Selected Papers fromthe
2006 Annual Research Forum of the !
Linguistic Society of Hong Kong

‘& LINGUISTIC SOCIETY OF HONG KONG




Selected Papers

from the

2006 Annual Research Forum
of the

Linguistic Society of Hong Kong

2006 FHRETEZFCEHFTHLE

edited by

Colleen Wong
REE

Spring 2008

published by the Linguistic Society of Hong Kong
ARETZED LM



Published in Hong Kong by the Linguistic Society of Hong Kong
G.P.O. Box 9772, Hong Kong

ISBN-978-962-7578-10-9

“Why ‘hi’, ‘bye’ and ‘sorry” are preferred in Chinese-Chinese bilingual interactions in Hong Kong and
Taiwan: A comparative study”
Copyright © by David C.S. LI and used with his permission
*’Presupposition of jokes in translation”
Copyright © by GE Lingling and used with her permission
**A look at the phonological system of Cantonese in the Mid-19" Century, with a focus on the sibilants:
A quantitative analysis of the Cantonese romanisation scheme used by the British”
Copyright © by WONG Tak-Sum and used with his permission
PARRI S A [T R i i
Copyright © by 3k/[Mif and used with his permission
**Skills development in a short-term English study abroad program”
Copyright © by Mineharu NAKAYAMA and Noriko YOSHIMURA and used with their
permission
**Topic and focus in Cantonese”
Copyright © by Cauvis Suet Man FUNG and used with her permission
** A preliminary exploration of headless relative clauses in Chinese”
Copyright © by FAN Xiao-gian and used with her permission
*’Some notes on gam2 and gam3 in Cantonese”
Copyright © by Joanna Ut-Seong SI1O and Sze-Wing TANG and used with their pemi;sion
?A study on “you (5)+VP” structure in Mandarin Chinese”
Copyright © by SUN Jing and used with her permission
** Aspectual contributions of verbal particles: Spatial, temporal and functional”
Copyright © by Colleen WONG and Patricia MAN and used with their permission
EIEESERIES BRI LES &
Copyright © by FAN Li and used with her permission
“’Null vs. overt subjects and pre- vs. post-verbal modals in English-Cantonese interlanguage: Testing
the Full Transfer/Full Access Hypothesis”
Copyright © by John WAKEFIELD and used with his permission

All Rights Reserved.

Printed in Hong Kong by the City University of Hong Kong Printing Office



10.

11.

Contents

Preface

Why ‘hi’, ‘bye’ and ‘sorry’ are preferred in Chinese-Chinese bilingual interactions
in Hong Kong and Taiwan: a comparative study
David C.S. LI

Presupposition of jokes in translation
GE Lingling

A look at the phonological system of Cantonese in the Mid-19" Century, with a
focus on the sibilants: A quantitative analysis of the Cantonese romanisation

scheme used by the British

WONG Tak Sum
P AT 1
EAN

Skills development in a short-term English study abroad program
Mineharu NAKAYAMA and Noriko YOSHIMURA

Topic and focus in Cantonese
Cauvis Suet Man FUNG

A preliminary exploration of headless relative clauses in Chinese
FAN Xiaoqgian

Some notes on gam?2 and gam3 in Cantonese
Joanna Ut-Seong SIO and Sze-Wing TANG

A study on “you (4)+VP” structurc in Mandarin Chincsc
SUN Jing

Aspectual contributions of verbal particles: Spatial, temporal and functional
Colleen WONG and Patricia MAN

LRIETESAESEANLE S
FAN Li

Null vs. overt subjects and pre- vs. post-verbal modals in English-Cantonese
interlanguage: Testing the Full Transfer/Full Access Hypothesis
John WAKEFIELD

Notes on Contributors

20

30

47

55

67

82

98

109

126

138

156

171



Preface

December of 2006 saw the twentieth anniversary of the Linguistic Society of Hong
Kong (LSHK). And we know as well that the Annual Research Forum (ARF) is a central
event of the Society. But no one there in the ARF-2006 could tell us how many years had
the ARF been on ... only that it is not as old as the Society. The executive committee had
decided to publish selected papers based on ARF presentations. So ARF-2006 marks the

beginning of LSHK’s publication of its own selected papers from the research forum.

Out of over thirty presentations in ARF-2006, about half were written-up afterwards and
sent to us for consideration of publication. We then invited colleagues who are experts in

the linguistic field to review the papers. The review process was done anonymously.

You will see that the twelve papers in this collection cover various areas in linguistics.
We arranged the papers according to the categories in the ARF-2006 programme. So we
start with a broad appreciation of linguistics in the daily life, and present to you David Li’s
comparative study on Chinese-Chinese bilingual interaction, Ge Lingling’s survey on jokes,
Wong Tak-Sum’s study on spelling Cantonese and Zhang Xiaoheng’s on Chinese orthography,

and Nakayama/Yoshimura’s reflection on language immersion experiences.

We then move to Chinese syntax and have four papers offered to you. They are Fan
Xiaogian’s headless relative clauses, Cauvis Fung’s topic and focus in Cantonese, Sio/Tang’s
Cantonese indexical element gam, and Sun Jing’s structure in the context of

grammaticalisation.

Three papers related to the acquisition of semantics complete this collection nicely.
They are Wong/Man’s on aspect, Fan Li’s on child first language acquisition, John

Wakefield’s on second language acquisition.

So you see that both the new and the familiar LSHK people are in touch and in
circulation. As editor of this first Selected Papers from the ARF I was touched by how
seriously the contributors, fresh graduates or experienced researchers alike, dealt with the
reviewers’ comments. Above all our heartfelt gratitude goes to the reviewers, for giving
LSHK anonymously this precious service amid the busyness of life. 'We hope they will find
the amendments made to their satisfaction. Please enjoy the papers in the New Year,

everyone!

Colleen Wong
March 2008



Why “hi’, ‘bye’ and ‘sorry’ are Preferred in Chinese-Chinese Bilingual
Interactions in Hong Kong and Taiwan: A Comparative Study'

David C.S. LI
City University of Hong Kong

1. Introduction

This paper reports a number of findings in a large-scale project with the primary
objective of comparing motivations of code-mixing (or intra-sentential
code-switching) in two Chinese-dominant societies: Hong Kong and Taiwan. The
project is a replication of Li and Tse’s (2002) experimental study involving 12 English
majors in Hong Kong (see http://personal.cityu.edu.hk/~endavidl/index3.htm for
details). Participants’ self-report data indicate a general preference of &, bye and sorry
for expressing three speech acts, respectively: (a) greetings, (b) saying good-bye, and
(c) apologizing. The main goal of this paper is to report why #i, bye and sorry are
preferred to their putative translation equivalents or indigenized renditions in the
bilingual speech of educated Chinese speakers in Hong Kong and Taiwan.

Before reporting on details of the findings, a brief clarification of the status of
these expressions as instances of code-mixing or (lexical) borrowing is in order. As is
well-known, such a theoretical distinction is crucial for students of contact linguistics.
While there is no doubt that the three expressions under scrutiny originated from
English, they have been indigenized to a large extent in the Cantonese vernacular of
Hongkongers as a result of language contact between speakers of English and
Cantonese in this former British colony for decades (Chan and Kwok 1982). With
regard to any of these three expressions, in general the closer the speaker’s
pronunciation approximates phonological norms of some NS-based variety of English
(e.g. British English, American English), the stronger the interlocutor’s perception of
the speaker code-mixing. In contrast, if the actual pronunciation comes close to
phonological norms in Cantonese (viz.: haai55; baai® / baai> baai33; so” 17! ), then it
is more appropriately analyzed as borrowing. The theoretical import of such a
distinction is clear, but it may not be so clear-cut in informal bilingual interactions
between Cantonese-English bilinguals due to considerable inter- as well as
intra-speaker variation in pronunciation from one context to another. Among the more
salient factors behind linguistic variation are (a) the speaker’s level of English
proficiency; (b) the speaker’s perception of the linguistic repertoire of the
interlocutor(s); and (c) the perceived degree of formality of the language situation.

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 1-19. Hong Kong: The Linguistic Society of Hong Kong.



Linguistic variation is not restricted to speech. As is well-known, the expressions
hi, bye and sorry occasionally occur in informal sections of Hong Kong Chinese
newspapers and magazines such as columns, comic strips and adverts, where
language use tends to follow norms of informal speech, which helps explain why
script mixing is so common. Both i and bye have evolved Chinese written forms (g,
haai” | hai; B baai” | bai, FEFE baai” baai”), which are often used in free
variation with their respective English counterparts, sometimes within the same text
by the same writer. Sorry, on the other hand, tends to appear in its original English
spelling, probably because no Chinese morpho-syllables are considered to be suitable
orthographic renditions of so”” and /i*’. In terms of the theoretical distinction between
code-mixing and borrowing, therefore, the former come closer to being candidates of
borrowing than the latter.

2. Methedologies, participants and procedures

A total of 108 student participants (65 in Taiwan and 43 in Hong Kong) were asked
to speak only the dominant community language for one day (i.e. Mandarin and
Cantonese, respectively), and record their personal experiences in a diary in a language
of their choice (Chinese or English). Participants were students at three universities:
National Donghwa University and National Chengchi University in Taiwan, and City
University of Hong Kong. All except one Aboriginal student are ethnic Chinese. Their
major disciplines and numbers are presented in Table 1. Participants were self-selected
by responding to an advert on campus. Each participant was required to attend a
briefing, undergo the one-day experiment, write a diary, and attend a focus group
interview. All participants were given a modest remuneration for their participation.



University and date of the  Student participants’ major discipline No. of
experiment students

National Donghwa University,  Chinese majors (Ch) 9
Hualien, Taiwan (TDU) English majors (En) 8
(December 7, 2003) Science / Technology / Engineering majors {Sc) 8
Business / Economics / Marketing majors (Bu) 8
National Chengchi University,  Chinese majors (Ch) 8
Taipei, Taiwan (TCU) English majors (En) 8
(December 13, 2003) Psychology majors (Ps) 8
Business / Economics / Marketing majors (Bu) 8
City University of Hong Kong,  Chinese majors (Ch) 8
Hong Kong (HCU) English majors (En) 9
(January 6, 2004) Science / Technology / Engineering majors (Sc¢) 9
Business / Economics / Marketing majors (Bu) 7

Psychology majors (Ps) 10

Total 108

Table 1: Participants and their major disciplines at each of the three universities

At the briefing at each of the three research sites, the rationale of the study was

explained in the local dominant community language, clear instructions were given,
followed by a short try-out and trouble-shooting. At each university the one-day
experiment took place during a school holiday so as to minimize disruption to student

participants’ school work. They were instructed to send their reflective diaries to the
researchers electronically the next day or the day after. The diaries were then analyzed

inductively and collated thematically for each group. The result is a list of quotations

structured under different sub-themes serving as stimulus material for a focus group
discussion, which took place within 72 hours after the day of the experiment. The focus

groups, each lasting for about two hours, were audio- and video-recorded with the

participants’ consent, and subsequently transcribed for data analysis. The data reported

below are extracted from both reflective diaries and focus groups.

3. Results

3.1 Hi for greeting

One of the problems encountered by both Hong Kong and Taiwanese participants

was the choice of greeting expression. The following are greeting expressions found



in our data:

Cantonese: haai®® (W), nei” how® (HREF), zou™ san®’ (B2), wai”® (#2), non-verbal
such as hand gesture

Mandarin: ni hdo (IRIF), ni zdo ({RFL), zdo (), zdo an (47, wit an (4F%), win
an (%)

Southern Min:  za a (functionally equivalent to Mandarin zéo)

English: hi, hello, hey man, good morning

By far the most frequently mentioned greeting expressions are (Mandarin) »i Ado,

(Cantonese) nei”® hou®

, and (English) Ai. Most participants in Taiwan and Hong
Kong reported being inconvenienced by the artificial ‘one day with only
Mandarin/Cantonese’ rule of speaking. As shown in both the diary and focus group
data, ‘hi’ (also commonly written in Chinese as ‘Bf§’, especially in Taiwan) was
preferred to corresponding Chinese greeting expressions if the context is informal, not
only in their interactions with close friends and peers, but also new acquaintances of
the same age group. The corresponding expressions in Mandarin (ni hdo) or
Cantonese (nei”’ hou™) are generally perceived as being overly formal and signaling a

marked social distance. For example:?

() TEREEIRE > RERTETRT
—B hi' - RISVEES R ARE
7 TEERROML  BERIHTR
WHER ‘hello’ MR b HFTEH
BE - CFR . WEORE T
FIELERITIBT - RAEFE BB T
‘hi> = (TDU Sc M8)

When [I] saw my classmates, I instinctively
greeted [them] with ‘A. Then I suddenly
recalled that I was supposed to speak only
Mandarin today, but still [that English word hi]
slipped out of [my] mouth unconsciously.
Nowadays we often greet each other with ‘hello’
or ‘hi’; rarely {would we] say ‘zdo’an’, ‘wii’an’,
‘wan’an’, or ‘ni hdo’; that is why on greeting

alone, I unconsciously uttered *hi’.

(2) FEITIETH IS | Hi o BERUR
77 > RRBEEHE  FHRRREN®
ES2MTH R TRERE—HIE
NI 37 68k - (TCU Ch F6)

Even the trap in greeting: /i, I had it converted to
ni hdo, but it gave me a very strange feeling: it
was as if those classmates and I were no longer
so close, or I sounded like a foreigner learning

beginner-level Chinese.




3

When | want to say ‘hi” to my friend as greeting, | have control myself and translate it into “f/K

1. My friend used the mystery eyes to stare at me and ask me what happened to me today. We

seldom use Chinese terms such as “fREF or ‘B, but saying ‘hi’ and ‘bye’ instead. We have
used to speak English for greeting. (HCU Bu M7)

One Hong Kong participant, F7 from the science group, attributes that perception

.. L. 23 35 . . ..
to a common association between writing nei”> how™ in primary school compositions:

*

RIF PP R N P&
RSB BT HsRIFEGERRE - 14
#4 - (HCU Sc F7)

‘Nei’ how’ sounds like what primary school
pupils would write in compositions; it seems far

too literary, not intimate enough.

Similar perceptions are widely shared by participants in various focus groups, as

shown in the following excerpts. Thus F1 in (5) makes the point that when we meet a

friend of similar age, the natural greeting expression would be /i, rather than ni hdo:*

(5

240 F1

LU R IERYES. .. BORBEAT T
fampe / RBHESE R R R LR E
RERE /) BIRBRAR. . AFHEER
! PRERAZE hi/ RESTEHR.L.]
#R/EF /1 (TCU En)

Somewhat embarrassing [cases]... I

feel some greeting / greeting

expressions in English sound more
natural // like [if] you cross
someone.. SOMeone coming your way
/ you [would] say hi to that person /

you certainly won’t say [...] ni hdo //

Another Taiwanese participant F6 reports her roommate’s strange reaction when

she responded to her greeting hi with ni hdo, which gave her roommate a feeling of

meeting a new acquaintance, as if they had just shaken hands (6):

©

52

F6

BERNHIRE M RAVRHE / 5k
R/ IMERIZEREER /hi/
PIRE. FRBERIRET [.] WhEEAER
FEWIRHER / FRERmARR
W/ SRERHESCFRIRG / B /
IETERER AT / HEEAERE /
(TCU Ch)

Like when I entered the bedroom / she
felt very strange / that classmate said
hi [to me] as usual / then I responded
ni hdo |[...] then she stared at me with
startling eyes / as if the two of us had
just met / and then just finished
shaking hands / like that / a kind of
stiff / very stiff [relationship] //




Hi is similarly preferred by Hong Kong participants because nei”” hou™ sounds
far too formal to them, as shown in M3’s remark in (7):

0 52 M3 EEVTREIRTTHSAIEEEIEIAC® A  Eh maybe it is a habit of mine to
WIESL / A HEEEEH—MEREIZE  code-mix some English / so for some
SEAERITRIEE. . FTHENE / SBHEERE  expressions eh such as... greeting /
EEWb’NF / T3 good morning I usually [1] would say hi / or good
¥/ WHERUF OB E morning like that / but rarely for no
{REEE—E B A / I(HIEE say reason eh even when talking to a
hi W / WINESEEZSRAARE fRIFIHEE  fellow Chinese person /I would say hi
| B RE AR T B you know / eh [I] won't out of the blue

say nei” hou” / [I] would find that
very strange indeed //

53 DL  UHWEHATHERE fRIF U So did you say nei® hou® on that

day?

54 M3 ED / EERERSLAE / MIESIR  Not really / .eh 1 would find it very
RSB RRHEIRRA D’ / & odd / because usually when meeting
BEBARY EEAFHLZEFIR  friends [1) usually say ki / [that] makes
F R hi’iF 8k // (HCU Bu) me feel more natural / because

between friends we all say Ai maybe //

Later on in the same focus group [HCU Bu], when the topic of language choice
for greeting was brought up again, M4 echoes the same impression of ‘strangeness’,
while M7 finds nei”® hou® much less intimate, as if it was a customer service staff
addressing a client:



@® sl

512

513

514

515

DL

M4

M7

M2

M7

SRRAMINR? IREF 2

FERE / BNZSuSESBE i //

BRI IRIT ORI = IR e Al A
WE / BOFTHAMY / RiF / ghdet/
WEREFR. I/ BMERRIE AR
SR REF I

WERIFHRRER A/ ATHERNERICHE
FRR R REPIEE /WL SRL—E
Fi RiF WelEsg o/

‘i BB ERTR R IR

..how did you feel about [saying] nei”
hou™?

kind of strange / for usually [1] say hi
1

Saying nei”® hou® makes me feel like
a customer service staff / like calling /
nei® hou™ / Mr. Kwok / here is.. [like
that] / it is used when the relationship
is not so intimate //

With people you know / maybe to say
[something I} would say zow” san™
[‘good morning’] like that / one need
not use ‘nei”® hou™ I/

[With] /i 1 feel it conveys a strong

sense of intimacy //

Likewise, in another focus group in Hong Kong, F4 reports that rather than
saying nei®> hou*® which sounds too formal to her, he used non-verbal communication

(e.g. hand-waving, head-nodding) as a functional substitute for saying 4i on the day of
the experiment:

475

®

476

477
478

DL

F4

DL
F4

RN QSRR AR BN i
/ TL. A R AT S /
G (R FRRERERIRI

EEFAR [ F8 (R
1o BM#FrEE non non verbal /

FIS AN EEH A / [HAHAHA]/
ERES—ESmIEE // (HCU Ch)

By the way.. if you.. suppose you
could not say #i on that day / but [...]
[you] can’t possibly just walk by /
what would you say then?

[I] waved my hand like this [F8: yes
yes ]

Oh::: using so-called non-verbal /
That is, using head movement like this
/ [HAHAHA] / that is, nodding like
this //

There

is thus clear evidence that educated Chinese-English bilinguals in Hong

Kong and Taiwan generally prefer using Ai as the greeting expression in social
interactions with friends and peers. Another interesting observation is that with few
exceptions, all participants perceived /i as an English rather than an indigenized
Chinese expression (viz.: ), suggesting that the theoretical distinction between



code-mixing and borrowing, which matters so much to students of contact linguistics,
has little or no linguistic reality in the mental lexicons of Chinese-English bilinguals.

3.2 English for saying good-bye

A similar problem was encountered by our participants with regard to the speech
act of saying good-bye. The relevant expressions mentioned by participants are as
follows:

Cantonese: 20/ gin® (B
Mandarin: zaijian (B R.), bai (FE), wo xian zou le (Be5e7ET)
Southern Min:  choice of expression depends on context and speaker’s role

English: bye, bye bye

As in the choice of greeting expression among friends and peers who are
bilingual in Chinese and English, there seems a problem of stylistic incongruence
between the functional, but not quite semantic, equivalents. While bye-bye (variant:
bye) and A& (zaijian, zoi gin’®) are widely perceived as translation equivalents, the
former sounds informal and easy-going, the latter formal and distant. This was
probably the reason why one Taiwanese participant found bye bye so irresistible on
the day of the experiment:

(10) 327 F5 FZE byebye EERBERE / WME  For me, bye bye was unavoidable /
TR E / BRE BB receiving calls from early morning to
BT / B/ SEECAT / B evening /I could not avoid using this
BB/ RGREE. EEYEESE  word/ right / even right before the end
HAER bye bye // (TDU Bu F5) [of the experiment] / [I] received
another call / still.. I kept saying bye
bye I/

Stylistic incongruence also explains why, when some participants used zaijian
with peers, they were taken aback, as if it signaled a deterioration of their relationship:



(1) WEBBETTHETRAEE R A [1] didn’t realize that Mandarin greeting
TEP T D S R, BBE MY expressions in everyday life have gradually been
BRI RATEHE  ZRPIBESEE SR replaced by English [counterparts]. Similar
"bye-bye " FEUCH AN B - E—%  examples such as saying good bye, we’d usually
PIABETERTHAEER - HS5KEIE  say ‘bye-bye’ instead of Mandarin zdijian.
B FEEHGERE - B ELSEE ©  Elderly people may still say zaijian, but today
T HE A ER AR R H AT "bye-bye" BIFEAY when 1 said zaijian to bid farewell, the addressee
FEEEN IBEFBEIN | (TCU En was somewhat taken aback, maybe it’s because
Fl) [zaijian] does not sound as intimate and familiar

compared with bye-bye!

There is general consensus among Taiwanese participants that zajjidn is
commonly used with teachers, partly because one needs to be polite when talking to
them:

(12) 563 F6 {REFSEAIER / %/ % bye W You would say ldoshT zaijicm
/1 (TDU Ch) (‘good-bye teacher’) / and then with
children [you would say] bye //

But age and/or the level of acquaintance may have a bearing on the choice
between zaijian and bye bye. Thus F6 in (13) indicates that to younger teachers who
are of a similar age to them, she would probably say bye, while M1 in (14) said he
might use this expression with teachers he knows well:

(13) 679 F6  IREFHME. GRIECIEEES / B To [teachers who are] much older than
WERERT . BANTRAVEMNIYEE  me/ say teachers [who are] already 50
[ BELERMER CBPERETT / or 60 years old /1 would say to them
e BRE / YIRS wo xian zou le [] leave now’] / or
FORAREE | TIRINGEEBIMIES:  zaijion /1] would use a polite tone /
GREEREPEATRE / 8 butif I come across a teacher [who]
FVEFERAIFEM T RIFMIGEATEE  like my teacher of Chinese in upper
REHRZE | FRLMBRILBIRBAME  secondary school / he just graduated
FORETAY / BPRTDATRAEBRMOERAYNE  from Normal University when he
& / @i 1 CHELET bye taught our junior class / his age was
EEETF L1 close to ours / so when talking to him /

I would say wd xian zou le, bye like

that [...]#/ (TCU Ch)




(14) 343

M1

HE. REANSRE /| BEEEIER
IERREE [ B EARERER /
BIRUTRAZED / IR TRES

EEER | PRNREEEEE
| BAFIRER] “EHF bye bye | BAE
BEMAET / BMEERES /3
R | TTHERPVEERIBIR 1/
(TDU Bu)

Actually.. my own feeling / because
that day I went to see the Department
Head / my personal feeling was /
when addressing teachers you are not
familiar with / you would say /Goshi
zaljian / but to teachers 1 am more
acquainted with / [1] would probably
say bye bye / directly / in fact to me I
think / it is a matter of the level of

acquaintance //

Two Taiwanese participants, M8 (15) and F5 in (16), independently pointed out
that they would say zaijian when getting angry with their interlocutor:

(15) 1035 M8 ARG FHRE BIE [LABMRIRE 1 feel that zaijidn is kind of.. for
S/ R CHEHE //(TCU Ps) instance when you get angry / then..
zaijian Il
(16) 770 DL FTHERE UG5S / (FEIREEEA  Are there any situations / you would
HHERE Y EREEE? say zaijian to [your] interlocutor? Can
[you] think of any?
771 F5  BAEGANEE / BMIEER ./ When [ get angry / then [1] would say
zaijian I/
772 DL [HAHAHA]/ £ERIBHE / 4589 [HAHAHA]/ when [you] get angry /
FHEER / FRTEERSTE? [you] would say it when angry / any
idea why?
773 F5  E#.SIEEEENT / (TCU Bu) More.. serious and stern [with the

interlocutor]

Finally, one Taiwanese participant, M7 in (17), suggests that zaijian is typically
used for bidding farewell, for instance seeing somebody off at the airport:

-10 -



(17) 352 DL EEFERZ TRMEH FERWE? ] Under what circumstances would you
=P RS AME AR AAIES 1 HA  say zdijian? [...] Just now [someone]
N said [if] not acquainted with the
teacher / [What do] others [think]?
353 M7 ARBESERIE /[.] BLEAEHEEE / [Situations involving] life and death
HER | BB IR ABA 1 maybe // [...] like at the airport / or
(TDU Bu) [people] leaving somewhere for a fong

long time //

A similar observation was made by Hong Kong participants in general: bye bye
is preferred in informal social interactions, for they found zaijién much too formal, as
F9 in (18) puts it:

(18) 474 F9  byebye ¥ // BIRHE B [1 prefer to] say bye bye // as for zoi*
BOWE /s setg e gin®, it is usually said in formal
(HCU En) situations //

As in the case of greeting expressions, the participants in Hong Kong and Taiwan
all regarded bye and bye bye as English rather than Chinese expressions, despite the
fact that, much like 7948 (saa’ leor”, ‘salad’) and Y7 (sa Ia, ‘salad’), 5 (sa
fa, ‘sofa’) and #ifk (so” faa®, ‘sofa”), both bye and bye bye have indigenized and
evolved written forms in Chinese (i.e. Cantonese: FE/FEFE, baai® / baai” baai® ;
Mandarin: £, bai). This again suggests that Chinese participants are unconcerned
about the theoretical distinction between code-mixing and borrowing, which is so
important for students of contact linguistics.

3.3 English for making apologies

Unlike greeting and saying good-bye, there is less linguistic variation in the range

of expressions (particles) mentioned by our participants for the speech act of

apologizing:
Cantonese: deoi™ m® zpu® (EIARIEY, m®! hou™ i 5% (BT E B
Mandarin: duibig? CHVERR), bithdo yisi (RIFER), baogian (D)

Southern Min:  not found in data

English: SOFTY, excuse me

S11-



Our data suggest that participants in Hong Kong and Taiwan alike are aware that
in their respective dominant community languages, Mandarin and Cantonese, there
exists a functional contrast between two Chinese expressions used for apologizing:
duibiigi ($IRRR) / deoi®® m? zyu® (VE(E) and bithdo yisi (FIFER) / m” hou®
ji‘” si¥ (HEHFE FE). The former is used for offences which are perceived as more
serious; the latter for offences perceived as minor or less serious. Both are generally
regarded as functional equivalents of sorry in English. Interestingly, in social
interactions between Chinese-English bilinguals in Hong Kong and Taiwan, sorry
seems to be preferred to bithdo yisi (FIFER) / m* hou® ji* si® (BiFER).
Consequently, the indigenous contrast seems to have gradually given way to a
bilingual contrast, such that dutbigi (E7R#E) and deoi™ m* zyu® (¥1E(E) are
reserved for expressing apologies for serious offences, whereas for less serious
offences, the speech act of apology is gradually taken over by ‘sorry’. For example:

(19) BERBARTEFTERETE hello’,
T NLTEE ERES—EFEE A, e
TR B SRMIERES “sorry”, .. ATHFEREE
R LLBIFFIE#RAY - (HCU Sc F7)

Usually [when I] see {my] friends [I] will say
‘hello’; [when I] bump into a stranger by
accident, instinctively and naturally I would say
‘sorry’, ...sometimes speaking in English is

better and sounds more natural.

(20) 487 M4 FREBEIAGE sorry’/ [/ [If I] bump into somebody, [I’d say]
sorry [ 1
488 DL SREFGHELIER? Why is [sorry] so common?
480 M3 FREREEERERE / BIRAVEE /B That depends on degree [of

‘sorry” 3EEE ‘sorry HIFCIERET /&
B TFER/ URREHERE
EENIGEEE / gHREERA
BN/ [L] ERERA OB LE
SR €38Rk / (TDU Sc)

seriousness] / like me / eh sorry like
this or sorry baogian like that / or
maybe bithdo yisi / but as the degree
of seriousness gets more and more
marked / [I] would gradually shift to
duibugi/ |...] that applies when one is
psychologically guilty //
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(21) 225 DL IEFEE / BREEEETTES6

g2

226 Fl  HIREATEMEIE LWIER

227 M2 GFHDASEMINE / EREAE L] TEITE
FECIF BT B / BB AT
MEHHSEIIRE //

228 F8 (R / KEEM //

229 M4 WIFRRRREERE WO/ THEER

iR/ BT B R e B
BEERTRIHER. / IREGE Y.

/f (HCU En)

2 .. N . 2 22
o™ how® ji* 57/ and deoi® m* oy

what is their difference?

Probably a difference in terms of
degree //

Seems more serious / deoi”® ! zyu®
I3 ! hou™ i 5% does not sound
so serious / deoi” m’! zyu® seems to
imply a [serious] blunder //

Yes / a big blunder /

Like asking for directions you
wouldn't say deoi® m? zyu® / so [you
would say] cing® man™ nei” [*please
may I ask you’] / m*’ hou™ ji** si*
how to go.. / you won't say deoi® m®!

2 1l

In one instructive example, a Hong Kong participant F7 was late for an

appointment with a classmate (also a participant in the ‘one-day’ experiment: F5). She

honored the Cantonese-only rule of speaking by apologizing in Cantonese (i.e. deoi”
m*! zyu‘?‘2 , BIE{F); and she addressed F5 by her Chinese given-name instead of her

adopted English first name (‘Karen’) — something that F7 would never do normally. It

turned out that F7’s apology in Chinese was perceived by F5 as being very sincere, for

it reflected a deeper sense of regret than if she had apologized using sorry (22):

(22) HTHERSKE b-—Bhr i
SRUAE - (BIRESERT - EEETTERR
o BRECERTAVBER - FREAET R
FHBERC > $97 E PLfh Karen SR ML it e
NAAHR T FFIE - BE—E ]
B« R - #IBEE | 7. ERAH
5% FE: ‘sorry I KarenHYER - 201
A A ARAEER - B RS AR
HEE EREMEEEWE - (HCU
ChF7)

[1] bad an appointment with a friend this
morning at MTR Causeway Bay, but I was going
to be late. On the bus, I called up my friend. [
already thought about avoiding using English, by
calling her ‘Kwan Yee’ [Chinese given name]
instead of Karen [adopted English name]. When
she answered the phone, I said ‘Kwan Yee,
deoi™ m* zyi”? aa®)’ ... Normally, I would say
“sorry aa® Karen’. Such a Chinese version of
apology made her feel that my regret was deep,
much deeper and more sincere than the original

[code-mixed] apology.




The choice between duibigi (7R E) and deoi® m?! zyu? ($£UE4E) on one hand,
and sorry on the other, is not always clear. Thus in those cases where the perceived
degree of seriousness is ambivalent, the speaker may invoke both (saying, e.g. ‘sorry
#7), as in (23) where the Hong Kong participant M3 makes the point
how he would apologize to someone on whose toes he stepped on unintentionally

deoi®® m* zyu

(compare ‘sorry baogian® said by M3 in 20):

(23) 244 M3 {LIfFERZ excuse me [FHH sorry BIEZ2E It seems fo be the influence of ‘excuse

U/ BAWRRIREIRREAM—S  me’ and ‘sorry’ / e.g. [if] you ask

SERIANRFRT / B3 s GHEG ‘excuse  someone and keep that person for a

me / FAMER DIFEIR— U 1A% minute / you can say in English

WE 1 EMRERR A G ‘sorry ${FE  excuse me / may I keep you fora

" IHEEE / REERBERIEK minute like that // if you step on

EREMLNG // (HCU En) someone [you] would say “sorry
deoi® m* zyu®™ like that / I feel this is
influence from English

subconsciously //

4. Discussion and conclusion

As is different from other approaches to the research question “Why do bilinguals
code-switch?’, which tend to rely on the researcher’s interpretation of a given body of
code-switching data, the approach in this study allows the researcher to tap into
code-switchers’ awareness of the reasons why they would want to code-switch in
context-specific interactions with others. Since Blom and Gumperz’s (1972) classic
study of code-switching in Hemnesberget, Norway, the practice of asking speakers to
provide information on their language use patterns has been judged to be unreliable.
Li and Tse’s (2002) experimental study, however, demonstrates that code-switchers’
own accounts are highly informative regarding specific reasons why they wish to
switch to another language. The key lies in methodology: the breaching technique
‘revelation through disruption’ in ethnomethodology (Garfinkel 1967) turned out to be
very helpful in raising participants’ consciousness of language choice decisions as
they go about their day-to-day verbal interactions with others. This experimental
design, replicated on a larger scale in Hong Kong and Taiwan, successfully elicited
useful data regarding Chinese-English bilinguals® context-specific concerns for
speaker meanings — meanings which are otherwise inaccessible to the researcher. It is

therefore a central claim of this study that informants’ views toward specific reasons
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why they would want to code-switch are researchable, and that their reflective
feedback and spontaneous comments constitute useful data for triangulation
purposes — provided their awareness has been raised beforehand through some
research design characterized by consciousness-raising.

The data presented in this study form a small subset of a much larger data set.
They focus on participants’ general preference of English expressions (ki, bye, and
sorry) for the speech acts of greeting, saying good-bye and apologizing respectively,
as well as their subjective reasons behind those preferences. The analysis shows that
their views are not isolated, but widely shared by fellow Chinese-English bilinguals in
other groups. Of concern to us here is the reason why %i, bye and sorry are preferred
by a majority of educated bilinguals in Hong Kong and Taiwan, especially when
interacting with friends and peers. As shown in the above analysis, i and bye are
largely preferred for their informality. In situations judged to be casual and where the
marking of politeness is a low-level concern, both expressions are generally perceived
as more appropriate than their Chinese functional equivalents fiREF (wl' hdo, nei”
how’y and HE, (zai jian, zoi* gin®), respectively, for the latter are seen as far too
formal and, in the eyes of some participants, carry other unwanted associations. Thus
many participants pointed out that{/R#F gives them the impression of new
acquaintances meeting for the first time, and for this reason, highly marked in terms
of degree of politeness and formality (see 1-9). As for the preference of bye, some
participants indicated that to them FEE, is more appropriately used for bidding
farewell, as what people would say to each other on the assumption that both sides
won't be meeting again in the near future (17). To a few other participants, 5.
uttered with the right prosodic features suggesting indignation would be the
appropriate expression if they lost temper and would like to indicate the additional
metaphorical meaning: ‘let us part ways for good’ (15-16). There is thus some
evidence showing that 4/ and bye are preferred to their respective Chinese functional
equivalents due to the bilingual speaker’s wish to use an informal exponent for the
speech acts of greeting and saying good-bye — meanings which cannot be obtained in
the Chinese exponents without leading to a problem of stylistic incongruence. In short,
for the speech acts of greeting and saying good-bye, the English words Ai and bye
filled a functional gap in Cantonese and Mandarin (and possibly other Chinese
varieties as well) in regard to the stylistic opposition between ‘formal” and informal’.

There is thus strong evidence suggesting that sustained contact with English has

brought about a shift in the linguistic repertoire of educated Chinese bilinguals in
Hong Kong and Taiwan with regard to the linguistic exponents of the speech acts of
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greeting and saying good-bye. Prior to contact with English, only one general and
normative expression unmarked for the degree of formality was used (i.e. fiRiF, ni
hdo, nei®® hou™; FERL, zai jion, zoi gin®™). As a result of sustained contact with
English, a bipolar, differentiated system consisting of two exponents has evolved: one
exponent (from English) is marked for ‘low degree of formality’ (i.e. i and bye),
while the Chinese exponents (i.e. {fRiF and FE) are marked for ‘high degree of
formality’ and are reserved for formal contexts. It is conceivable that the locus of this
systemic shift was first invoked in bilingual interactions among educated Chinese in
the form of intra-sentential code-switching or code-mixing, before being spread far
and wide in the local communities, probably through individual bilinguals’ social
networks and subsequently the pervasive influence of popular culture and mass
media.

While the spread of 4i and bye in Chinese communities was probably driven by a
collective need to fill functional gaps in the local community language, the spread of
and community-wide preference for sorry seems to be different: as shown in many
participants’ remarks above, there already existed a bipolar contrast between two
indigenous expressions, one marking ‘high degree of offence’ (i.e. duibugi, ¥{-iL;
deoi®® m* zyu®?, ¥1WE{¥) and the other ‘low degree of offence’ (i.e. bithdo yisi, IF
28, m? hou” ji*? i, VE{FEE). The fact that many participants were aware of
this contrast suggests that the bipolar system continues to be viable in the local
communities. What seems to have happened is that the linguistic exponent marking
‘low degree of offence’ is increasingly supplanted by a more informal-sounding sorry.
One consequence is that over time, in the repertoire of educated Chinese-English
bilinguals, the linguistic exponents for the speech act of apologizing have shifted from
an indigenous bipolar system to a three-way contrast roughly as follows:

The speech act of Perceived degree of offence
apologizing ‘high’ ‘fuzzy’: ‘not high’ ‘low’
Exponents in duibugqi sorry bithdo yisi
Mandarin (Taiwan): ) (TIFER
Exponents in deoi® m* zyu* sorry m?” hou™® ji*® si**
Cantonese (HK): (HIEE) {variant: ‘sor’] (BIFER

In sum, the dominant local language of Chinese-English bilinguals in both Hong
Kong and Taiwan shows considerable influence from English, as indicated in their
preference of English expressions for realizing the speech acts greeting, saying
good-bye, and apologizing. There are two possible reasons for this: (a) extended
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exposure to English in all forms of audio-visual entertainment from USA and UK,
especially songs, TV programs, films, electronic games and above all, the Internet;
and (b) the bilinguals” wish to fill a functional — more specifically stylistic — gap in the
expression of the three speech acts in question. Thus the popular use of Ai and bye
(variant: bye bye) constitutes clear evidence of such a gap in the stock of Chinese
exponents for marking the first two speech acts as stylistically informal, while the
ubiquity of sorry in the bilingnal speech of educated Chinese may be accounted for by
the inherently subjective and fuzzy nature of offences with regard to the functional
contrast between ‘serious’ (i.e. ‘high degree of offence’) and ‘minor’ (i.e. ‘low degree
of offence’), hence the need for a fuzzy, third linguistic exponent (‘not so high degree
of offence’).

While Ai and bye were treated in the above analysis as English elements, it
should be noted that their status as English or Chinese words (i.e. borrowings in the
latter case) received relatively little attention by the participants in this study. A few
Hong Kong participants did point out that it was unclear to them whether bye bye was
an English or Chinese word, on the grounds that they had already been rendered into
written Chinese (i.e. FEFF; compare §f§ ‘hi’ in written Chinese):

(24) 462 F5  ELEANES] bye bye FLEEIEE P . Actually it is not clear whether bye
W? RS, R R LR R bye is Chinese? Because.. [in] Chinese
[one] can write FFRFE /
463 F9  FILATRREIA—TEPTRIEAL. / £&  Soitis already a type of new
I/ AREARERASTEESE // (HCU EN)  vocabulary.. / yes / already a new
[Cantonese] vocabulary [item] //

(25) 345 F4 R R{EREEEER.ERLEW Yeah.. then I thought.. eh.. actually
‘bye-bye’ FR.KBAHAE [F7H  bye bye.. eh.. because [in] Chinese has
HEE) R W{ETEW.. [F7: can also be written] FEFE the

two characters.. //
346 F3  WHATLAFREL. SAMEERTES / ‘byebye’  Sol. yeahIalso think / bye bye [I'm
WEMEFRERSCERILAWR // (HCUCh)  not sure] whether it is Chinese or
English //

Prior to the one-day experiment, no attempt had been made to clarify the fuzzy
boundary between code-mixing (i.e. when the English element is pronounced like an
English word, e.g. printer) and lexical borrowing (i.e. when the element of English
origin is pronounced after phonological norms of the local community language, e.g.
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pin’® tad®, ‘printer’). What seems certain is that regardless of how hi and bye were
pronounced, they were perceived by the majority of participants as English elements.
That is, while segments of bilingual speech involving #i and bye (to a lesser extent,
sorry) may be analyzed as either code-mixing or borrowing depending on their degree
of approximation to phonological norms of the embedded language (EL, here English)
or matrix language (ML, here Mandarin or Cantonese), they are generally regarded by
bilingual Chinese participants as English expressions. This is the main justification
why the examples of bilingual speech concerning the use of 4i, bye and sorry are
analyzed as instances of code-mixing (or intra-sentential code-switching) rather than
borrowing. I believe this point has important implications for further research in the
theoretical distinction between code-mixing and borrowing in contact linguistics.

Finally, the findings in this study suggest that in language-contact situations,
linguistic exponents of the embedded language have the potential to enrich a
functional domain in the matrix language through the transfer of stylistically marked
EL linguistic exponents into the ML. Depending on one’s ideological inclination, the
English expressions #i, bye and sorry may be seen as a welcome trend or an unwanted
intrusion ‘contaminating’ the Chinese language. One thing is certain, however: such
contact-induced changes are extremely resilient and will remain an integral part of the
linguistic repertoire of Chinese communities in Hong Kong and Taiwan for a long
time to come.
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Notes

' This project was funded entirely by RGC Competitive Earmarked Research Grant no. CityU
1241/03H (CityU Project No.: 9040846). I am grateful to the constructive comments of an

anonymous reviewer. All remaining inadequacies are however my own,

* For readers who are not literate in modern written Chinese and/or written Cantonese, diary
data written in Chinese are rendered in English by the author (DL). All focus groups took
place in Mandarin or Cantonese; all excerpts cited from focus groups are similarly

accompanied by an idiomatic English translation (also by DL).

References

Blom, Jan-Petter and John J. Gumperz. (1972). Social meaning in linguistic structure:
Code-switching in Norway. In John J. Gumperz and Dell Hymes (eds.) Directions in
sociolinguistics. The ethnography of communication. New York: Holt, Rinehart and
Winston, Inc. 407-434.

Chan, Mimi and Helen Kwok. (1982). 4 study of lexical borrowing from English in Hong
Kong Chinese. Hong Kong: The University of Hong Kong.

Garfinkel, Harold. (1967). Studies in ethnomethodology. Englewood Cliffs, NJ: Prentice-Hall.

Li, David C.S. and Elly C.Y. Tse. (2002). One day in the life of a ‘purist’. International
Journal of Bilingualism 6: 147-202.



Presupposition of Jokes in Translation
GE Lingling

Translation Department
The Chinese University of Hong Kong

Abstract

Jokes, being rooted in a specific cultural and linguistic context, can pose
significant problems to translation. This is one of the factors that explain why jokes
often get lost in translation. This paper will discuss data collected from Wei Cheng
(Fortress Besieged), a novel by Ch’ien Chung-shu (1947/1991), and its English
translation by Jeanne Kelly and Nathan K. Mao (1979). We wish to explore how the
target English reader might appreciate Chinese jokes from the translated data by
examining how successfully the presuppositions in the Chinese source jokes are
transferred through the English translation. In theory, we assume that failure to
convey the original presuppositions is one of the reasons bringing about failure to
understand jokes in cross-cultural communication. The actual tentative findings are: a)
some presuppositions in the original Chinese text are sustained in the English
translation, b) some are lost, and c) some are partially sustained and partially lost in
terms of rendering. Presuppositions perceived in the data are of two types: a) the
presupposition is given in the original text and b) the presupposition is presumed in
the reader’s knowledge.

1. Introduction

Joking is part of humor that is regarded as a universal human phenomenon, and
funny situations, funny stories, even funny thoughts occur every day to virtually
everybody (Raskin 1985:1). Joking, be it written or spoken, acts as a form of
entertainment as well as a medium for communication. From the linguistic
perspective of humor research, two models are largely accepted: the first model (the
script-based semantic theory of humor; SSTH) addresses what makes a text humorous
and a cognitive account mobilizing the notion of scripts and script opposition; the
second model (the general theory of verbal humor; GTVH) deals with the issue of
what makes a text humorous in a comprehensive way. Jokes, as the main study of
these two models, involve the following parameters, or knowledge resources:
language, situation, narrative strategy, target, logical mechanism and script opposition
(Attardo and Raskin 1991:297 and Attardo 2002:176). Attardo further stressed that
the production of a joke can be triggered by any knowledge resource, with the rest of
them being filled in (Attardo and Raskin 1991:327). Presupposition, a complex
phenomenon in language, embodies not only “background assumptions” (Levison
1983:180) but also “common ground” and “mutual knowledge” (Levison 1983:205).
It includes linguistic presupposition and non-linguistic ones, both of which are made

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 20-29. Hong Kong: The Linguistic Society of Hong Kong.



every time we speak or write; every text is affected by them and contains linguistic
and cultural/contextual triggers (Fawcett 1997:124-125). In translation, the
translator’s awareness of presupposition in the source text affects his/her translating
strategies and translation itself. Therefore, Translators need to know not just what
presuppositional information may be lacking in the target culture, but what
presupposition exists in that culture which may proactively influence the translation
(Fawecett 2001:122). Jokes arc translatable, but “they do not always have the same
impact” (Newmark 1988:107). How are presuppositions in the original jokes
transferred through translation? Do presuppositions in Chinese jokes have the same
effect in the English translation? It seems that fewer studies have been made in this
domain so far.

Based on a sample of jokes in Wei Cheng (Fortress Besieged) by Ch’ien Chung-shu
and its translation by Jeanne Kelly and Nathan K. Mao, the paper will discuss
presupposition of jokes in translation in three categories that have been found from
the data in section 2, and two types of presupposition observed in these samples will
be explored in section 3.

2. Data and analysis

The novel Wei Cheng (Fortress Besieged) by Ch’ien Chung-shu is perceived as
humorous, in which texts full of humor make the depiction of the plot very impressive
to readers. Jeanne Keller and Nathan K. Mao’s translation is the only one that renders
the novel completely. A corpus of comparisons between source texts and target texts
is utilized to make the analysis. As we have observed so far, there are three categories.
We will discuss them in detail as follows.

2.1 Presupposed knowledge sustained in the target text.

According to script-based theory of humor developed by Raskin and Attardo
(1984/1991), the mechanism of humor production involves conflicting knowledge
representations. A ‘script’ is such an organized chunk of information about something,
a cognitive structure internalized by the speaker which provides him/her with
information on how the world is organized, including how one acts in it; in the
broadest sense it is an object (real or imaginary), an event, an action, a quality etc.
(Raskin 1985:199). Jokes are based on script opposition or incongruity. When the
joke teller, the ST writer/the translator, he/she deliberately misleads the hearer, the ST
reader/the TT reader into believing that that script is central to the processing of the
text, only to reveal again deliberately at the end of the text that the script was in fact
incompatible with the one introduced by the script-switch trigger (Attardo 2005: 5).

Jokes are elicited by incongruity. Presupposed knowledge “sustained” here means
that the original presupposition is conveyed in the target text. Some examples are
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taken from the data, after which P. indicates the page either in the original Chinese
text or in the English translation.

(1) {EE—RFIER SRR TEAE - S EEi B EnyE 18— BRI O - RS R Y
R EIR B AEEE R BRI TITAR | NSRRI SRR | B
BESL - MR - RPN - ATTESE—REE - P20

biadn zhdo ddo y1 jid mén midn hdai xidng yang de X1 _gudn. shui zhi déocdng 1
&ng pdn ddo ka fei, méi you vi_vang déng xi k& koéu: shang 1di de tdng shi lig
ng de,bing gilinddoshi ré de:;vd xidng hdi jin It zhdn dul, yi déeng 1o le hd
0 j1 tifn; rou _xidng gidn shui ting shi bing, hul chdng shi g1 fii zdi shuj 1
i:chi cli wai, midn bdo. nitirou, héng jii wi yi bu suan.

They then found a Western-type restaurant that looked respectable enough from the
outside; but as it turned out, there wasn’t a single thing edible from the cold dishes to
the coffee. The soup was cold. and the ice cream was warm. The fish was like Marine
Corps. It apparently had already been on land for several days. the meat was like
submarine sailors, having been submerged in water for a long time. Besides the
vinegar, the bread, the butter, and the red wine were all sour. P. 20

This joke is made on the restaurant by the narrator, which is created by the
incongruity of the two scripts. One script is the respectable Western-type restaurant.
The other is the terrible thing they had at this restaurant. The sentence “the
Western-type restaurant looked respectable” presupposes that there was a restaurant
with fine quality and good service, which leads the reader into believing that this is
the case, but the following sentences convey meanings quite contradictory. They infer
that everything in that restaurant was far from being respectable. Such presupposed
knowledge is sustained in the target text which seems to achieve the same effect as
the source text.

HE - MRS UFSFREEEKT AEEBA - TRBRESTHTE

13 fing mé&i gud rén du yin, wéi mido wéi xido, yé xU bi yinxué dé tai gud hud le,
bu xidng méi guo rén, ér xidng shang féng sdi bi zi de zhéng gud rén.

He imitated the American accent down to the slightest inflection, though maybe the
nasal sound was a little overdone, sounding more like a Chinese with a cold and a
stuffy nose, rather than an American speaking. P. 43

The narrator was making a joke on Mr. Zhang in the novel, whose speech was
affected by sprinkling nasal sounds, due to his single-minded imitation of the
American accent. This joke presupposes that Mr. Zhang’s imitation of the American
accent was ridiculously overdone. Two scripts are incompatible, for one is that his
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imitation of the American accent is perfect and the other is that his nasal sound is like
a Chinese with a cold and a stuffy nose. Reading the English translation, we perceive
the same presuppositions in the target text.

However, the script-based theory of humor (Raskin and Attardo 1984/1991)
cannot explain all verbal humor, for there are some jokes which are created without
switching scripts; they are created by using semantic, phonetic and pragmatic
techniques (Morreall 2004:393). For example:

() FERHR - EREEE  EENRE SRR B - SRS -
SRR LR - P 226

zhong gud shi shi ji¢é shéng zui ti chang ké xué de gud jia, méi ydu pdng
de gué du kén zhé yang g&i ké xué jid da guan zud de. wai gud ké xué jin
b, zhdéng gué k& xué jia jin jué.

China is the greatest promoter of science of any country in the world; no other
government body is so willing to offer high posts to scientists. As Western science
moves forward, Chinese scientists move upward. P. 193

This is a joke on the Chinese government when the novel was written which
presupposes that the government paid more attention to offering high posts to a few
scientists rather than put more effort to promote science itself. The joke with this
presupposition is preserved in the English translation.

2.2 Presupposed knowledge lost in the target text

Jokes are context-sensitive, so they are bound to be a problematic area of
translation. The original author assumes his readers to be familiar with the
presupposition. As pointed out by Fawcett (1998:120), it is frequent that the
translators do not possess the awareness the author of the original assumed them to
have, therefore presupposed knowledge is lost in the target text. Here “lost” refers to a
loss of the original presupposition in the target text. For example:

(4) REEEBUHREI L ANPEIZ A T3] - ZEAI T2 — TR EFEART » 3
IRHIZ BRI TR DARRR - S RAIEFRILAE I - P 141

da jia ting H zuo xi fu de nll rén_ping shi chi fan de di zi vdo xido, shou
gide di zi yao dd; yl ydule tai, dd zi zhén da le, nd shi chi fandedu zi k
& yi fang da. shougqgi dedu zi k& vi sud xido.

In a large family daughters-in-law’ usually have to have small stomachs for food but
big ones for frustration. Once they become pregnant and their stomachs get big, they
can enlarge their stomachs for food and reduce their stomachs for frustration. P. 121
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Here is a joke given by the narrator, showing the low embarrassing position of
daughters-in-law before 1949 when the People’s Republic of China was founded. In
the original text exist cultural presuppositions that women are inferior to men at that
time, as daughters-in-law, they hold the lowest position in a large family and their
position will be raised only when they give birth to a child, especially when they have
a son. However, the presupposed knowledge is not obtained from the target text, for it
was rendered through literal translation, hence the presupposition in the original text
is “lost”. The following examples belong to the same category.

(5) FRBICNNTRZE » WHRIFNES » PSR (E0H0 - P. 54

zhang fo shi nli rénde zhi yé, méi ySu zhang fi jil déng yu shi yeé,sud yi g
ai ldo ldo péng zhl zhé fon win.

Husbands are women’s careers. Not having a husband is like being unemployed, so
she has to hold tightly to her “rice bowl”. P. 49

This joke is also made by the narrator on women’s status before 1949, which
presupposes that women were not independent at that time, and their husbands were
their careers, even their whole lives. Without husbands, they could not live on their
own. However, the English readers do not share the same cultural background
knowledge, so this presupposed knowledge in the original Chinese joke is not
possessed by target readers.

(6) BHRRER © “RELI > BEERAE - L AFNRETGET - "P.38

ml qinxido shud: "shi ydochi ydng de, xué dé zhé yang zhou dao, nil rényo
ng de dong xI déuhui mdile, "

His mother said with a smile, “It takes going abroad to learn such thoughtfulness. He
even knows how to buy things for women.” P. 34

This is a joke made on the character Fang Hung-chien. It presupposes that men
should not know how to buy things for women in Chinese traditional families. His
mother made fun on him that he had learned a lot abroad so that he knew how to buy
things for women, but the presupposed knowledge is lost for target readers.

2.3 Presupposed knowledge partially sustained and partially lost in the target
text

What does presupposed knowledge partially sustained and partially lost in the
target text refer to? In this context, on the one hand, the translator perceives some
presuppositions embedded in jokes and conveys the observed presuppositions to the
target reader, on the other hand, some presuppositions, whether perceived or not, are
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not transferred through translation. Therefore, presupposed knowledge is partially
sustained and partially lost for the target reader.

(7 fa/NEFTRE— T3 © R | BREIEABREE - P | " — — S MR R BN AR AR B N
B9 B RE RS AR ME R R B ST R A BIRE S B (tombeau) . P 6

bao xido jié da ta yI xid dao: "ni! sl dong pd de méi mei, céi nil!"——"sii xido m

&i" shi tong chuén nan xué shéng wéi st xido jié qi de g¢ hdo "dong po6 "lidng gé zi

g&i bao xido jié ndan yang kbu yin nidn dé hdo xidng fd gué hua I de "fén mi "
(tombeau) o

Miss Pao gave her a cuff, saying, “You! Su Tung-p’o’s little sister®, the girl genius!”
“Su Hsiao-Mei” (Su’s little sister) was the nickname the men students on broad had
given Miss Sue. The words, “Tung-p’0” when pronounced by Miss Pao in her South
Seas accent sounded like tombeau, the French word for tomb. P. 7

This joke is made in a conversation between Miss Pao and Miss Sue. In the
preceding text, Miss Sue laughed at Miss Pao. Then Miss Pao called the nickname of
Miss Sue to make a joke in return rather than praise her for her talent. In the Chinese
culture, Su Tung-p’o is a talented poet and his little sister, Su Hsiao-Mei, is viewed as
talented as him. This nickname was given to Miss Su due to the fact that she shared
the same family name with Su Tung-p’0’s little sister and she was talented as she had
just got her Ph.D. abroad. Part of the presupposed knowledge is given by the
translator in a note as below:

Note 5: Su Tung-p’o (1036-1101) a celebrated Chinese poet, essayist, painter, and
calligrapher of the Sung dynasty. His sister, Su Hsiao-mei, probably a legendary
figure, is veputed to have been equally talented. P. 364

Though the note is considered to be so cumbersome in a joke and simply spoils its
humorous effect, one part of the presupposition, that Su Hsiao-Mei is viewed as
talented as her brother, is preserved in the target text. However, the other part of the
presupposition, that Miss Su shares the same family name with Su Tung-p’o’s little
sister, is lost for the target reader unless he/she shares this presupposed knowledge.

() B/ MAMET —REFHEER - MESRTTIBEE—#EE - DELARTHE
Tk SR E OUOETER (R ORI RSN - P 23

s AT EE

bdo xido jié shui leyI tian dud cdi gl chudng, sul gén fang héng jian zai yi qi
wan, bii__xidng viI qidn nd yang tud lié xing hai, yé xi yin wéi bl ri dao xidng
gdng, xian dé bd_shén xin shou shi zhéng jié, zud wéi jidn weéi hiin fi de zhiin béi .

Miss Pao stayed in bed for a day or two; then she finally got up. She still toyed with
Fang but not freely as before. Perhaps because they would be reaching Hong Kong in
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a few days, she had to cleanse her mind and body in preparation for meeting her
fiancé. P. 22

Miss Pao dressed herself and behaved too freely till she realized that she would
meet his fiancé soon. The joke is made by the narrator on Miss Pao for her changing
dressing and behavior, which presupposes that Miss Pao was not wearing or acting in
the same way as she did in the past. In the previous statement of the novel, Miss Pao’s
exposed body was considered to be an insult to the body politic of the Chinese society.
The presupposition that she had to cleanse her mind and body is preserved through
literal translation, but the presupposition that Miss Pao’s exposed body constituted an
insult to the body politic of the Chinese society is lost in the semantic translation “but
not freely as before™.

3. Two types of presupposition

Jokes are created not only by switching scripts but also by using semantic and
pragmatic techniques. The quoted examples illustrate how presupposition plays a vital
role in comprehending jokes to some degree. From the above data analysis, we have
observed two types of presupposition. The first type is given by the author in the
original text as shown in the examples (1)-(3), where the texts denoting the
presuppositions are:

...no other government body is so willing to offer high posts to scientists. ..

As we see, the presuppositions are stated clearly in the original text. The reader is
assumed to share the author’s awareness of what is presupposed in the text. The
presuppositions are elicited by the actual language used in the text and they are
unlikely to be affected in translation (Fawcett 2001:115/118). In the English
translation, we observe that presuppositions in (1)°, (2)’, (3)’ are indeed translated. It
is obvious that both source and target texts share the presuppositions in these
instances. As a result, we assume that the target reader will be able to understand the
jokes as well as the source reader will.
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Now consider the second type of presupposition, which is presumed in the
reader’s knowledge. In other words, the author presumes that the reader has the
presupposed knowledge in order to understand the joke. This type is observed in the
examples (4), (5), (6) and (7), where the author presumes that the reader of the source
text has the knowledge to obtain these cultural presuppositions.

The cultural presupposition is occasionally but not commonly shared in both
source texts and target texts, which is focused on hereafter. In translation, the point is
that it is unnecessary to supply information for which there is no demand, since
translators believe it to be shared, and if it is assumed that the cultural presupposition
is not shared which poses acute problems, translators need to take “a delicate
balancing act” (Fawcett 2001:121), either leaving the presuppositions in the dark by
not supplying what is required in the source text, or finding out “the optimal
translation technique, to pass on the information with a minimum of disruption”
(Fawcett 2001:121), if translators are able to perceive the presuppositions.

Jokes in the examples (4), (5) and (6) are triggered by the cultural presuppositions.
As mentioned above, in old China, women are regarded as inferior to men in that
women consider husbands as their whole life, women must do all the housework for
husbands and women can only raise their status a bit when they are pregnant or give
birth to a son. The author presumes that the reader has such cultural background and it
is not doubtful that most Chinese readers can appreciate the joke. While in the English
rendering, as we have discussed, presuppositions in (4), (5) and (6) are not sustained
in the target text, although translators must, in any event, possess the knowledge
which the author presupposes his readers to have, even though a lot of translation is
done without such knowledge (Fawcett 2001:121). We are not sure whether the
translators had the presupposed knowledge or not, but the real situation is that the
translators didn’t transfer the intended presupposition to the English culture in the
version and this cultural presupposition is less likely for the target reader to share as
the source reader. Therefore, we can deduce that the target reader will be unable to
understand the jokes because the cultural presupposition is lacking in the target text
and translators use omission rather than rewriting or annotating in the translation.

An interesting instance of this type can be seen in the example (7), where part of
the presupposition is translated and part of it is not transferred in the version. In (7),
most Chinese do not have to be told who Su Tung-p’o is and the author presumes that
the source reader has the presupposed knowledge. The presupposition consists of two
parts. On the one hand, in the Chinese culture, Su Tung-p’o’s little sister is viewed as
talented as her brother, on the other hand, Chinese people tend to give a person a
nickname based on the same family names. The translators were aware that the first
part of the presupposition was lacking in the target culture. It is for that reason that
translators gave a note explaining one part of the presupposition, even though there is
a considerable loss in understanding the joke because the target reader is frustrated to
read an annotation. However, the other part of the presupposition is not rendered. If



the target reader does not share the cultural knowledge that a nickname is given based
on the same family name, omission of this part of the presupposition in the translation
may affect the target reader’s comprehension of the joke.

4. Discussion and concluding remarks

Presupposition of jokes in translation affects the target reader’s appreciation of
humor in cross-cultural communication. The data discussed above provide a
perspective from which the relationship between authors, translators and readers can
be seen. Authors have their assumptions about the world, the society and culture in
which they live and especially about readers of the source text. However, in rendering,
translators themselves, though their translation is based on the original text, bring a
set of assumptions that may in some cases coincide with those of the authors while in
others there will be great differences. This interplay of coincidences and differences
may to some extent explain why some presuppositions are sustained, some are lost
and some are partially sustained and partially lost.

In the present study, the samples are collected randomly and the analyses are
preliminary as well. Besides the three categories mentioned, is it possible that the
presupposed knowledge in the source text is shifted, half shifted and half sustained, or
half shifted and half lost in the target text? In our data, we found only two types of
presupposition so far. In translation the presupposition the author gives in the original
text is either conveyed or lost in the target text, and the presupposition that the author
presumes that the reader should obtain is mostly lost. Is there any other circumstance
in rendering we have not investigated yet? In addition to the two types, are there any
other types of presupposition existing? If there are, what happens in the version? Are
the presuppositions totally sustained, lost or shifted? This study has simply focused on
presuppositions in a sample of jokes collected from one version that is the only one
that has been translated from Chinese to English up to the present. Some variables
may affect the findings of the research. Different versions by different translators may
bring about considerable different interpretations of presuppositions in jokes.
Moreover, data analysis mentioned above is more subjective rather than objective, for
the comparison is only based on my own viewpoint without certain theoretical
framework so far. Enlarging the scope of samples and analyzing data based on a more
acceptable criterion will lead to a better understanding of this issue. This will be the
subject of a subsequent research project.
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A Look at the Phonological System of Cantonese in the Mid-19" Century, with a
Focus on the Sibilants: A Quantitative Analysis of the Cantonese Romanisation
Scheme Used by the British
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Abstract

The Cantonese romanisation scheme used under the 145-year of British rule in
Hong Kong shows most of the tokens in the romanisation scheme pronounced in
Received Pronunciation match with the pronunciations of present-day Cantonese.
However, in some cases there are deviations. This phenomenon essentially reflects the
historical pronunciations of Cantonese in the mid-19" century.

In this research, the names of the streets with their transliterations were
considered. The unsuitable ones were first systematically filtered out and the rest are
used in the database. Results show that almost for each of the onsets and rhymes in
modern standard Hong Kong Cantonese (HKC), at least one but at most six
transliterations are used. By using a quantitative approach with logical inference and
comparison with other romanisation schemes, the phonetic values represented by
transliterations, including those no longer exist in contemporary HKC, were identified
without relying much on previous studies in Cantonese historical phonology. This
shows that the phonological system of HKC has been undergoing simplification. The
onset sets [tf]-[tf"]-[] and [ts]-[ts"]-[s] contrasted in the mid-19™ century Cantonese
have merged to form the only set [ts]-[ts"]-[s].

1. Introduction

Before the return of Hong Kong to China in 1997, Hong Kong had been under the
British colonial rule for around 150 years. Up until 1974, the only official language
used by the Hong Kong government was English. Therefore, a Cantonese
romanisation scheme was required to be used for the transliteration of the Chinese
names for people, streets, roads, etc. in official documents.

Due to the requirement of the transliteration of names in official documents, the
British government adopted a romanisation scheme at the very beginning of their
governance. It can be seen that most of the tokens in the romanisation scheme
pronounced in Received Pronunciation (RP, henceforth) match with the
pronunciations of present-day Cantonese. However, in some cases there are deviations.
This phenomenon essentially reflects the historical pronunciations of Cantonese in the

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 30-46. Hong Kong: The Linguistic Society of Hong Kong.



mid-19" century.

Due to the nature of the Chinese script and the tradition of despising dialectal
literature, there is always a shortage of materials for studying historical phonology of
Chinese, not to mention the various southern dialects. The research in historical
phonology of the southern dialects mainly relies on the materials left by missionaries
and textbooks for dialectal teaching purposes.

1.1 Related work

Previous researches concerning the geographical names in Hong Kong mainly
focus on cultural aspects. These include Lun’s work (1993), which discusses the use
of Chinese characters of street names in Hong Kong and Yiu’s (1998), which has
explored thoroughly the cultural aspect of geographical names in Hong Kong. Wong
(2000) has also researched on the use of Chinese characters of place names in the Yue
dialect. Recently, Lee and Kataoka (2005) have reported on the impact of the
romanised Cantonese on place and personal names in Hong Kong.

Previous works in Cantonese historical phonology are affluent though not
abundant. These include Chen and Newman’s (1984), which describes the
phonological changes from Middle Chinese to modern Cantonese; and Li (1997),
which illustrates the development of vowels in the last few centuries. Some
researched on the recent changes in Cantonese over the last hundred years, such as
Chen and Mo (1989), Li (1989) and Li (1997). Others investigated the historical
phonology of Cantonese in early Qing by making use of the dialectal

rhyming-dictionary Fenyuncuoyao 5 88k %E published in the mid-Qing dynasty as

in Lau and Cheung (2001), Peng (1989) and Peng (1992). Cheung (2003) also made
use of the Cantonese textbooks left by missionaries to examine changes in Hong
Kong Cantonese (HKC, henceforth) from the late 19" century up to the present day.
More recently Hashimoto (2005) has tried to reconstruct the phonological system of
proto-Yue by comparing pronunciations of various modern Yue dialects. Last but not
least, Bauer (1979), Bauer (1983), Bauer (1986) and Zee (1990) research on changes
and variations in recent HKC. A microscopic phonological analysis in the
romanisation of the geographic names with sibilant-initial in Hong Kong is briefly

mentioned in Zee (1990) but a systematic and quantitative investigation is lacking.
1.2 A micro-history of the Romanisation Scheme

As mentioned previously, English was the only official language used by the
colonial government until very late in their governance; the Cantonese romanisation
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schemes commonly used in the late 19 century include the ones derived by Morrison,
Ernst Johann Eitel, Dyer, Ball, Bernhard F. Meyer and Theodore F. Wemepe; Williams
and Bridgman; Chalmers (Lee and Kataoka 2005). Did the colonial government
derive a system for itself; or did it adopt one of the schemes mentioned above?

According to Lee and Katacka (2005), the official gazetteer published by the
colonial government in 1960 refers to the scheme as using the “Eitel/Dyer-Ball”
system. They finally concluded that the scheme was generally based on the Eitel’s
system with some revisions adopted from the Ball’s system and Meyer and Wemepe’s
system. The research conducted by Zee (1990) and Lee & Kataoka (2005) point out

that the romanisation scheme represents the historical sound system of Cantonese.
1.3 This paper

As mentioned in section 0, a systematic and quantitative investigation on the
phonology of the romanisation scheme is lacking. Therefore, this research tried to fill

in this gap by conducting a comprehensive survey of the romanisation scheme.

In this paper, the Cantonese romanisation scheme used by the government will
be constructed by generalising the transliteration of the street names listed in the book
Hong Kong Guide 2005 published by the Hong Kong Government. The generalised
scheme is then compared with the pronunciations of contemporary HKC. After that,
the differences will be compared with the previous studies of Cantonese historical
phonology, and historical pronunciations reflected will be explained by means of
Chinese historical phonology.

This paper is organised as follows. In section 0, a research methodology is
outlined. In section 3, the results of the statistical analysis and the scheme constructed
are given with an account of the analysis. Conclusions and future work are given in
section 4.

2. Research Methodology — Setting up the Database

In this research, the names of streets with their transliterations in the book Hong
Kong Guide 2005 (pp. 338 — 349) published by the Hong Kong Government are
considered. However, not all of them are suitable for the romanisation analysis in this
research. In this section, the criteria of filtering out the unsuitable names and the
setting up of the database are described.

Generally speaking, most of the English names for the streets in Hong Kong are
transliterations of Chinese character-by-character, that is, syllable-by-syllable.

However, in some cases, especially those established at the beginning of the colonial
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governance, the Chinese names are translation of the meanings of the English names.
For instance, Queen 5 Road, which is one of the main roads on Hong Kong Island, has
the Chinese name “ £ /5 A i#” Huanghou Da Dao. The English name is obviously not
a transliteration of the Chinese one. Such road names are not suitable for analysis and
have been filtered out. The easiest way to identify this kind of names is by the number
of words and characters in the English and Chinese names respectively. When the
number of characters of a street in Chinese is found to be not equivalent to the number
of words in the English name, it is most likely that the English name is not a
transliteration version of the Chinese one. For instance, with the name Queen s Road,
the number of words (two words) is not equivalent to the number of characters in its
Chinese name “ £ /& K3i#” (four characters). Thus most of the semantically
translated names are filtered out.

However, even though the origin of the English name of a street is from
Chinese, it is always the case that the proper name is transliterated by pronunciation
while the general name such as Street (#7) and Road (i) is translated by meaning. In
this way, if it is found that the words in the English name of a street is a word in the
lexicon of English and its meaning matches the corresponding morpheme(s) of the
Chinese name, that word and the corresponding Chinese morpheme(s) are discarded;
and only the remaining parts are used. For example, the Chinese name of Tar Chee
Avenue is “3¥ 2 8", The word Avenue is an English word and is matched with the
morpheme “¥%” in the Chinese name. Therefore, only the part Tar Chee / “3£ 2 is
analysed and Avenue / “#” is not analysed.

After collecting all the suitable tokens in the book Hong Kong Guide 2005,
variations for the transliterations of each of the initials and rhymes in contemporary
HKC are listed. The occurrences for each of the variations are counted for analysis
and variations are to be accounted for by means of Chinese historical phonology and
sociolinguistics.

3. Results and Discussion
3.1 Results of statistical analyses

After the filter process, 6153 tokens were collected, as shown in Table 1:
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Table 1: Onsets of the Transliterations

Table 2: Rhymes of the Transliterations

Standard | Young |{Roman- Standard | Some | Roman-
Cantonese|Cantonese| isation |Count| Percentage Cantonese| Young | isation |Count|Percentage
Onsets Onsets | Onsets Rhymes |Rhymes| Rhymes
()] g~[n] |{oul) 1951 100.00% [a] fa] a 207)  7841%
[f] [f] £ 364 99.45% ah 55|  20.83%
w 2 0.55% ak 1 0.38%
[h] [h] b 543 100.00% ar 1 0.38%
[i] {i] (null) 12 2.32% {ai] [ai] at 194]  100.00%
v 506 97.68% [ak’] [at’]  |ak 45]  100.00%
[k] [k] ch 1 0.29% [am] [am] |am 43| 100.00%
k 343 99.71% [an] [an] jan 190]  99.48%
[k“] [k¥] kw 101 100.00% en 1 0.52%
k" k"] k 72| 100.00% [an] fan] |ang 44| 100.00%
(k"] k¥ kew 57| 100.00% [ap’] [ap’] lap 13| 100.00%
[1] {1 1 486] 100.00% [at"] [at"]  Jat 66| 100.00%
[m] [m] m 292 100.00% [au] [au] Jjau 231 92.00%
[n] m 1 2 2.67% ow 2 8.00%
n 73 97.33% [ei] [ei] ai 315 98.75%
[n] [nl~¢ |ng 47| 100.00% e 3 0.94%
[p] pl b 4 2.06% i 1 0.31%
P 190 97.94% [ek] [et’] Jjak 86| 97.73%
[p"] p" p 147 100.00% ei 1 1.14%
[s] [s] ch 2 0.30% uck 1 1.14%
hs 1 0.15% [em] [em] jam 131 8291%
s 243 36.11% an 2 1.27%
sh 425 63.15% en 3 1.90%
t 1 0.15% om 10 6.33%
ts 1 0.15% um 12 7.59%
[t] {t] d 14 4.03% [en] [en] |an 298)  94.30%
t 333 95.97% en 1 0.32%
[t"] [t"] t 3321 100.00% in 1 0.32%
[ts] ts] ch 223 78.25% un 16 5.06%
ts 62|  21.75% [en] [en] J|ang 74| 97.37%
[ts"] [ts"] ch 299 62.29% eng 1 1.32%
ts 181 37.71% ung 1 1.32%
[w] [w] (null) 1 0.17% [ep’] [ep’] lap 31 18.75%
h 1 0.17% op 13} 81.25%
m 2 0.33% [et"] [et']  Jar 331 91.67%
w 595 99.33% ut 3 8.33%
Total 6153 [au] [au]  jau 177 95.16%
1u 1 0.54%
ou 2 1.08%
ow 6 3.23%
[£] el e 15] 100.00%
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[ei] [ei] ee 351 20.59% cong 381 16.17%
e 104]  61.18% cung 195]  82.98%
i 27 15.88% ung, i 0.43%
ze 4 235% [i] bi] i 1 0.88%
[k [et'] ek 571 95.00% oi 12| 99.12%
ik 3 5.00% [ok™] [at"] ok 144] 100.00%
fen] [en] Jeng 9 100.00% {on] fon] lon 141 100.00%
[ey] fey] |u 1 1.05% [an] fon] |eong 1 0.36%
ui 94]  98.95% iang 4 1.43%
[en] fen] |un 109)  100.00% ong 2750 98.21%
[et] fet] |/ 0 / [ot] [t] |/ 0 /
Ti] [i] ¢ 3 214% fou] [ou] lac 1 034%
ce 32]  22.86% o 181 97.84%
i 85|  60.71% oa 1 0.54%
Z 15 10.71% [57¢] 1 0.54%
ze 5 3.57% u 1 0.54%
[1k] [it"] ek 6 13.95% [u] [u] oo 9 8.91%
ick 9 20.93% u 921 91.09%
ik 270 62.79% [ui] [ui]  |ay 11 182%
ite 1 2.33% ui 541 98.18%
[im] [im] |im 11| 100.00% [kl o] ok 11 0.65%
[in] [in] len | 041% ook 7l 4.58%
ien 1 0.41% uk 1451 94.77%
in 2411 99.18% [un] fun] J|an 1 1.79%
[1] fm]  Jeng 17 2.54% oon 6 10.71%
ing 652  97.46% un 491 87.50%
[ip] Ip1 | 70] 100.00% [uz] [on] long 11 023%
[it"] ] | 1 1250% cong 1| 023%
it 71 87.50% ung 438]  99.55%
[iu] iu] 89 100.00% [ut] [uf’] lood 1| 100.00%
ml_ Jml |/ 0 B S 34| 5075%
1l [m] ng 70 100.00% ue 331 49.25%
[5] Bl o 133 95.68% [yn] fyn] |uen 196 93.33%
oh 2 1.44% un 12 5.71%
00 4 2.88% ung 2 0.95%
[ee] [e] |/ 0 / [yt"] [yt7  |uer 10 100.00%
k] [[eet] |euk 4 80.00% Total 6153
ork 1 20.00%
[cen] feen]  Jang 1 0.43%

Table 1 shows the onsets of the transliterations of the street names while Table 2
lists the rhymes. In each of the tables, column one lists the onsets/rhymes in modern
standard HKC. Column three shows the possible symbols used for the transliteration
of the Chinese characters of the onsets/thymes in column one while column four
shows the frequency count. Column five shows the percentage of frequency of that
transliteration used for the romanisation among the same onset/thyme in
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contemporary HKC. For instance for the onset [p], four tokens are transliterated as b,
which constitutes 2.06% while 190 tokens are transliterated as p, which constitutes
97.94% of the total count; while for the onset [k"], the only way of transliteration is
kw, which constitutes 100%.

In addition, in Table 1, column two shows the corresponding onsets used by the
young and middle-aged speakers while in Table 2, column two shows the
corresponding rhymes used by some young speakers with an exception of the rhyme
[m], which is also adopted by most middle-age speakers to replace [1)]. These
pronunciations are suggested in Cheung (2003). It should be noted that in the second
row of Table 1, the symbol “()” means zero-onset while (null) means no symbols are

used for the transliteration of this onset.

It can be seen that among the onsets and rhymes in modern standard HKC, some
are represented by only one transliteration such as the zero-onset and the voiceless
unaspirated labio-velar stop onset [k"] but most of them are represented by at least
two transliterations, for example, the voiceless unaspirated bilabial stop onset [p] and
the rhyme [a].

3.2 Some observations

Table 1 and Table 2 show that the number of transliterations representing one
onset/thyme is quite different. For some onsets/thymes such as the zero-initial and the
rhyme [ai], only one transliteration is used to represent each of them. For some
rhymes such as [ce] and [et"], no transliterations are found. The maximum number of
transliterations representing one onset/thyme (the onset [s]) is six, including ch, s, s,
sh, t, and ts.

It is worth noting that for some of the transliterations representing one
contemporary HKC onset or rhyme, the frequency count and percentage is quite low,
e.g. only 2.07% (4 counts) of the onset [p] is represented by the transliteration b and
only 0.38% (1 count) of the rhyme [a] is represented by the transliteration ak. On the
other hand, the frequency count and percentage for some transliterations is quite high,
e.g. the transliteration c¢h constitutes 62.29% (299 counts) while the transliteration zs
constitutes 37.31% (181 counts) among all the transliterations representing the onset
[ts"]. It is likely that the transliterations in the list of low frequency of usage are
exceptions, perhaps due to mistakes or some unspecified reasons.  The
transliterations with high frequency of usage are systematic and consistent
transliterations in denoting the onset or rhyme system.

More imnterestingly, we find that some cases have more than one transliteration
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for the representation of the same onset and rhyme, e.g. 36.11% of the onset [s] are
represented by the transliteration s while 63.15% are represented by the transliteration
sh. In these cases, both transliterations are consistently used in high percentages to
represent the same onset or thyme.

These tokens with a high percentage of usage will be discussed next.
3.3 Rhymes not transliterated

The rhymes in modern standard Cantonese with no transliterations represented
are: [m], [et’], [ce], and [ot"]. These rhymes probably existed in HKC at the time
when the romanisation scheme was designed since they are also found in early-Qing
Cantonese reconstructed by Lau and Cheung (2001). However, as a matter of fact,
these rhymes are not used frequently in contemporary Cantonese and they are
represented by a few characters in common use. The following lists the characters
used commonly with these rhymes found in 4 Chinese Talking Syllabary of the
Cantonese Dialect: an Electronic Repository. 1t can be seen that the number of
commonly used characters for each rhyme is at most five, so it is not surprising that
no street names are rhymed using these characters.

[m]: &

[ee]: &, °E, 48, ¥
let']: =, %, #, %
[ot]: &, &, &, &, 7

On the other hand, all onsets are represented by at least one transliteration. This
is probably due to the small number of onsets in modern standard Cantonese, i.e.
twenty.

3.4 Onsets/Rhymes represented by only one transliteration
The onsets and rhymes with only one transliteration are as follows:

Onsets: @ (nudl), [K™] &, [h] b, [K"] &, [K™] o, [1] £, [m] =, [0] g, [p"] p, [£%] ¢

Rhymes: {ai] «/, [ak'] «&, [am] am, [an] ang, [ap™] ap, [at’] az, [€] ¢, [en)] eng, [on] wnm,
Lim] s, [ip™] ap, [iu] én, [9] ng, [0k ok, [on] on, [ut] od, [yt] wet

The one-to-one mapping shows that one English spelling pattern is used to

represent the above onsets/thymes. Counter examples include the rhyme [i], which

can be spelt as both ee and #; and also [u], which can be spelt as both oo and u in
contemporary English.
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The common transliteration kw between [k™] and [k™!] reflects that aspiration is

not a distinctive feature in English.

3.5 Frequency counts of transliteration

Below are the transliterations with frequency counts in percentage. Those

below 10% are excluded (see section 3.2 above).

Table 3: Transliterations of Onsets ][tﬂ “tﬁ [ts l (’2] 2]'75%1
in High Frequency of Usage
Modern | Young |Roman- Table 4: Transliterations of Rhymes
Cantonese|Cantoncese| isation |Count| Percentage P
Onsets | Onsets | Onsets in High Frequency of Usage
Ipl In] b 190 97.94% Modern | Some Ron}an-
[t] [0 N 359 59 Cantonese| Young | isation |Count|Percentage
[ i - T8l 371% Rhymes |Rhvmes| Rhymes _
] 1] t 32| osce | 8] 207 7841%
— [a] [a] ah 55|  20.83%
[ i £ S04) 994 I [an] |an 190]  9948%
(k] k] k 343 907 e [au]  |au 23] 92.00%
L] [l Y 0601 968 e el @ 35| 98.75%
[n] ] 2 B 973N T Jfet] ek 86| 97.73%
i ] i 243 S6U% em) ffem]  Jam 131 8291%
1 U] sh 425 G31%) i ffen] |m 8] 94.30%
[wl [w] W 595 99.33% [eg] [en] Jang 75 3%
[tf] [ ch 223 B2% e T Top TR
[et'] [pt]] Jat 33| 91.67% [een] [een] Jeung 195]  82.98%
[eu] [en] Jau 177 95.16% [2i] [6i]  Joi 112]  99.12%
[ei] [ei] e 35| 20.59% [on] [on]  jong 2750 98.21%
[ei] fei] e 104 61.18% [ou] [ou] o 181]  97.84%
[ei] lei] i 7| 15.88% fu] [u] u 92|  91.09%%
[ek] [et] ek 57, 95.00% [ui] [uil] |ui 54/  98.18%
[oy] [ey] |ui 94| 98.95% [uk™] [ot]  Juk 145]  94.77%
[l [ ee 32  22.86% [un] [wn] |un 49]  87.50%
[i] [i] i 85|  60.71% [ug] [un] lung 438 99.55%
[il [i] z 15 10.71% Iyl 34| 50.75%
(k"] O] ik 7 64.29% Iy] [y1  J|ue 33| 49.25%
[in} [in] |in 241 99.18% [yn] [yn] [uen 196]  93.33%
{m] [mn] ing 652]  97.46%
[2] [o] o] 133]  95.68%
[een] feen]  |eong 38 16.17%
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3.5.1 Onsets/rhymes with mono-transliteration of high frequency of usage

The onsets/thymes with only one transliteration in Table 3 and Table 4 can be
grouped into three:

A Ipl p [t & [f] £ [K] & (10, 0] #, [W] », [an] an, [ak™] ak, [am] am, [ek] ek,
[k} 7&, [in] in, [1m] éng, |0] o, {01} o4 [on] ong, [ou] o, [u} #, [UK®] #k, [un] ax,
[un] wng, [au] an

B. [en] an, [en] ang, {ep’] op, |6t"] a7, 0] an,

C. [ei] @, [oy] u, [ui] #, [yn] uen.

Group A shows that the onsets/rhymes existing in English of which the
transliterations in RP (or one of the RP-pronunciations for multi-pronounced
alphabets, henceforth) are very similar to the corresponding phonetic value in
Cantonese. Group B shows that the rhymes exist in English but the transliterations in
RP are not similar to the phonetic value. Group C shows the rhymes that do not exist
in English.

In the view of the high frequency of usage in the romanisation scheme, the above
three groups of transliterations for the onsets/rhymes should be considered as
“standard” that are used in the scheme. It is also worth noting that most of the Group
A transliterations when pronounced in RP are very similar to the
Cantonese-pronunciation. In Group B, the phonetic value [e] in English, which is
always referred to the phoneme /a/, is usually written as « in the English orthography.,
However, probably due to the fact that # in English can also be pronounced as [u:] and
[jw]; @, which is also close to [€] phonetically, is used instead. The Cantonese rhymes

in Group C do not exist in English and so no comparison can be made.
3.5.2 Onsets with multi-transliterations: [ts"], [s] and [ts]

Due to the limitation in space, only three of the onsets/rhymes in Table 3 and
Table 4 with multi-transliterations will be discussed in this paper: [ts®], [s] and [ts].

The frequency counts for these onsets listed in Table 3 are copied here:

Table 3: Partial Frequency Counts of the Transliterations of [ts*], [s] and [ts]

Modern | Young [Roman-
CantoneselCantogese| isation |Count| Percentage

Onsets | Onsets | Onsets
[ts"] [ts"] ch 299 62.29%
[ts"] [ts"] ts 181  37.71%
[ts] [ts] ch 223 78.25%
[ts] [ts] ts 62| 21.75%
[s] [s] sh 425 63.15%
[s] [s] s 243 36.11%
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It can be clearly seen in Table that the only set of (shared) transliterations for
[ts] and [ts"] consists of ¢k and #s. The sum of the percentages is 100%. For [s], sh
and s are used, and the sum of percentages almost reaches 100%. This means that
there are hardly any exceptions.

One may think that different transliterations for the same onset may be used in
different historical periods. However, it is found that both transliterations of each of
the onsets are used for the street names throughout history until now. Some may think
that alternative forms of the transliterations are random results. However, the
transliteration set ch-ch-sh is parallel to the set ts-1s-s in terms of percentage and in
terms of orthography. In terms of percentage, the distribution is similar in that those of
the first set are around 60% to 80% while those of the second set are around 20% to
40%. In terms of orthography, the spellings are also similar in that the ch-ch-sh set
always contains the letter /# while the ss-ts-s set always the letter s. In English the
pronunciations of ¢/, s and s are different.

The parallel distribution of the frequency counts and the consistent variation of
spelling shows that the choice of transliterations is not random. There is a
systematic representation in that the sets ch-ch-sh and 1s-ts-s each represents a
different set of phonemes. However, the problem to find out the phonetic value of
each transliteration remains.

In RP orthography, ch is pronounced with the alveolar-palatal affricate /t{/ while
sh is pronounced with the alveolar-palatal fricative /f/; s is pronounced with the
alveolar fricative /s/ while the spelling s does not exist in English as an onset. Hence,
each of the transliterations should represent a phone similar to that pronounced in
English where ¢/ should also represent the aspirated counterpart..

Although the spelling ts does not exist as onset in English, we can get some hints
from the romanisation scheme of other languages containing #s. In Hepburn’s
romanisation system for Japanese, which is also based on English phonology, the
kana -D[tsti] is transliterated as tsu, also with the onset #s. #s in this romanisation
system represents the alveolar affricate [ts] in contemporary Japanese. This can be
used as a reasonable prediction of the corresponding onset in Cantonese since the
transliteration s in the same set also represents the homogeneous /s/.

In modern standard HKC, there is only one set of sibilants: [ts], [ts"] and
[s]. Using the above deduction, one could say that the transliteration sets ch-ch-sh
and fs-#s-s probably represent the two phonemic sets [tf]-[t{"]-[f] and [ts]-[ts"]-[s], in
which the contrast has been neutralised later to form the only set [ts]-[ts"]-[s]
(described in Zee (1999) as [ts-, ts"-, s-] in narrow transcription) in modern standard
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HKC. As the aspirations of the affricates are distinctive in modern standard HKC, as
well as for other obstruents, it was probably also distinct in the past although this was

not indicated in the romanisation scheme.

In conclusion, the choice of the alternative forms was not based on random
selection, but with the intention to represent the different historic phonemes at that

time when the romanisation scheme was created.

In fact, Zee (1990) has investigated the historical sibilants in HKC and presented
a microscopic analysis of the sibilants in the romanisation of the geographical names
in Hong Kong. However, no quantitative analysis was conducted so it is not known
how general the situation was. With the quantitative analysis presented in this paper, it
is clear that the different transliteration sets are systematic representations of two
different sets of phonemes in historical Cantonese.

After deducing the phonetic values of the two sets of sibilants, one needs to
identify the historical source. According to Cheung (2003), two sets of sibilants
existed in early 20" century. Generally, one set was developed from the ancient
alveolar sibilants (chitouyin # 38&, or jing-series #%4); while another set (set B)
was developed from the ancient alveolo-palatal dentals (sheshangyin & L%, or
zhi-series 4w #8) and ancient palatal sibilants (zhengchiyin i ¢ %, or zhao-series 12
41, including divisions 2 and 3). According to Chen and Mo (1989), in early
Cantonese, the characters in zhi rhyme group 4% of the zhao-series division 2 (8 -)
also share the same onset with those in jing-series (set 4).

Assuming the number of characters among different onset groups is comparable,
the size of set 4 should be smaller than set B. According to Table 3, the number of
tokens in the set ch-ch-sh is double that in the set 7s-15-s. As the naming of streets is
governed by semantics, which should be independent of phonology, we may consider
that the tokens are selected randomly from each set. Therefore the set chi-ch-sh should
correspond to set B (larger in size, generally zhi- and zhao-series) while the set #s-15-s
should correspond to set 4 (smaller in size, generally jing-series). The historical
sources of the two sets of transliterations are clear up to this point.

It is worth noting that although two transliterations are found in each of the
onsets [ts] and [ts"], six are found for the onset [s]. On the other hand, it can be seen
in Table 1 that other than the transliterations s and sh, the rest only constitute a tiny
amount. Although these can be considered as random error’ statistically, explanations
are worth seeking from sociolinguistics. These exceptions are list below:

' In social science applications, it is common to consider event occurrence higher then five percent as
significant.
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Table 4: Exceptions in the Romanisation of the onset [s]

L Pronunciation in Modern Full name of the
Character | Romanisation
Cantonese Street
g Cheng [sm] WS
& Chung [sup] A
7 Hsi [sei] paiCioF’ 53
# Tau [seu] A FE
& Tsung [sun] &

In the first two cases, the paths are located in the Chinese University of Hong
Kong. The romanisation follows the buildings nearby: “i% 848" Cheng Ming
Building and “# % £ 1% Chung Chi College, which are actually Mandarin readings
in the Wade-Giles system.

In the third case, some streets in that location are romanised with the Chinese
Postal Map System such as ““&##7" Anhui Street and “#7ix4:” Chi Kiang Street.
Therefore, this can be regarded as a regional feature of romanisation, probably
because the early residents in this district were Mandarin-spoken.

In the fourth case, it can be seen that the romanisation used for the names of the
places near this road is the same such as “4§3 " Hok Tau Wai. According to Lau
(19935), the place “#§ $” Hesou is in the Hakka dialect so the onset is different.

In the last case, the romanisation of the character “%:” is the same as that of the
buildings on that street such as “ % X B> Tsung Man Court. It is possible that this is a
mistake made by the officials when naming this road. However, dialectal factor may
be involved since this district, namely Aberdeen, was not well developed at the
beginning of the British governance.

Therefore, it can be seen that it is possible for the romanisation to follow dialect
pronunciations other than Cantonese. It is also possible that mistakes are involved
while naming. However, these exceptions are rare and they do not contradict the fact
that the system generally follows Cantonese pronunciations.

4. Conclusions and Future Work

In this research, the Cantonese romanisation scheme used by the British
government was reconstructed by generalising the transliterations of the street names
listed in the book Hong Kong Guide 2005 published by the Hong Kong Government.

By using a quantitative approach with logical inference and comparison with other
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romanisation schemes, the phonetic values represented by the transliterations,
including those no longer existing in contemporary HKC are found out independently,
without relying much on previous studies in Cantonese historical phonology.

The generalised scheme has then been compared with previous studies in
Cantonese historical phonology and the historical sound changes are explained with
reference to Chinese historical phonology. The results show that the phonological
system of HKC has been undergoing simplification. The onset sets [t{]-[t{"]-[{] and
[ts]-[ts"]-[s] contrasted in the mid-19" century Cantonese are merged to form the one
set [ts]-[ts"]-[s].

As seen in Table 2, for some of the rhymes, the frequency of the transliteration is
relatively small while some do not appear in the street names. Therefore, as future
work, the place names in Hong Kong will also be inserted to the database so as to
increase the accuracy of the statistics. In addition, other transliterations of high
frequency count not appearing in this paper, along with the sound changes will also be
explained. Last but not least, the romanisation scheme will also be compared with
other romanisation schemes such as Eitel’s system, Ball’s system and Meyer &
Wemepe’s systeni.

Notes

I hereby wish to thank my mother for assisting in typing parts of the data used in
this research. In addition, valuable comments from Dr. Kwok Bit-Chee, Dr. Sun

Jingtao and Prof. Samuel Cheung Hung-nin on this paper are appreciated.
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Skills Development in a Short-term English Study Abroad Program

Mineharu NAKAYAMA Noriko YOSHIMURA
The Ohio State University University of Shizuoka

1. Introduction

An increasing number of English study abroad programs have been hosted for
Japanese college students in the US, England, Canada, Australia, and New Zealand in
recent years. These programs are often existing university affiliated ESL programs
with morning classes and afternoon activities. There are various kinds of studies on
these study abroad programs (Ellis 1993, Kitao 1993, Suzuki 2001, Tateyama 2002),
but most of these studies discuss psychological and socio-cultural aspects of learners’
studying such as their motivations and attitudes toward learning English, and their
understanding of these English speaking countries’ cultures. As noted in Freed (1998),
there are rather few articles that discuss the improvements of participants' English
language skills in these programs (e.g., Hashimoto 1992, Tanaka & Ellis 2003).!

In this paper, therefore, we will discuss what contribution a three-week summer
English staudy abroad program would bring to the development of participants’
English proficiency. Specifically, we will discuss the effect of the summer program
on the participants’ skill improvement based on the results of the Michigan Test of
English Language Proficiency of the Institutional Michigan English Language
Assessment Battery and the English essay tests (Institutional Test of Written English)
given during the summers of 2004-2006. The summer program, specifically tailored
for one Japanese university, focused on improving student’s oral presentation skills
through learning American culture. Because the program was not designed to improve
test scores and because the program duration was short, we did not expect to find any
significant improvement in the test scores. However, we did find a significant
improvement in the scores of the latter test, though not in the former test. The short-
term program became effective for a particular skill, namely, writing, even when the
program did not focus on it. The oral presentation training served as a practice for
formulating ideas quickly and making a coherent and logical argument. Because these
skills are also necessary when one writes an essay in a limited time, we believe that
their writing improved despite the fact that the curriculum did not teach writing.

The organization of this paper is as follows. We will briefly discuss the previous
studies pertinent to the short-term English study abroad in the following section. Then,
we will describe our study abroad program in Section 3. Section 4 provides a
discussion of the effect of the program referring to the assessment test results. Finally,
Section 5 presents a conclusion and future research agenda.

1 These language skills include the knowledge of appropriate contexts for usages and cultural
understandings (Hymes 1972) and uses of communication strategies (Canale 1983). As for the
improvement of a learner’s speaking ability after a study abroad program, it has been mostly discussed
based on the results of the ACTFL Oral Proficiency Interviews (e.g., see Freed (1995)).

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 55-66. Hong Kong: The Linguistic Society of Hong Kong.



2. Previous Studies

Most of previous studies on short term study abroad programs discussed the
program effects on the participants’ motivation, their learning strategies, and/or their
communication attitudes. They were often based on introspective data collected
through questionnaires and interviews. For example, based on two (self-assessment)
questionnaires given to 33 freshman students of a women’s junior college who
participated in the three week summer English abroad program, Kitao (1993) reports
that the students felt that their English skills improved and their images of America
and Americans also improved. Takeda (1998) investigates the effect of the 3.5 week
study abroad program from the perspectives of motivation and strategy of learning
English. He gave questionnaires three times (2 weeks before the participation,
immediately after the program, and 6 months after the program) to 143 students, but
only 63 completed three questionnaires. At the end of the program, it was revealed
that the participants’ motivation increased, but it was difficult for them to maintain
that level of motivation after 6 months. However, it was found that they had more
positive attitudes toward learning from their own errors and they were not afraid of
making errors while using English.? Similarly, Tateyama (2002) reports that a
homestay program increased the participants’ learning attitude and motivation, based
on the results of a questionnaire and an interview of 11 junior college students
participating in a three week study abroad program.>

Unlike the number of studies that discuss the participants’ learning attitudes, there
were fewer studies that discuss the improvement of the participants’ language skills in
study abroad programs whose durations were shorter than one month, as noted in
Freed (1998). For instance, Hashimoto (1992) evaluates the participants’
improvement of English skills in the 4 week English abroad program held at an
American university. He reports that 24 Japanese university students’ average Pre-
TOEFL scores (70 minutes, maximum 500 points) improved from 406 (before the
program) to 422 (after the program), in particular, those who possessed advanced and
intermediate levels of English proficiency improved 16 points on average. Tanaka and
Ellis (2003) report that 166 Japanese sophomore university students (English majors,
ages 19-20) from one university in Tokyo improved 18.55 points on average on
TOEFL (from average 426.73 to 445.28) after participating in the 15 week English
program at an American university. They (2003: 78) state that “Although this was
statistically significant, the gain seems moderate given the length and nature of the
learning experience.” The “Grammar” section improved 2.48 points (5.88%) while
the “listening” section improved onlyl.15 points (2.65%). Sawasaki and Yoshimura
(2005) report that 37 university students in a three week English program at an
American university during 2003-2005 self-assessed that their English writing skills
improved. Their writing test scores reported in Sawasaki, Yoshimura, Nakayama, and
Terao (2006) support their self-assessment.* Yoshimura, Nakayama, and Sawasaki

2 Note that study abroad is becoming more popular among junior and senior high schools in Japan as
well. For instance, see Brauer (2005) for study abroad in 61 private junior high schools.

8 In addition to these studies based on the students’ self-assessments, Takezawa (1995) reports the six
instructors” comments, who taught 39 Japanese female junior college students during the four week
spring English program in New Zealand. The major impediments for their learning were their silence
and passive attitudes in classroom. They suggested that the participants should be instructed before
they join the program that they should express their opinions and raise questions in the classroom.

4 Based on the 12 Japanese students studying at Monash University, Australia, Marriott (2000) points
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(2006) present the analysis of the 2004 and 2005 Institutional Michigan Test of English
Language Proficiency and Institutional Test of Written English scores of the same program
and report that there was a significant improvement in the 2005 Institutional Test of
Written English scores.

3.The Current Study

Extending Sawasaki and Yoshimura (2005), Sawasaki, Yoshimura, Nakayama,
and Terao (2006), and Yoshimura, Nakayama, and Sawasaki (2006), we will report in
this paper the effect of a three-week summer English study abroad program held in
the US during the summers of 2004-2006 which focused on oral presentations and
discussions. Particularly, we would like to address the following three research
questions: a) Can a short-term abroad program make any contribution to the
development of participants’ English proficiency? b) If yes, then what contribution
may be expected? And c) how should such short-term study abroad program be
assessed within the Japanese university curriculum?

3.1 The Program participants

Thirty-one undergraduate students from one Japanese university participated in a
three-week summer English study abroad program held in a large mid-west American
university during 2004-2006.° The participants were eight sophomores-seniors (mean
age 20.2) in 2004, 12 freshmen-sophomores (mean age 19) in 2005, and 11 freshmen-
seniors (mean age 19.3). All were Japanese native speakers who participated in the
program voluntarily, and a few students each year had been to English speaking
countries prior to their program participation (notably, three students in 2005 and one
in 2006 spent more than one year in the US prior to entering the university). All but
one student with a science major in 2004 were from humanities (e.g., English and
Japanese) and social sciences (e.g., international relations and East Asian studies).®

3.2 The characteristics of the Program

The three-week summer English program was created specifically for one
Japanese university in 2003. Originally, the program focused on the improvement of
oral communication skills, but it shifted its focus slightly to improve students’
academic oral presentation skills specifically. Also the 2003 program had employed
different assessment measures. Thus, we will focus our analysis only on the 2004-
2006 programs here. At the beginning and the end of the program, each participant
took the Michigan Test of English Language Proficiency (MTELP) of the Institutional
Michigan English Language Assessment Battery and the Institutional Test of Written
English (an essay test; hereafter, ITWE). Although the MTELP taken at the beginning

out that a lack of academic writing skill is the biggest problem in order to achieve a success in college.
® The participants included one graduate student each year, but we excluded them from the analysis to
discuss the improvement of only undergraduate students’ English skills. This is to keep the subject
group more homogeneous as the participating graduate students were specializing in EFL,

® Those with an English major didn’t necessarily have better first test scores compared with non-
English majors.

The participants included one graduate student each year, but we excluded them from the analysis to
discuss the improvement of only undergraduate students’ English skills. This is to keep the subject
group more homogeneous as the participating graduate students were specializing in EFL.
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of the program indicated the level of each participant’s English ability, they were not
divided into different levels based on their scores as the entire group was already
small each year. They were all in one multi-level skill class. The classroom activities
were mostly held in the morning. The participants did not use a specific textbook.
They read some articles from newspapers, magazines, books, and websites, watched
movies, and discussed them in the classroom. They also had special lectures such as
American politics and Asian-Americans (different depending on the year) and hosted
a Japanese cultural session for American 1-7th graders. Each student set three specific
goals at the beginning and reported to what degree they accomplished them by the end
of program. Furthermore, each conducted his/her own research project and made a 5
minute presentation on the last day of the program. Although a handout was requested
of each presenter, no written paper was required on his/her project. Each participant
also had a conversation partner and experienced a weekend homestay.’ Each
conversation partner spent at least 6 hours per week with the participant, and these
hours were not necessarily all conversation times (i.c., some may have helped them
with their research projects directly, but others may have taken them to parties and
other activities as all participants stayed in a dorm together). Accordingly, the
program took a broader, holistic approach to improve the students' language skills
with a focus on oral presentation skills through learning American culture and
working on their own research projects. For the details of the program, see
Yoshimura, Sawasaki, Terao, and Nakayama (2006), which also report the results of
the 2005 participants’ self-assessment.

3.3. Assessment measures

In order to measure the effect of the program, all students took both MTELP and
ITWE at the beginning and the end of the program each year. The actual contents of
those tests were different each time. An analysis discussed in the next section is based
on the results of these test scores. The MTELP included Grammar (40 points),
Vocabulary (40), and Reading Comprehension (20) questions (maximum 100
points).® The ITWE was to write an essay in English on a specific topic within 30
minutes, and the topics were different each time. The evaluation method followed the
ETS TWE guidelines (1=low 6=high, with + and -) as stated in (1).

7 1t is important to note that conversation partners and weekend homestays were helpful in increasing
one’s motivation to study English and one’s confidence in English ability, and developing a positive
attitude toward communicating in English.

8 Each participant also took a listening comprehension test twice. Although we will not discuss the
results in detail, we report here that only the 2006 group improved significantly (t(10), -1.89294,
p=0.044). We suspect that this may be related to the fact that the 2006 group had more freshmen, as we
will discuss below.
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(1) Test of Written English Scoring Guidelines

score

5 Demonstrates clear competence in writing on both the rhetorical and syntactic levels, though
it may have occasional errors.

Demonstrates competence in writing on both the rhetorical and syntactic levels, though it will
probably have occasional errors.

Demonstrates minimal competence in writing on both the rhetorical and syntactic levels.

Demonstrates some developing competence in writing, but it remains flawed on either the
rhetorical or syntactic level, or both.

Suggests incompetence in writing.

—lh3] W ] »

Demonstrates incompetence in writing.

Because the program did not offer a specific curriculum for these tests and
because their length of stay in the US was short, no significant improvement was
expected to occur in the scores.

4. Results

The results of the MTELP and the ITWE will be discussed separately below.

4.1 MTELP

Table 1 shows a summary of the MTELP scores during 2004-2006. The lowest
and the highest scores in the three years were 48 and 90 in the first (beginning) test of
2005, respectively. The lowest average score (65.8) was reported in the first test of
2005 and the highest average score (73.4) was in the second test of 2006.

Table 1. Summary of the MTELP scores in 2004-6

2004 2005 2006
Scores/100pts Beginning  End Beginning End Beginning End
(n=8) (n=12) (n=11)
41-50 0 0 3 1 0 0
51-60 1 0 2 2 1 1
61-70 3 4 3 3 6 2
71-80 4 4 1 4 3 6
81-90 0 0 3 2 1 2
Score range 54~76 62~72 48~90  48~87 60~81 58~84
Average Score 67. 6 67.4 65.8 68.5 69.6 73.4
Over 5 point 38% 67% 45%
improvement
Standard Dev. 7.65 4.24 15.1 10.98 6.25 7.43

The average score for the 2004 group slightly decreased in the second test. This
may be due to the number of the participants (four students = 50%) whose scores
went down, although three students increased more than 5 points in the second test.
The 2005 group seems to have the largest number of people who gained more than 5
points (eight students), and those who scored low (41-50 points) improved greatly
(about 11 points). This group had the lowest scored person — whose major was in
science. Also this group had the largest variation of scores as seen in the standard
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deviations (Beginning 15.1, End 10.98). The 2006 group scored the highest average
points in both first and second tests. The average improvement of the first and second
scores was 1.77. No statistically significant improvement was found in the
participants’ MTELP scores. This is expected because it is difficult to see the actual
improvement on one’s English ability when the program is shorter than one month
(e.g., Day 1987, Milleret 1990). We observed that these participants used the first
week to adjust to their lives in a new environment, e.g., culture, daily life style, dorm
life, use of facilities such as libraries and computer centers, and jetlag. Realistically
speaking, they seemed to start using English more from the second week. Thus, the
program duration to improve the language ability is naturally short. Furthermore, the
program was not designed to increase test scores. The fact that the scores improved
slightly in such a short time might still be worth noting, given the fact that no specific
curriculum was implemented to improve the MTELP scores. Furthermore, this was a
multi-level class in which specific skill level exercises were not offered. The
relatively low increase of the scores appears similar to the results found in Hashimoto
(1992) and Tanaka and Ellis (2003), although the scores of the MTELP and TOEFL
are not necessarily comparable directly.

4.2 1ITWE

Table 2 shows a summary of the ITWE scores during 2004-2006. The maximum
score of the ITWE was 6 points. The lowest score was 3 in the first test every year
and the highest score was 5+ in the second test of 2006. To calculate the average
scores, 3- was considered as 2.7 and 3+ was 3.3. The lowest average score (3.6) was
reported in the first test of 2006 and the highest average score (4.6) was reported in
the second test of 2006. The average score improved after the program every year.

Table 2. Summary of the ITWE scores in 2004-2006

2004 2005 2006
Scores Beginning  End Beginning  End Beginning  End
(n=8) (n=12) (n=11)
1~1+ 0 0 0 0 0 0
2-~2+ 0 0 0 0 0 0
3-~3+ 2 2 2 1 8 1
4~dot 6 5 7 6 2 2
5-~5+ 0 1 3 5 1 8
6-~6 0 0 0 0 0 0
Score range 34+ 3~5- 3~5 3+~5 3~5 3+~5+
Average 3.9 4 4.2 4.4 3.6 4.6
More than 2 cat. 38% 33% 82%
improved
Standard Dev. 0. 55 0.57 0.64 0.56 0.62 0.54

In 2004, no one scored 5 in the first test, but there was one student who scored 5-
in the second test. No one improved more than 2 categories (e.g., 3+ to 4) and the
average score improved only slightly. The standard deviation increased slightly
because the number of people who scored 3 did not change, but there was one who
improved and scored 5- in the second test. Similarly, two additional students scored 5
in the second test of 2005 and four students (33%) improved more than 2 categories.
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The standard deviation became smaller because those who scored low in the first test
improved in the second test. A statistically significant improvement was found in the
2005 group (1(11), -2.307, p=0.042). The 2006 group improved the most among the
three groups. Nine students (82%) improved more than 2 categories and the standard
deviation became smaller. Like 2005, there was a significant improvement in 2006
(1(10), -5.315, p=0.000). The 2005 and 2006 participants included more freshmen
compared with the 2004 group. Thus, we conjecture that the younger students learned
faster and improved more because they maintained basic foundation skills after their
study for the entrance examination. Presumably, English ability would decrease as
time goes by after the entrance examination among non-English majors as they lack
English contact hours in college.

4.3 The characteristies of the 2005 participants’ essays

We discuss the 2005 participants’ essays as examples. Table 3 shows a summary
of the compositions in terms of the average number of words, sentences, and
complexity of structures. Because of the daily opportunities to speak in English, we
anticipated that these factors would be indicators to measure the improvement of the
participants’ productivity in English.

Table 3. Summary of the 2005 Essays

Beginning End
‘Word count 177.00 175.00
Number of sentences 15.00 14.50
'Word/sentence ratio 12.16 12.36
Simple sentences 5.58 7.58
Infinitives 0.92 1.17
Sentences with (and/but) 1.00 1.42
that-clauses 2.08 0.75
Adjectival clauses 0.33 1.75
Adverbial clauses 1.92 0.17
'Wh-questions 0.58 0.83
More than 2 adverbial clauses 2.58 0.83

However, a close examination of the 2005 essays revealed that the average
number of words per essay, the average number of sentences per essay, and the
complexity of sentence structures did not change very much in the first and second
compositions. Among the 12 students, the longest sentences in the first and second
essays contained about 15.5 words on average. There were three students whose
sentences were composed of fewer than 10 words on average (8.27, 8.75, 9.67) in the
first essay, but there was only one student whose sentences included under 10 words
on average (9.92) in the second essay. This may indicate that they may have become
accustomed to producing more words in each sentence after three weeks. Furthermore,
the first essays contained ungrammatical incoherent sentences with 2 or 3 adverbial
clauses (average 2.58 sentences). For instance, (2) contains three adverbial clauses
{two IF-clauses and one EVEN (IF)-clause). Their grammatical knowledge did not
seem to have functioned as a monitor.
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(2) She doesn’t pretend to be happy if she’s angry about something, she doesn’t
pretend to be agree with a certain idea if she doesn’t think it’s a right thing, even
the idea is her friend’s.

However, there were very few such ungrammatical sentences observed in the
second essays (average 0.83 sentences). Their grammatical knowledge started to
function as a monitor.

Next, very few adjectival clauses were used in the first and the second essays
(0.33 and 1.75 sentences per essay, respectively). This suggests that it is not difficult
for Japanese intermediate and advanced EFL learners to comprehend relative clauses,
but it is rather difficult to produce sentences with relative clauses and/or adverbial
clauses (cf. Schachter 1974). Examples in (3) show plural, subject-verb agreement,
determinger, and categorical errors that are commonly observed among Japanese EFL
learners.

(3) a. At last, the qualities that needed for a good parent is how they can tell children
to live a real life enjoyable and happiness parent should have both side, gentle
and hard(strict) for children.

b. There parents do not scold their children directly to say “don’t do that”,
instead they say “someone will be angry at you.”

Since the program did not provide specific writing lessons, the second essays still
contained such errors.'” However, what changed the most is the organization and
coherence of their essays. Let us look at the essays more closely, especially, from a
discourse perspective. The following are example essays of one student who
improved at least two category scores (i.e., from Score 3 to 4-):

(4) Example
a. Beginning of the program: <Topic: Ideal parents> (Score 3)

TWE Scoring Guidelines Score 3: Demonstrates some developing competence in writing, but it
remains flawed on either the rhetorical or syntactic level, or both.

I think two qualities are necessary for a person to be a good parent. First, we need
kindness. My mother is always kind. She is merely angry. She has humor and be
laughed at me every time. My father is also kind. I am glad that my parents always
think of me.

Second, We need to be strict. My mother is always kind, however, she sometimes
scold me. For example, When I want to stay friend’s house, she never allow me.
She says me, “You should separate good thing to bad thing.” It means there’re two
things that one is I can do, the other thing is I can’t do.

If I were mother, I would become to be likes my mother. I think parents should
teach their children a social order. Otherwise, children don’t know how to grow

up.

9 We did not count grammatical errors in the essays because the program did not focus on grammatical
writing and we assumed that no significant change would be observed. However, as pointed out by a
reviewer, it is important to confirm that this is indeed so.

10 See Howard (2001) for the effects of study abroad on non-Japanese L2 learners’ sentence structures.
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If my mother is always kind to me, I would be a bad girl. It is bad to do everything
what I want to do.

I can’t think of kindness to other person.

So It is necessary to be kind and strict.

I want to be my mother. Sometimes kind, sometimes strict, it’s good balance.
Parents should believe their children and help for them.

b. End of the program: <Topic: Japan’s important event> (Score 4-)

TWE Scoring Guidelines Score 4: Demonstrates minimal competence in writing on both the rhetorical
and syntactic levels,

Japanese traditional holiday is New year’s day.

We celebrates the new year.

We have a lot of traditional customs in the First January.

First, we go to “jinja” with families or friends. Then we hope our health, steady of
home, studying hard, to pass the examination of college or high school, and safety
of traffic so on. In jinja, we pull omikuji. Omikuji says what to do in the year in
order to come us happiness. Daikichi means the happiest. Daikyo means the
worst.

Second, we eat “osechi”. It’s traditional food in the new year’s day. We eat it to
spend the year healthy and to take enelgy. Mothers and her daughters cook it. It’s
also Japanese traditional customs.

Third, we meet families in the new year’s day.

Even if my ancle and aunt live so far from my house that I can’t meet them
freacently, I could meet them in the new year’s day. Then we talk about ourselves
a lot.

Moreover, children play with “hagoita”, “tako” or “karuta”. These’re traditional
toys of new year’s day.

New Year’s Day is important holiday for Japanese people. I think it’s interesting.
Because, for a long time, we take over the traditional customs from old
generations. We must tell it to next generations. Parhaps, our children also repeat
same customs. It’s good that all families meet at one place and talk each other.

I’m look forward to meeting them every year. We can meet once a year in the day.
So New Year’s day is special day for Japanese people.

The first essay was about ideal parents and the second was about Japanese
important events. Due to writing on different topics, there may be some differences
with respect to whether one is easier to write than the other. For our purposes, we will
disregard the possible influence of topic choice. The first essay did not really have an
“Introduction”. It started with “I think two qualities are necessary for a person to be a
good parent” as a kind of “Introduction” without stating what those two qualities are
and how the essay would be concluded. It moved to the main “Body” right away and
discussed two conditions for ideal parents from the beginning. After the discussion of
the second quality, the conclusion is not clearly stated. Paragraphs are not clearly
distinguishable in this essay. As the TWE Scoring Guidelines indicates, the essay
demonstrates some developing competence in writing, but it remains flawed on either
the rhetorical or syntactic level, or both. On the other hand, the second essay had a
clearer organization, though paragraphs were still not separated well. An introduction
paragraph starts with “Japanese traditional holiday is New year’s day” and “We have
a lot of traditional customs in the First January”, followed by the description of three
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activities while celebrating New Year’s Day, and the conclusion. In particular, the
Body provided examples to explain the traditional customs stated in the introduction.
Since the essay was not quite the level of the TWE Scoring Guidelines Score 4:
Demonstrates minimal competence in writing on both the rhetorical and syntactic
levels, it was scored 4-. Though slight, the second essay shows improvement in the
organization of the essay. Note that both essays contain usage errors like “I can’t
think of kindness to other person” in (4a) and “Because, for a long time, we take over
the traditional customs from old generations” in (4b) as well as misspelling errors like
“ancle” and “freacently”. Even though the score improved from 3 to 4-, there were
still errors in the second essay.

In sum, a well organized essay with the introduction-body-conclusion structure
was found more often in the second trial. Also, the second essays were written with
more consistent themes. This may be due to the emphasis on discussion and oral
presentation because coherence is required. This finding indicates that writing skills
can improve even through oral presentation training in such a short-term program.'’
Further research is required to investigate whether or not such writing improvement
can be achieved in a similar in-home-country program.

5. Conclusion

This paper discussed what contribution a three-week summer English study
abroad program may have made to the development of participants’ English
proficiency. In particular, we raised the following three research questions: a) Can a
short-term study abroad program make a contribution to the development of
participants’ EFL proficiency? b) If yes, then what contribution may be expected?
And c) how should such short-term study abroad program be assessed within the
Japanese university curriculum? Our answers to these questions are as follows: a)
Even a three-week program is meaningful for the improvement of English skills.
Although the MTELP scores did not significantly improve, the ITWE scores did. Thus,
the program was effective even though it was held for such a short-period. b) In
particular, it was found that writing improved significantly with respect to the
organization and the coherence of essays, even though the program focused on oral
presentation. Oral presentation training provided exercises for forming opinions,
making coherent stories, and logical arguments. Thus, these exercises also helped
their writing. ¢) How we place this kind of short-term study abroad program within
the university curriculum depends on the answer to further research that is required to
investigate whether or not such writing improvement can be achieved in an in-home-
country program. If so, a study abroad program would be an option rather than a
necessity, for students. In such a case, however, we need to assess other values of
study abroad programs, e.g., motivation, understanding of English speaking countries’
cultures, etc. It is important not to treat a study abroad program as a special activity,
but rather incorporate it into the university’s English curriculum effectively. After all,
as Ellis (1994:166) writes, ““...formal instruction helps learners to develop greater 1.2
proficiency, particularly if it is linked with opportunities for natural exposure.” More
studies in this area are needed.

11 See Hawke and Yoshimura (2006) for their findings in training academic presentation skills in Japan.
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Topie and Focus in Cantonese
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Abstract

Topicalization is a common syntactic phenomenon in Cantonese. A topicalized
phrase can bear either the TOPIC or the FOCUS function. This paper investigates these
two grammaticized discourse functions in Cantonese, based on the definition of
topicalization in Lexical-Functional Grammar (LFG) which constrains them to being
identified with a missing function in the sentence. The information features, [New]
and [Prom] (Choi’s 2001), are employed to characterize discourse focus. It is
proposed that [+New] is the feature which licenses FOCUS topicalization in Cantonese
and rocus is defined as a topicalized phrase which contains some [+New]
information. An LFG account is presented to show how Functional Uncertainty
characterizes TOPIC and FOCUS in Cantonese. The Extended Coherence Condition is
revised to accommodate external topic (E-TOP) and it is proposed that E-TOP conforms
to the Extended Coherence Condition by having a PRED in its immediate f-structure.

1. Introduction

The syntactic phenomenon ‘topicalization’ has been given various definitions
(e.g. Krapova 2004, Lambrecht 1994, Rosén 1998). This study examines the
phenomenon based on Rosén’s (1998) definition which conforms to the assumption in
Lexical-Functional Grammar (LFG). Li and Thompson’s (1981) definition of topic in
Mandarin will be examined and it will be suggested how the definition can be revised
to characterize topic in Cantonese. Based on Aissen’s (1992) and King’s (1995) study,
Cantonese topic will be categorized into internal topic (TOPIC) and external topic
(e-ToP). It will be investigated what licenses FOCUS topicalization in order to propose
a definition of FOCUS in Cantonese. An LFG account will be presented to show how
the functional device — Functional Uncertainty -~ accounts for Cantonese
topicalization and how external topic (E-TOP) can be accommodated in the Extended
Coherence Condition.

This paper is organized as follows. After introducing the study in this section,
section 2 then presents the definition of topicalization. Section 3 defines topic in
Cantonese and differentiates between two types of topics, internal topic and external
topic. Section 4 examines what licenses FOCUS topicalization and defines Cantonese
FOCUS. In section 5, an LFG account is given to topicalization and E-TOP constructions.
Section 6 concludes the paper.

2. Topicalization
Rosén’s (1998: 184) definition of topicalization is adopted in the present study,

which states that ‘[t]opicalization is a construction in which a leftmost constituent is
understood as filling a missing constituent in the sentence’. Sentences (1) and (2)

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 67-81. Hong Kong: The Linguistic Society of Hong Kong.



below are examples of topicalization in English and Cantonese respectively according
to this definition’.

) That book, 1 like.

@) neil bun2 syul  ngo5 zunglji3*
DEFCL book 1.8G like
‘As for this book, I like it.”  or
‘It is this book that I like.’

The leftmost constituents that book and neil bun2 syul fill the missing OBJ
function of the verb like and zunglji3 respectively. A topicalized phrase can bear
either the TOPIC or the FOCUS function (‘TOPIC’ and ‘FOCUS’ are used to refer to
topicalized discourse topic and topicalized discourse focus respectively). In Cantonese,
a topicalized phrase followed by no particle can be interpreted as either of the
functions depending on the context and the intonational pattern of the utterance.
Therefore, with neil bun2 syul followed by no particle, the construction has two
possible interpretations. Particles in Cantonese specify different speech-acts,
evidentiality and emotions of the speaker (Matthews and Yip 1994). Some particles
tend to follow a TOPIC and some a FOCUS. In this paper, aa4 and nel will be used for
the TOPIC function and aa3 for the Focus function.

Though a topicalized phrase normally occurs in the leftmost position of a
sentence, there are instances where it does not, for example, when there are multiple
instances of topicalization in one sentence. Consider (3).

3) keoi5 aa3 bun2syul ngo5 beilzo2
3.8G PARTCL book 1.SG give. PERF
‘It is him/her who I have given the book to.’

In this example, the OBlg keoi5 and the OBJ bun2 syul are topicalized to become
the FOCUS (note the particle aa3 for the Focus function) and the TOPIC (a TOPIC is
usually followed by no particle with a FOCUS preceding it) respectively. The FOCUS
precedes the TOPIC so that the TOPIC is no longer sentence-initial. Bun2 syul is still
regarded as a TOPIC even though it is not in the left periphery since it is extracted from
its canonical post-verbal position to the pre-SUBJ position.

! Symbols and abbreviations used:

1 = First person; 2 = Second person; 3 = Third person; ADI= Adjunct; AP = Adjective phrase; AdvP =
Adverb phrase; CL. = Classifier; CLP = Classifier phrase; COMP = Completive aspect; DEF =
Definiteness; DEF = Definite determiner; D = Determiner; DP = Determiner phrase; B-TOP = External
topic; FOCcus = Topicalized discourse focus; IP = Inflectional phrase; New = Newness; NP = Noun
phrase; NUM = Number; OBJ = Primary Object; OBJy = Secondary Object; PART = particle; PERF =
Perfective aspect; PERS = Person; PP = Prepositional phrase; PRED = Predicate; Prom = Prominence; QP
= Quantifier phrase; SG/SG = Singular; SUBJ = Subject; TOPIC = Topicalized discourse topic/internal
topic; VP = Verb phrase

? All grammatical Cantonese examples consist of three lines. The first line shows the romanization of
the Chinese characters, employing the Jyutping system (Linguistic Society of Hong Kong 2003). The
second line provides the word-for-word translation. The third line is the free English translation of the
construction. No translation is given for ungrammatical examples.
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3. Topic in Cantonese

Topic structures of Chinese, mainly Mandarin, have been widely researched (e.g.
Li 2001, Li and Thompson 1981, Lu 2000, Pan and Hu 2003, Xu 1994, Xu and Liu
1998, Zhang 1996). The same structure in Cantonese has however received
comparatively less attention. In this section, Li and Thompson’s (1981) definition of
Mandarin topic is revised to give a definition to Cantonese topic (section 3.1) and two
types of topics, internal topic (TOPIC) and external topic (E-TOP), are identified
(section 3.2).

3.1 Defining topic in Cantonese

According to Li and Thompson’s (1981) study on topic in Mandarin, a topic is
‘typically a noun phrase (or a verb phrase) that names what the sentence is about, is
definite or generic, occurs in the sentence-initial position, and may be followed by a
pause or a pause particle’ (1981: 87). They adopt Chafe’s (1976) definition of
Chinese-style topic to explain ‘what the sentence is about’. A topic ‘limit[s] the
applicability of the main predication to a certain restricted domain’ and ‘sets a spatial,
temporal, or individual framework within which the main predication holds’ (Chafe
1976: 50). Though Li and Thompson’s (1981) definition of topic seems to be
compatible with Cantonese topic in many ways, it still requires some revision.

Li and Thompson (1981) mention that a topic is typically a noun phrase or a verb
phrase. While noun and verb are also typical categories for topics in Cantonese, topics
of other categories can also be commonly found in the language. It will be shown in
the following which types of phrase can be a topic in Cantonese.

Example (2) above is an example of a DP being the topic of a sentence. Deleting
the D resulting in a CLP topic (bun2 syul ngo5 zunglji3), or deleting both the D and
the CL resulting in an NP topic (syul ngo5 zunglji3) are also possible. A QP can also
act as the topic of a sentence as in the following example:

“4) saaml  bun2 syul  nel ngos zaub mouS  laa3
three CL  book PART 1.8G zau no PART
‘As for three books, I haven’t got that many.’

Verbs and adjectives have been proved legitimate to be a topic in Cantonese
(Matthews and Yip 1994). Li and Thompson (1981) prove for Mandarin that a topic
can be a temporal or locative phrase (see Tsao 1979 and Xu and Liu 1998 for similar
arguments). Similar examples can also be found in Cantonese. In (5) below, the topic
is the AdvP kam4jat6 (vesterday) referring to a definite time, which sets the temporal
framework for the predication ngo5 heoi3zo2 tai2 hei3 (I went to see a movie) to hold:

3) kamdjat6 ngo5 heoi3zo?2 tai2 hei3
yesterday 1.SG go.PERF see movie
‘T went to see a movie yesterday.’

Xu and Liu (1998) suggest that a small clause can also be the topic of a sentence

in Mandarin. This is also true in Cantonese. Sentence (6) shows an example where the
topic keoil tai2jyund bun2 syul is an IP.
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(6) keoi5 tai2jyund bun2 syul  ngo5 m4 seon3
3.5G read COMP CL book 1.SGnot believe
“That s/he has finished reading the book, I don’t believe.’

A PP can also occur in the sentence-initial position as the topic. Sentence (7) is
an example where the PP hai2 gungljyun2 is a topic.

@) hai2 gungljyun? ngos gin3dou2 go3 baak3baak3
in park 1.SG see CL old man
‘In the park, I saw an old man.’

Based on the above observations, it is concluded that a Cantonese topic can be a
DP, a CLP, an NP, a QP, a VP, an AP, an AdvP, an IP or a PP. In other words, phrases
of any category can be topics in Cantonese.

Regarding the structural position of a topic, while it often occurs at the left periphery
of a sentence, there are exceptions as mentioned in section 2 when, for instance, TOPIC
and FOCUS co-exist in a sentence.

Given Li and Thompson’s (1981) definition of topic in Mandarin and the above
observations, Cantonese topic is concluded as a phrase of any category which ‘limit[s]
the applicability of the main predication to a certain restricted domain’ and ‘sets a
spatial, temporal, or individual framework within which the main predication holds’
(Chafe 1976: 50), usually occurs in the sentence-initial position and is optionally
followed by a pause or a pause particle.

3.2 Internal topic vs. external topic

Consider the definition of Cantonese topic and Rosén’s (1998) definition of
topicalization. There is one crucial requirement on TOPIC (a topicalized discourse topic)
which is not stated in the definition of Cantonese topic — a Cantonese topic is not
bound to be identified with a missing constituent. In other words, a Cantonese topic is
not necessarily a TOPIC. Based on Aissen’s (1992) analysis of the three Mayan
languages, Tzotzil, Jakaltek and Tz utujil, and King’s (1995) study on Russian, it is
proposed here that there are two types of topics in Cantonese, internal topic and
external topic. Consider the following examples where the sentence-initial phrase in
(8) is an internal topic and the one in (9) is an external topic:

®) bun2 syul aad ngos tai2jyund laa3
CL book PART 1.8G read. COMP PART
‘As for the book, I have finished reading it.”

9 neil gin6si6  nel  keoi5  diklkok3 cungldung6zo2  dil
DEFCL matter PART 3.SG indeed impetuous.PERF abit
‘As for this matter, it is indeed quite impetuous of him/her (to act like that).

In (8), the sentence-initial CLP bun2 syul fills the missing OBJ function of the
following clause and thus conforms to the definition of topicalization. In (9), the PRED
cungldung6 subcategorizes only for a SUBJ and the construction without the
sentence-initial DP neil gin6 si6 is already well-formed, with the DP keoi5 being the

-70 -



SUBJ. Neil gin6 si6 cannot be identified with any missing function in the clause and
the construction is therefore not an instance of topicalization.

Aissen (1992) identifies two types of topic in the Mayan languages she
investigates, which are internal topic® and external topic. An internal topic is in fact a
TOPIC. It has a closer syntactic connection with the following clause than an external
topic. An external topic, or an E-TOP according to King (1995), is ‘less integrated into
basic clause structure, being essentially prefixed to what is otherwise a fully
well-formed clause’ (Aissen 1992: 44). Unlike TOPIC, an E-TOP is not required to bind
an argument, though they can be coreferent with a pronoun. There can be pragmatic
connection but no syntactic connection between the E-TOP and the following clause. It
should be noted that, since Cantonese is a pro-drop language (Lee 2003), a ‘fully
well-formed clause’ does not necessarily demand that all arguments be present in the
clause. A clause is still well-formed even if some arguments are missing provided that
they can be recovered from the context.

Consider (9) again. The sentence-initial constituent neil gin6 si6 does not bind
any arguments and has no syntactic relation with the following already well-formed
clause. Its relation to the clause is only pragmatic in that it restricts the applicability of
the predication keoi5 diklkok3 cungldung6zo2 dil to the scope of neil gin6 si6. In
other words, it is for this particular matter that the addressee is regarded as being
impetuous and this utterance is not commenting on the general personality of the
addressee. Given these observations, it is concluded that the sentence-initial DP neil
ginG si6 is an E-TOP.

To summarize this section, a Cantonese topic subsumes TOPIC and E-TOP. A TOPIC
is a phrase of any category being identified with a missing function in the clause
which ‘limit[s] the applicability of the main predication to a certain restricted domain’
and ‘sets a spatial, temporal, or individual framework within which the main
predication holds’ (Chafe 1976: 50). An E-TOP is not required to fill a missing
constituent.

4. Focus in Cantonese

In this section, the information features of FOCUS will be discussed and the
feature which licenses FOCUS topicalization will be identified in an attempt to define
rocus in Cantonese.

Languages use different means to encode discourse focus. Green and Jaggar
(2003) suggest the following morphosyntactic and prosodic means and observe that
languages often make use of more than one of the following options:

* The internal topic here should be differentiated from the internal topic in Paul (2002, 2005). While
Paul regards a preposed object appearing between the SUBJ and the verb as a type of internal topic, the
internal topic suggested here occurs in the leftmost position of a sentence.
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(10) a. Focus in situ
b. Focus movement’
- Clause-initial
- Pre-verbal
- Post-verbal
(c) Focus markers
(d) Focus stress

In the following, it will be investigated when and how Cantonese makes use of
topicalization (clause-initial focus movement in Green and Jaggar’s sense) to encode
discourse focus.

According to Choi (1997, 1999, 2001), [+New] is the characterizing feature of
discourse focus. There are two types of discourse focus including contrastive focus
which represents [+New] and [+Prom] information, and completive focus which
represents [+New] but [-Prom] information, where [+New] refers to new, informative
or unknown information and [+Prom] refers to important, urgent, unexpected,
contrastive or surprising information (Choi 2001). Choi (1999) shows that [+Prom)] is
the motivation for topicalization in English. In order to define FOCUS in Cantonese, it
will be investigated in the following what licenses FOCUS topicalization in the

language.

The phenomenon of Gap Right Dislocation (Gap RD) in Cantonese, which refers
to a kind of leftward movement in which a constituent is moved from the end to the
initial position of a sentence (Cheung 1997), has the same sentence structure with
certain types of FOCUS topicalization. When the FOCUS is identified with a constituent
of which the canonical position is at the end of the sentence, the topicalization
construction has the same structure as Gap RD. The Gap RD phenomenon in Cheung
(1997) is studied within a derivational approach, contrasting with the LFG approach
taken in the present study (see section 5). Regarding information structure, Cheung
(1997) proposes that the left-dislocated phrase is the domain of focus where ‘the
function of focus is to indicate the presence of alternatives to the expression in focus
that are under discussion’ (Krifka 1997 cited in Cheung 1997: 95). Focus is a
topicalized phrase designating the discourse focus (Bresnan and Mchombo 1987). The
present study however does not employ the concept of ‘alternatives’ to encode
discourse focus since a TOPIC may also involve alternatives as illustrated in the
following example:

09)) neil bun2 syul nel ngos zaub maaiszo2,
DEFCL book PART 1.8G zau buy.PERF

go2 bun2 syul nel ngos zaub meib maai5
DEFCL book PART 1.8G zau notyet buy

‘As for this book, I have bought it. As for that book, I haven’t bought it yet.’

In this example, neil bun2 syul and go2 bun2 syul, followed by the topic
particle nel, are TOPICs. At least two alternatives are involved here, this book and that

* Within the framework of LFG, this phenomenon is not analyzed as a kind of movement.
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book. Therefore, ‘alternatives’ is not an exclusive property of discourse focus. This
study adopts Choi’s (1999) [+New] feature to characterize discourse focus, employing
Lambrecht’s (1994) concept of ‘new’ and Halliday’s (1967) idea of ‘informative’ to
interpret ‘[+New]’.

A phrase carries new or unknown information if ‘the denotatum of this phrase
stands in a pragmatically construed relation to the proposition such that its addition
makes the utterance of the sentence a piece of new information’ (Lambrecht 1994:
210). A piece of information is regarded as informative if the speaker intends it ‘to be
interpreted as informative’ (Halliday 1967: 204). Question-answer pairs can be used
to identify the discourse focus of a sentence (Rochemont and Culicover 1990):

(12) Q: nei5 maaiszo2 mel aa3?
2.5G buy.PERF what PART
‘What have you bought?’

A: saaml bun2 ziédin2  aa3 ngos maaiSzo2
three CL  dictionary PART 1.SG buy.PERF
‘It is three dictionaries that I have bought.’

By asking nei5 maai5zo2 mel aa3? (what have you bought?), the addresser
assumes that the addressee has bought something. Saam! bun2 zi6din2 in the answer
then represents new information in the sense that its addition to the presupposition 7
have bought something makes the utterance a piece of new information. This piece of
information is also presented by the speaker as the most informative part of the whole
utterance. Therefore, this phrase bears [+New] information and is thus the discourse
focus according to Choi’s (1999) classification. A topicalized phrase which designates
the discourse focus is a FOCUS.

According to what is defined as ‘new’, “unknown’ and ‘informative’ above, an
element can still be [+New] even if it has been introduced before (Lambrecht 1994).
Consider the following question-answer pair:

(13) Q: neid maaidzo2 zi6din2  ding6  zaap6zi3 aa3?
2.SG buy.PERF dictionary or magazine PART
‘Have you bought dictionaries or magazines?’

A: zibdin2 «a3 ngoS5 maaiSzo?2
dictionary PART 1.SG  buy.PERF
‘It is dictionaries that I have bought.’

Although zi6din2 is already mentioned in the question, zi6din2 in the answer
should still be regarded as bearing [+New] information since it makes the utterance
new by stating that it is dictionaries, instead of magazines, that the speaker has
bought.

While the grammatical function assigned to a particular element is fixed, the

informational status assigned can differ from speaker to speaker (Choi 2001). For
instance, while a speaker regards an element as {+Prom], another speaker under the
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same context can regard it as [-Prom]. Consider (12) again. If buying three
dictionaries is not regarded as surprising or unexpected, saaml bun2 zi6din2
represents [+New] and [-Prom] information and thus designates a completive
discourse focus. If buying three dictionaries is considered surprising or unexpected,
the phrase bears [+New] and [+Prom] features and therefore designates a contrastive
discourse focus. Whether carrying [+Prom] or [-Prom] information, the phrase saaml
bun2 zi6din2 can still be topicalized. The following example further illustrates that a
FOCUS can be either [+Prom] or [-Prom]:

(14) Ql: nei5 maai5zo2 zaap6zi3 aa3?
2.SG buy.PERF magazine PART
“You have bought magazines?’

Q2: nei5 maaidzo2 mel aa3?
2.SG buy.PERF what PART
‘What have you bought?’

A: zi6din2 aa3 ngoS maaiSzo2
dictionary PART 1.SG  buy.PERF
‘It is dictionaries that I have bought.’

The topicalized phrase in (14A) carries [+New] information with respect to both
questions (14Q1) and (14Q2) and is therefore a FOCUS. With question (14Q1), the
FOCUS contrasts with zaap6zi3 in the question and is thus at the same time [+Prom]
(i.e., a contrastive focus). With question (14Q2), the FOCUS bears [-Prom] information
if it is assumed that buying dictionaries is not a piece of surprising information. Since
the topicalization construction (14A) is a legitimate answer to both questions, it is
concluded that the [Prom] feature does not affect the acceptability of FOCUS
topicalization and it is the [+New] feature which licenses FOCUS topicalization.

Now the [New] feature will be further examined to see how it characterizes
Focus in Cantonese. In the above examples, the FOCUS designates the discourse focus,
that is the [+New] information. A topicalized phrase can include at the same time
[+New] and [-New] information as in the following example:

(15) Q: nei5 maaiSzo2 saaml bun2 mel aa3?
2.SG buy.PERF three CL what PART
“What are the three books that you have bought?”

A: saaml  bun2 zi6din2  aa3 ngo5 maai5zo2
three CL dictionary PART 1.SG buy.PERF
‘It is three dictionaries that I have bought.’

Given the question, the presupposition here is that the addressee has bought three
books. Zi6din2 is therefore the [+New] information as its addition to the
presupposition makes the utterance a piece of new information. The topicalized
phrase contains both [+New] (zi6din2) and [-New] (saaml bun2) information. This
phrase should still be regarded as a FOCUS since it contains the [+New] information.
Therefore, it is proposed that a FOCUS in Cantonese is a topicalized phrase which
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contains the discourse focus (i.e., [+New] information).

While a FOCUS must contain some [+New] information, it is not constrained to
include all [+New] information. Consider the following example:

(16) Q: nei5 maai5zo2 mel aa3?
2.SG buy.PERF  what PART
‘What have you bought?’

A: zi6din2  aa3 ngo5 maaidzo? saaml  bunl
dictionary PART 1.SG buy.PERF three @ CL
‘I have bought three DICTIONARIES’

The question presupposes that the addressee has bought something. Saaml] bun2
zi6din2 is what makes the utterance new and is thus the [+New] information. Only
part of the [+New] information zi6din2 is topicalized to be the rocus, with saaml
bun2 in its canonical postverbal OBJ position. This example demonstrates that it is not
obligatory for the entire phrase corresponding to the discourse focus to appear inside
the FoCUs.

To conclude this section, [+New] is the feature which licenses FOCUS
topicalization in Cantonese and Cantonese FOCUS is defined as a topicalized phrase
which contains the entire or part of the discourse focus ([+New] information).

5. Characterizing Topicalization in LFG

Most of the studies on topic in Mandarin are descriptive (e.g. Zhang 1996) or
done within a derivational approach (e.g. Li 2001, Pan and Hu 2003, Xu 1994). The
weaknesses of the movement analysis of the syntactic phenomenon have been
discussed (e.g. Lu 2000, Xu and Liu 1998). Lexical-Functional Grammar (LFG) is a
framework which is able to provide a nonderivational account of topicalization. Her
(1991) and Huang (1992) have analyzed the TOPIC constructions in Mandarin within
this framework. Similar research on Cantonese has however not yet been documented.
In this section, an LFG account will be presented for topicalization in Cantonese.

In LFG, TOPIC and FOCUS are regarded as grammaticized discourse nonargument
functions (Bresnan 2001) which are subject to the Extended Coherence Condition
(Bresnan and Mchombo (1987: 746):

1mn Extended Coherence Condition: [TOPIC and FOCUS must] be linked to the
semantic predicate argument structure of the sentence in which they occur,
either by functionally or anaphorically binding an argument.

It will be demonstrated in the following how TOPIC and FOCUS are treated in the
framework of LFG and how the two functions in Cantonese can be analyzed.

Functional Uncertainty is the formal device in LFG for characterizing
topicalization (Kaplan and Zaenan 1989). Consider the following functional
uncertainty equation:



(18) (TTOPIC) = (1OBY)

The equation states that the TOPIC of the clause is at the same time the OBJ of the
clause. Sentence (19) illustrates how this equation applies to Cantonese topicalization
constructions. For simplicity reason, I assume here that the topicalized phrase is a
TOPIC (in fact it can be interpreted as either a TOPIC or a FOCUS depending on the
context and the intonational pattern).

19) buil seoi2 ngos Jam2zo2
CL water 1.8G drink. PERF
‘As for the cup of water, I have drunk it.”

In this construction, the TOPIC buil seoi2 is at the same time the OBJ of the clause.
The following f-structure shows the identification of the two functions:

(20) F-structure of (19)

[ PRED “jam2 <1SUBJ, TOBS> |
ASPECT  PERF
SUBJ PRED ‘Pro’
NUM  SG
PERS i
ol [ N
TOPIC PRED  ‘se0i2’ >
CL buil
L DEF + -

The curved line connecting the TOPIC and the OBJ represents the unification of the
two functions. Therefore, the Completeness condition which states that ‘every
function designated by a PRED should be present in the f-structure of that PRED’ and ‘if
a designator (1GF) is associated with a semantic role by the PRED, the f-structure
element satisfying the designator must itself contain a semantic feature [PRED v]’
(Bresnan 2001: 63) is still observed though the 0BJ function which is subcategorized
for by the PRED jam2 does not have the PRED feature because its PRED feature is
provided by the TOPIC. The Extended Coherence Condition is also satisfied with the
TOPIC being identified with the OBJ.

In example (16A) above, only part of the OBJ is topicalized to become the FOCUS.
The following functional uncertainty equation shows the identification between the
FOCUS and the PRED of the OBI:
2D (TFOCUS) = (10BJ PRED)

The f-structure below is proposed to show how this kind of construction can be
represented:
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22) F-structure of (16A)

[ PRED  ‘maai5 <tsuBJ, 10BR>’
ASPECT PERF
suB] |PRED ‘Pro’ N
NUM  SG
PERS |
OBJ PRED —
CL bun2 ™
LADJ  [PRED ‘saaml’] |
| FOCus [PRED ‘zibdin2’ ]:

In this f-structure, the FOCUS is linked to the empty PRED of the OBJ, while the CL
and the ADJ remain in the f-structure of the OBJ. Compare this account with Kuhn’s
(1999) account of split NPs in German. Kuhn (1999) links in the f-structure an empty
TOPIC to the OBJ. The present study assumes that a topicalized constituent appears
inside the f-structure of the TOPIC/FOCUS. Therefore, with zi6din2 being topicalized, it
appears inside the f-structure of the FOCUS and saam/] and bun2 which remain in the
canonical OBJ position appear inside the f-structure of the OBJ.

Now consider example (9) again, repeated here as (23):
(23) neil ginG si6 nel  keois diklkok3 cungldung6zo2  dil
DEFCL matter PART 3.8G indeed impetuous.PERF abit
‘As for this matter, it is indeed quite impetuous of him/her (to act like that).

It has been argued in section 3 that the leftmost constituent is an E-TOP, instead of
a TOPIC. The f-structure of this construction is shown below:

(24) F-structure of (23)

| PRED ‘cungldung6<1SuUBJ >’
ASPECT PERF

NUM

SUBJ PRED
PERS

ADIJ [PRED
[PRED

E-TOP | PRED
DEF
CL

‘Pro’
SG
3

‘diklkok3’]
‘dil’ ]
‘si6’

+

giné

In order to decide whether this is a legitimate f-structure, the requirements on
E-TOP have to be investigated. E-TOP, being a grammatical function, should be subject
to the Extended Coherence Condition. The Condition however only states the
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requirements on argument functions and TOPIC, FOCUS and ADJ (Bresnan 2001),
without mentioning how an E-TOP can be integrated into the f-structure. The Extended
Coherence Condition has to be revised in order to accommodate the E-TOP function.
Since E-TOP is not subcategorized for by the PRED and is not required to bind any
argument, it is proposed that an E-TOP, like an ADJ, should be required to have a PRED
in its immediate f-structure. The immediate f-structure of the E-TOP in (24) is the
matrix f-structure, which contains the PRED cungldung6. Therefore, this is a
legitimate f-structure.

While it is possible for a sentence-initial phrase which is not linked to any
missing function in the clause to be interpreted as an E-TOP, the semantics of the
clause has to be taken into consideration in order to determine the well-formedness of
a construction. Consider (25).

25) *buil seoi2 ngo5 jam2zo2 buil caad
CL water 1.SG drink.PERF CL tea

Similar to example (23), there is an extra constituent in front of an already
well-formed clause. This example is however ungrammatical. In order to decide the
grammaticality, it has to be determined whether the sentence-initial phrase conforms
to the requirements on a topic. Consider (23). The translation of the construction
shows that the sentence-initial phrase neil gin6 si6 can be interpreted as specifying
the scope within which the main predication, keoi5 diklkok3 cungldung6zo?2 dil,
holds. As mentioned in section 3, the phrase specifies that it is for this particular
matter that the addressee is being impetuous. Whether he or she is generally
impetuous is not known. Now consider (25). Although seoi2 (water) and caa4 (tea)
are related in that they are both a kind of drinks, it is impossible to say that buil seoi2
(the cup of water) limits the applicability of the main predication ngo5 jam2z02 buil
caa4 (I have drunk the cup of tea), as illustrated by the strange translation #4s for the
cup of water, I have drunk the cup of tea. With water and fea being two parallel items
under the family of drinks, the cup of water fails to set the scope for the action of
drinking the cup of tea. Therefore, as the lefimost constituent cannot be interpreted as
a topic, sentence (25) is ungrammatical. To conclude, a leftmost constituent in front of
a SUBJ which cannot be linked with any missing function in the clause is interpreted as
an EB-TOP if it satisfies the requirement on a topic by setting up a domain for the main
predication to hold.

This section has illustrated how topicalization constructions and E-TOP
constructions in Cantonese can be characterized in LFG. It has been shown how a
construction with part of the OBJ being topicalized should be represented in an
f-structure, how an E-TOP can satisfy the Extended Coherence Condition and under
what circumstances a sentence-initial constituent should be regarded as an E-TOP.

6. Summary and Conclusions

In this paper, Cantonese topic has been defined based on Li and Thompson’s
(1981) definition of Mandarin topic as a phrase of any category which ‘limit[s] the
applicability of the main predication to a certain restricted domain’ and ‘sets a spatial,
temporal, or individual framework within which the main predication holds’ (Chafe
1976: 50), usually occurs in the sentence-initial position and is optionally followed by
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a pause or a pause particle. Two types of topics, TOPIC and E-TOP, have been identified
in Cantonese where TOPIC is required to be identified with a missing constituent while
E-TOP is not. It has been shown that [+New] is the feature which licenses FOCUS
topicalization and Focus in Cantonese is defined as a topicalized phrase which
contains the entire or part of the discourse focus ([+New] information). An LFG
account has been presented and it has been proposed that E-TOP conforms to the
Extended Coherence Condition by having a PRED in its immediate f-structure.

It is hoped that this paper will contribute to the area of Cantonese syntax by
proposing an LFG account of topicalization. More research is definitely required in
order to have a comprehensive account of the syntactic phenomenon.

Acknowledgements

1 am grateful to Dr. Adams Bodomo, Dr. Stephen Matthews, the participants of
the Annual Research Forum 2006 of the Linguistic Society of Hong Kong and the
anonymous reviewer for their comments on this paper.

References

Aissen, Judith L. (1992). Topic and Focus in Mayan. Language, 68(1):43-80.

Bresnan, Joan. (2001). Lexical-Functional Syntax. Malden, Mass.: Blackwell
Publishers.

Bresnan, Joan and Sam A. Mchombo. (1987). Topic, pronoun, and agreement in
Chichewa. Language. 63(4), 741-782.

Chafe, Wallace. (1976). Givenness, contrastiveness, definiteness, subjects and topics.
In Charles N. Li {ed). Subject and Topic. New York: Academic Press.

Cheung, Yam-Leung. (1997). 4 Study of Right Dislocation in Cantonese. Unpublished
M. Phil Thesis. Hong Kong: The Chinese University of Hong Kong.

Choi, Hye-Won. (1997). Information structure, phrase structure, and their interface. In
Miriam Butt and Tracy Holloway King (eds). Proceedings of the LFG97
Conference. Stanford: CSLI Publications.

Choi, Hye-Won. (1999). Optimizing Structure in Context: Scrambling and
Information Structure. Ph.D. thesis, Stanford University.

Choi, Hye-Won. (2001). Phrase structure, information structure and resolution of
mismatch. In Peter Sells (ed). Formal and Empirical Issues in Optimality
Theoretic Syntax. Stanford, CA.: CSLI Publications

Fung, Cauvis Suet-Man. In preparation. TOPIC and FOCUS in Cantonese: An OT-LFG
Account. M.Phil. Thesis. Hong Kong: University of Hong Kong.

Green, Melanie and Philip J. Jaggar. (2003). Ex-situ and in-situ focus in Hausa:
syntax, semantics and discourse. In J. Lecarme (ed). Research in Afrosiatic
Grammar Il. Amsterdam: John Benjamins.

Halliday, Michael A. K. (1967). Notes on transitivity and theme in English, part IL.
Journal of Linguistics, 3: 199-244.

Her, One-Soon. (1991). Topic as a grammatical function in Chinese. Lingua. 84(1),
1-23.

Huang, Chu-Ren. (1992). Certainty in functional uncertainty. Journal of Chinese
Linguistics, 20(2): 247-287.

-79 -



Kaplan, Ronald M. and Annie Zaenan. (1989). Long-distance dependencies,
constituent structure, and functional uncertainty. In Mark R. Baltin and Anthony
S. Kroch (eds). Alternative Conceptions of Phrase Structure. Chicago: University
of Chicago Press.

King, Tracy Holloway. (1995). Configuring Topic and Focus in Russian. Stanford,
California: CSLI Publications.

Krapova, Iliyana. (2004). Word order in Topic-Focus structures in the Balkan
languages. Romania Orientale XVII, 139-162.

Krifka, M. (1997). Investigations into the Nature of Focus. A series of three lectures.
City University of Hong Kong and Chinese University of Hong Kong, May
19-21.

Kuhn, Jonas. (1999). The syntax and semantics of split NPs in LFG. In F. Corbin, C
Dobrovie-Sorin and J. M. Marandin (eds). Empirical Issues in Formal Syntax
and Semantics 2, Selected Papers from the Colloque de Syntaxe et Sémantique a
Paris (CSSP 1997). Thesus, The Haugue, 145-166.

Lambrecht, Knud. (1994). Information structure and sentence form: topic, focus and
the mental representations of discourse referents. Cambridge: Cambridge
University Press.

Law, Ann. (2003). Right dislocation in Cantonese as a focus-marking device. UCL
Working Papers in Linguistics 15.

Li, Charles N. and Sandra A. Thompson. (1981). Mandarin Chinese: a Functional
Reference Grammar. Berkeley: University of California Press.

Li, Dagin. (2001). Guanxihua dui huatihua de yingxiang: hanyu huati jiegou ge’an
fenxi [Influence of relativization on topicalization: A case study of topicalization
in Chinese). Dangdai yuyanxue, 3(2): 127-131.

Linguistic Society of Hong Kong. (2003). Jyutiyu pingjam zibiu [Guide to LSHK
Cantonese Romanization of Chinese Characters]. Hong Kong: Linguistic Society
of Hong Kong.

Lu, Yingshun. (2000). Guanyu zhuti de laiyuan wanti [A note on the source of the
topic in Mandarin Chinese]. Journal of Fuyang Teachers College (Social
Science), 78: 6-7, 10.

Lee, On-Man. (2003). The Subject Function in Cantonese. M.Phil. Thesis. Hong
Kong: University of Hong Kong.

Matthews, Stephen and Virginia Yip. (1994). Cantonese: A Comprehensive Grammar.
London: Routledge.

Pan, Haihua and Jianhua Hu. (2003). Head noun movement, focus, and topicalization
in Mandarin Chinese. Language Science and Technology Monograph Series No.
1: Chinese Syntax and Semantics, 119-156.

Paul, Waltraud. (2002). Sentence-internal topic in Mandarin Chinese: the case of
object preposing. Language and Linguistics (Academia Sinica, Taipei), 3(4):
695-714.

Paul, Waltraud. (2005). Low IP area and left periphery in Mandarin Chinese.
Recherches linguistiques de Vincennes, 33: 111-134.

Rochemont, M. and P. Culicover. (1990). English Focus Constructions and the Theory
of Grammar. Cambridge: Cambridge University Press.

Rosén, Victoria. (1998). Topics and Empty Pronouns in Vietnamese. University of
Bergen. PhD Dissertation.

Tsao, Feng-fu. (1979). A functional study of topic in Chinese: The first step towards
discourse analysis. In Ting-chi Tang (ed). Monographs on Modern Linguistics.
Taiwan: Student Book Co., Ltd.

-80-



Xu, Jinfeng. (1994). “Topicalisation” in Chinese. Zhengzhou gongxueyuan xuebao
(Sheke ban), 1: 67-73.

Xu, Liejiong and Danging Liun. (1998). Huati de Jiegou yu Gongneng [The Structure
and Function of Topic]. In Contemporary Chinese Linguistics. Shanghai:
Shanghai Jiaoyu Chubanshe.

Zhang, Shuzheng. (1996). Guanyu zhuyu ji huati [A note on the subject and topic in

Mandarin Chinese]. Journal of Shandong University (Philosophy and Social
Sciences), 3:45-50.

-8l -



A Preliminary Exploration of Headless Relative Clauses in Chinese
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Abstract

This paper investigates the head drop phenomenon in the Chinese headless
relatives and seeks a solution to explain why the head of the Chinese relatives can be
dropped and how it happens and under what condition it will happen in order to probe
for the nature of head drop. From the formation mechanism of the relative clauses to
the occurrence of head drop, a detailed elaboration on the nature of head is made in
order to find a correct analysis, the topic-drop analysis. It is proposed that head drop
is actually a topic-drop phenomenon. The evidence on the impossibilities of the
pro-drop analysis strengthens this point. Then a close relation between head drop and
topic drop is shown up to further support the point. By comparing two kinds of drop,
a clear distinction between the topic-drop and pro-drop shows up. What can be drawn
from the comparison is that the topic-drop analysis well explains the head drop
phenomenon in Chinese relatives whereas the pro-drop one fails in the impossibility
for recovery of a resumptive pronoun in the dropped head position.

Besides, two prerequisites for the occurrence of head drop in Chinese relatives
are proposed in this paper. One is discourse setting while the other is focus
requirement. Only if a relative clause is set in a discourse the head of the relative is
possible to drop. In addition, the head may happen to drop under the circumstance that
it originally must be the focus of the discourse and later it changes from new
information to old information. While a topic also happens to drop when it changes
from new information to old information, which indicates that some relation may
exist between the dropped head and the topic. Therefore, it can be concluded that the
head drop in headless relatives is topic-drop and the null head is a zero topic. Also a
mechanism for head drop is assumed, which is topicalizaiton of the head noun
followed by drop of the head noun.

1. Introduction

Relative clauses have been at the center of investigation by linguists in the
generative grammar tradition since the 1960s. Crosslinguistically, relative clauses can
be classified in many different ways (headed, headless, prenominal, postnominal,
reduced, etc.), out of which the headed and headless of Chinese relative clauses will
be the focus of this paper. The headed relatives in Chinese (prenominal relative
clauses) have been studied by linguists over decades (Chao 1968, Tang 1975, Huang
1980, Chiu 1993 & 1995, Ning 1993 & 1996, Simpson 1998a & 2002, Li 2000, Wu

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 82-97. Hong Kong: The Linguistic Society of Hong Kong,.



2004). However, Chinese headless relatives are less studied. Unlike English relatives
whose head must be overt, Chinese relatives allow its head to be implicit. In this paper,
we will analyze the headless relatives from a syntactic point of view and explain why
the head of the Chinese relatives can be dropped. Our analysis shows that the head
omission in Chinese relative clauses is a topic-drop phenomenon that only occurs in a
fully given discourse in Chinese.

The relative clauses discussed here refer to those that have obvious gaps
corresponding to the head nouns as in (1). Those that do not have gaps corresponding
to their head nouns are Noun-Complement Clause (CNPs) or appositive constructions
as in (2). The former with gap can function as transferred-designation while the latter
without gap functions as self-designation. ' The typical Chinese relatives are always
associated with an obligatory element ‘ff] DE’.

(1) [wo zuotian mai ¢] de shy;
Iyesterday buy e; DE book
“The book(s) I bought yesterday.”
(2) [John de mugin qushi] de xiaoxi
John DE mother die  DE news
“The news that John’s mother died.’

The focus of this paper is on the gapped relative clauses in Chinese. Relatives
with gap discussed here mainly fall into three types according to the difference of the
predicates. All head nouns below are relativized.

(3) a. Verb Predicate Relatives
[e; zai luzi shang zhu zhe] de shuj
on stove top boil ASP  DE water
‘The water that is cooking on a stove.’
b. Adjective Predicate Relatives
[e; hongse] de pingguo;
red DE apple
‘An apple that is red.’
¢. Locative Predicate Relatives
[e; zhuozi shang] de shu;
table  top DE books
‘Books that are on the table.”

! See Zhu, Dexi. 1983 for more details.
% The cleft sentences marked with ... 8., “shi...de...” (as in Wo shi zuotian maide piao.)

I BE yesterday buy DE ticket
‘1t is yesterday that I bought the ticket.”

and possessor structures {as in John de shu. ) both of which relate to “DE’ are not considered in this paper.

John DE book
‘John's book’
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[e; fangzi 1i] de ren;
room inside DE people
‘People who are in the room’

All the heads of the above three type of relatives classified in this paper should be
potential arguments (either subjects or objects) within the relative clauses when they
are not relativized. Such potential arguments observation is very clear in type (3a).
And in (4a) it is known that the relation between the head shui ‘water’ and the
predicate zhu ‘boil’ is the subject and predicate one. However in type (3b) and (3c¢),
the potential relation (the relation of arguments and predicates) between the head and
the predicate in relatives is not so obvious. But the head in type (3b) and (3¢) do have
relation with the predicate. When we say pingguo hongse ‘apple is red’ or shu zhuozi
shang © books are on the table’, listeners can still understand the meaning of such
utterances because they will unconsciously insert the verb shi ‘be’ and shi zai ‘be on/
be in’ into the type (3b) and (3¢) respectively in order to make up Chinese sentences,
which is shown in (4b) and (4c).

Below are the counterparts of (3) which the head nouns are not relativized.
(4)a.shui zailuzi shang zhuzhe.
water on stove top cooking
“Water is cooking on a stove.’

b. pingguo shi hongse.
apple is red
‘The apple is red.’

c. shu shi zai zhuozi shang.
books are on  table top
‘Books are on the table.’
ren shi zai fangzi li
people are at  room inside
‘people are in the room.’

The gapped relative clauses in Chinese have one phenomenon that the head of the
relatives can drop under certain circumstances. In this paper, we centers on such a
head drop phenomenon and try to find a correct analysis to explain it. One example of
the head drop phenomenon will be given below.

(5) A: wo xihuan CacYuxie de  juben.
I like CaoYuwrite DE play
‘I like plays that Cao Yu writes.’
A:ni ne?
You Q
‘What about you?
B: wo xihuan Shakespeare xie de e.
I like Shakespeare write DE e
‘I like plays that Shakespeare writes.’
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In example (5), the head juben ‘play’ drops in a conversation; that is to say, it
drops in a given discourse. The key issue is that what motivates the head to drop, and
what kind of phenomenon the head drop is, and which empty category the dropped
head (zero head) belongs to. We will give an elaboration on those issues in the
following context.

2. Observations on the head and its left EC inside the relative clauses

In this section the head and its corresponding gap in the relative will be carefully
observed. From such observations, we will further probe for the mechanism of the
relativization and the head drop phenomenon.

2.1 Relativization vs. topicalization

Relativization has some similarities with topicalization. Li and Thompson (1976)
argued that Chinese is a topic-prominent language. One major piece of evidence they
cited is that a topic in Chinese can be relativized, that is, a topic-comment
construction can function as a relative clause with the topic position related to the
head noun.

(6) Shu, wo zuotian mai de.
Books I yesterday buy DE
‘Books, I bought yesterday.’

(7) Wo zuotian mai de shu.

1 yesterday buy DE book
‘Books which I bought yesterday.’

In (6) shu *books’ is topicalized to the topic position of the sentence. In (7) shu
‘books’ is relativized. It is inferred that topicalization is a prerequisite of relativization.
But such an interpretation from Li and Thompson (1976) does not seem to be
reasonable. Firstly, (7) is not a sentence itself. And secondly if (6) and (7) are
derivationally related, (6) is not an independent sentence either.

In view of this, Jiang (1991) argues that all relative clauses in Chinese are
topic-comment constructions at a certain stage, that is, an NP must be topicalized first
in order to be relativized later. He presents two main reasons for his analysis. One is
that relativization and topicalization are subject to almost the same structural
constraints. The other is that the similarities between the two processes will be easily
accounted for if topicalizaiton is assumed to be the first step of relativization. If
Jiang’s argument is correct, then topic will be the only element that can be relativized.

As pointed out in Ning (1993) and Qu (1994), the main problem for Jiang’s
analysis is that the similarities between topicalization and relativization can be equally
well accounted for by other theory-internal assumptions. For example, if it is assumed
that both processes belong to the same type of operation such as so-called
A’-movement, the similarities are also expected. The A’-movement analysis has the
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additional advantage of allowing certain differences between the two processes.

Jiang’s analysis also encounters some empirical problems. Topic is always
definite, as pointed out by Li & Thompson (1976) and Tsao (1990), but the NP being
relativized does not have to be so. Besides, not all topic-comment constructions have
corresponding relative clauses. As pointed out by Chen (1996), the topic in sentence
(8a) cannot be relativized, because (8b) is not acceptable.

(8) a. Shuiguo wo zui  xihuan chi xiangjiao.
Fruit I mostlike  eat banana
‘(Among) all fruits, I like to eat bananas the most.’
b. *[ip wo zui xihuan chi xiangjiao] de shuiguo
I'most like  eat banana DE fruit
*] like to eat fruits that bananas the most.’

It is very clear that not all topic-comment constructions have corresponding
relative clauses, ant thus it is inferred that not all topics can be relativized. But
following Jiang it is believed in this paper that topic will be the only element that can
be relativized. It is proposed that topics and relativized nouns® relation is comprising
and comprised relation in terms of their exchanging roles. Such a relation is clearly
demonstrated in the pie chart 1-1 below.

Chart 1-1

From chart 1-1, it is shown that the exchanging scope of topics comprises the
exchanging scope of the relativized nouns. Under this proposition it is well explained
why the topic shuiguo ‘fruit’ can not be relativized. It is because this kind of topic
falls into Topics 1. In conclusion, not all topics can be relativized (only topics II can
be relativized) but all relativized nouns can serve as topics. To such extent, topic,
more exactly Topics II, will be the only element that can be relativized.

? The relativized nouns here refer to the heads of Chinese relative clauses, which is also the key point we discussed
in this paper.
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All in all, topic is the only element that can be relativized. And it is deduced from
Ning (1993) and Qu (1994) that the internal mechanism for relativization will be
attributed to the A’-movement analysis. Under this analysis, both subject gap and
object gap are A’-bound.

2.2 The nature of the gap in relative clauses

This section mainly centers on the nature of the gap inside the relative clauses.
We will analyze its nature through the following examples.
(9) Li Xiaojie; hai zhao-bu-dao [yige [ ¢; keyijia  e; de] nanren;].
Li Miss still cant-find  one e can marry ¢; DE man
‘Miss Li still cannot find a man who [she] can marry.’
(The agent of the verb jia is female)
(10) Li Xiaojie; hai zhao-bu-dao [yige [ e; keyiqu ta de] nanren].
Li Miss still cant-find one e canmarry her DE man
‘Miss Li still cannot find a man who can marry her.’
(The agent of the verb qu is male)
(11) Li Xiaojie; hai zhao-bu-dao [yige [ ¢ xinzhong xihuan ¢ de]
nanren;].
Li Miss still can’t-find  one ein-heart like e DE man
‘Miss Li still cannot find a man who she loves in her heart.’
NOT ‘Miss Li still cannot find a man who loves her in his heart.’

The relativized head noun is the subject of the relative clauses in sentence (10).
And the relativized head is the object of the relatives in sentence (9) and (11). ECs in
the subject position of the relative clauses in both (9) and (11) are null subjects.
Whatever the motivation for relativization is (NP Raising or Null Operator), the trace
left by the relativized NP is always an A’-bound element (a variable or a null constant)
because movement is involved in the relativization process. And the trace left by an
extraction of a target NP to the head position of the relative is coreferential to the
noun head and it must get identified through its potential antecedent. The
identification requirement of the EMPTY CATEGORY PRINCIPLE (ECP) proposed
by Rizzi 1990, which holds for all nonpronominal empty categories, is as follows:

“ECP (Identification):

Empty categories <-pronoun> must be chain-connected to an antecedent where

the antecedent can be an A- or A’- or X’-position, depending on the kind of

chain.” (Rizzi 1994: 160)

According to Rizzi’s proposal, the trace left by the relativized NP in relatives must get
identified through the noun head in the lexical head position (X’-position, either D or
C (see chapter one)).

The fact the e can be A’-bound is due to its variable status as a result of the NP

relativization. A question might arise here about the nature of the gap: can it be an
empty category which is not a variable? The answer to this question seems to be no. It
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cannot be PRO given the wide distribution of the gap - it can be found in any
governed positions. In (11) the gaps in the relative are subject and object positions,
and PRO never occur in governed positions. So the EC in the gaps is not PRO. In
addition, the EC in the gaps cannot be an anaphor since its antecedent is never found
in its governing category. For instance, in (11) the antecedents of the ECs in object
and subject position are all located outside the relative clause that is the local domain
of the EC. It cannot be a pro since it is located inside a complex NP in general and is
available in both object and subject positions. The EC in relatives can either be in
subject or object position. When it is in the object position, it is controversial to
consider it as pro. In this paper, we propose that the null object in Chinese is a
variable.

So far it is very clear that the head of a relative is originated from a relativized NP
which is previously located in a position of the relative. One may assume that the
head may inherit some intrinsic property from the target NP previously seated in the
gap. If the target NP is a subject of the relative, then the head may drop like a subject
and the null head may be a pro. However, this assumption is not on the right track,
because the motivation of the head drop comes from the discourse rather than the
inside of the relatives. Head drop happens after relativization of the target NP and has
nothing to do with the argument structure inside the relative clauses. One cannot
analyze the nature of the dropped head regarding its corresponding gap in the relative
clause. In the next section, an observation on the nature of the dropped head will be
carried on.

3. Head drop of relative clauses in discourse

Headless relative clauses in Chinese result from the drop of the head. The central
issue is that which empty category the null head belongs to or what the nature of the
head drop is. In this section, the author will analyze the head drop phenomenon in
Chinese relative clauses and give an answer to the question.

3.1. Reasons for occurrence of head drop in Chinese relative clauses

The occurrence of the head drop in Chinese relatives is decided by the relation
between heads and complement clauses; specifically it is attributed to unique
properties of the head. Appositive clauses do have no head drop phenomenon because
the complement clause of the appositive is a specification about the head and the head
does not have the potential subject or object relation with the predicate inside the
complement clause, which is also the reason why the appositive clauses are gapless. It
seems that the head and the complement clause in the appositive are connected
closely and not allowed separation. Therefore head drop is not allowed in the
appositive clauses. In contrast to appositive clauses, all relative clauses result from
relativization of a target NP that leaves a gap behind it inside the relatives. All target
NPs (heads) must have potential subject or object relations with the predicates inside
relative clauses. In other words, only if the NPs have potential subject or object
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relation with the predicates could they get relativized to become the head of the
relative clauses. Therefore, the head NP has unique relation with the predicate in a
relative clause and it can be dropped.
(12) [ta dejiang] de xiaoxi
he win the prize DE news
“The news that he won the prize.’
The sentence like (12) is an appositive clause. Due to lack of the potential relation
between the head xiaoxi ‘news’ and the predicate dejiang ‘win the prize’, the head
does not drop in this case. It is believed by the author that the relation between the
head and the complement clause is closer than that between the head and the predicate
in the complement clause in (12). By contrast, the head in the relative clause as in (13)
can be dropped because it has closer relation with the predicate inside the relative than
the complement clause.
(13) [wo zuotianmai  ¢;] de shy
I yesterday buy e; DE book
“The book(s) 1 bought yesterday.’

In relative clauses the relation between the head and the predicate is closer than
that between the head and the complement clause. However, the relation between the
head and the complement is closer than that between the head and the predicate in
appositive clauses. It is concluded that the intimate relationship of the head and the
predicate inside the complement clause decides the occurrence of the head drop in
Chinese relative clauses.

3.2 Prerequisites for occurrence of head drop in Chinese relative clauses

The first requirement for head drop in Chinese relatives is a fully given discourse,
that is to say a relative clause must first appear within a sentence which is set in
discourse, and the relative clause as a unit of the sentence must have certain relation
with a discourse topic in some way. It is common for the head noun following de to be
omitted if it is anaphoric and /or can be recovered from the discourse context.

The second requirement for head drop is that the head may happen to drop under
the circumstance that it originally must be the focus of the discourse and later it
changes from new information to old information. With regard to this, the cleft
sentences equivalent to Mandarin ‘shi..de..” will be the best argument in a
contrastive illustration.

It is noted that shi...de sentences consistently give rise to interpretations similar
to English clefts, with the focused element commonly following the copula shi and
frequently being an adverb or preferring to the time or place where some event has
occurred, as for example in (14). Sentence (15) is the alternation found where the
object optionally appears positioned after de.
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(14)wo  shi zuotian mai piao  de.
! BE  yesterday buy ticket DE
‘It was yesterday that 1 bought the ticket.’
(15)wo  shi zuotian  mai de piao.
I BE yesterday buy DE ticket
‘It was yesterday that I bought the ticket’

Moreover, shi....de sentences can be evolved into a simpler type in which some
element like object and shi can be omitted as in (16) and (17). The shi-de construction
commonly encodes a clear focus set off against a strongly presupposed background
which often consists of the verb and its object as in examples (14) and (15). As the
object is then frequently part of the presupposition and hence old information, there
will be a natural tendency for omission of it rather than a repetition of a full
descriptive NP form. As Chinese furthermore allows for null objects (pro or
topic-operator-bound trace as in Huang 1984), shi-de sentences then frequently occur
without any overt object, and also often without any overt shi, as in (16).

(16) (wo) jintian mai de e.
@ today buy DE e
‘I bought it zoday.’

It is evident that the null element in (17) is not the dropped head of a relative
clause but a null object, the old information in presupposed background. The new
information, also the focus, of the sentence (17) is zuotian ‘yesterday’.

(17)ywo shi zuotian mai de e.
1 BE  yesterday buy DE e
‘It was yesterday that I bought (ticket).’

All facts show that the head of the relative clauses can drop unless it is a focus of
its own discourse. The demand of being focus for head drop is reflected in sentence
(18). 1t is known that the head of the relative clause in (18) is the focus of shi-de
sentence and it can be dropped. And the head of the relative clause in (18) really
undergoes drop process when a discourse is given in (19). Consequently two
requirements for the occurrence of head drop in Chinese relative clauses are embodied
in (18) and (19).

(18) zhe shi wo =zuotian mai de piao
It BE I yesterday buy DE ticket
‘It is the ticket that I bought yesterday.’
(19) A: gaosu wo yougan zhezhang piao de shi
tell me  about  this-CL ticket DE matter
‘tell me things about this ticket.”
B:zhe shi wo zuotian mai de e
It BE I yesterday buy DEe
‘It is (the ticket) 1 bought yesterday.’
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1t is stated above that the dropped head noun in its own sentence originally must
be the focus of the given discourse to some extent it is new information. When the
head of a relative clause in discourse changes from new information to old
information it may happen to drop. It is the same that a topic also happens to drop
when it changes from new information to old information.
(20) wo xihuan shashibiya xie de juben;, danshi wo geng xihuan laoshe xie
I like Shakespeare write DE play but I more like LaoShe write
de é;.
DE ei
‘I like plays written by Shakespeare but I like plays written by Laoshe
more than by Shakespeare.’

In (20) juben ‘play’ is the focus of the discourse, and it is also the head of the
relative clause. It is new information when it originally appeared in the first sentence,
and then it dropped when it appeared again because it changes into old information in
the second sentence. In (20) juben ‘play’ semantically is also a sentence topic in the
first sentence, and it happens to drop in the second sentence when it changes into old
information. Its drop may be assumed to be topic drop. Arguments illustrated above
indicate that some relation may exist between the dropped head and the topic.

4. Head drop vs. topic drop

Before going deep into the theme of this paper and probing for the nature of the
head drop in Chinese relative clauses, we firstly review the literature on the Chinese
drop.

4.1. Literature review on the Chinese drop

Chinese is considered as a pro-drop language by some scholars, in that the
subject of a clause need not to be overt. Thus a Chinese speaker can use either a null
subject or an overt pronoun in the subject position of a sentence.

Unlike Italian or Turkish, which also have subject pro-drop, Chinese has no
inflections to mark subject-verb agreement. Huang (1984 and 1989) argued from a
syntactic perspective that for languages like Chinese, a null subject is identified by an
NP in a superordinate clause, due to the lack of Agr. Tsao (1979) and Li (1981)
observed that subject pro-drop in Chinese was actually Topic-NP deletion, which is an
optional process, alternating with use of overt pronoun mn subject position. Li (1985)
and Chen (1986) proposed from a discourse perspective that null subject in Chinese is
more likely in cases of topic continuity, in which the information represented by the
subject is the component of a series of related actions, events or states. In addition to
being a pro-drop language, Chinese is also a discourse-oriented language; a topic is
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always present in this kind of language. Discourse-oriented languages are
topic-prominent, and topic-comment structures are commonly used as in (21).

(21) Neichang huo, xingkui xiaofangdui lai de  zao.
that fire fortunately fire-brigade come DE early
“That fire, fortunately the fire brigade came early.’

In regard with the definition of topics Chao once made a suggestion that ‘the
grammatical meaning of subject and predicate in a Chinese sentence is topic and
comment, rather than actor and action” (1968: 69). According to Shi (2000), the
topic-comment construction is a syntactic device employed to fulfill certain discourse
functions. It is assumed that a topic has some relation with the comment clause. The
topic NP has no independent thematic role of its own and plays no role in syntactic
processes that involve specific thematic roles or structural positions, unless the topic
is related to the position where a thematic role is assigned. Since topic has no
independent thematic role but always depends on an element inside the comment for
its thematic role, it has no syntactic function of its own. So far, it can be claimed that
Chinese is a pro-drop language or a topic-drop language. The two kinds of
propositions seem to arbitrarily appear in one language. Topic drop and pro-drop can
be found in one language. However, the head drop in Chinese relative clauses should
belong to one of those two.

4.2. The nature of head drop

As previously stated, the motivation of the head drop comes from the discourse.
In other words, only if a relative clause is set in a discourse the head is possible to
drop.

(22) A: wo xihuan CaoYu xie de  juben.
I like CaoYu write DE play
‘I like plays that Cao Yu writes.”
A:ni ne?
You Q
‘What about you?
B: wo xihuan Shakespeare xie de e.
I like Shakespeare write DE e
‘I like plays that Shakespeare writes.’
Sentence (22) shows that the head juben ‘play’ can be dropped unless its reference can
be recovered from discourse. Pro can behave like an overt pronoun with a deictic
reading in discourse while A’-bound elements is linked with discourse through
operators. But whether the null head is a pro or an A’-bound element is the main
concern. The author in this paper believes that the null head must be an A’-bound
element and the head drop is in fact the topic drop phenomenon. There are two
reasons for the author to hold this point of view.

Firstly, head drop in Chinese relative clauses can be well explained under the
topic drop hypothesis. One of two configurations, that is discourse topic configuration,
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is stated here.
(23) Discourse topic:  {ror Opi €i..... [1pe..n... [T I “topic-drop”

Two processes are involved in this topic-drop configuration. Step one is topicalization
of a NP inside the comment. Step two is drop of the coreferential NP. According to
this analysis, the dropped head can be identified sentence-internally through a null
operator, which connects the sentence with the discourse, and recovered from a
discourse topic. Thus the dropped head is an A’-bound element. In line with this, the
head juben ‘play’ of the relative clause in sentence (22) B should be topicalized first
to the topic position of the matrix clause, and then it drops in that position, motivated
by the null operator functioning as a link between the discourse and the sentence. That
is why head drop of relatives must happen in a discourse. By dropping the topic juben
‘play’ that is originally the head of the relative going through the topicalization
process, the null head must be identified through the null operator and recovered its
reference from a discourse topic.

Due to topicalization and topic drop involved in the head drop phenomenon of the
relatives, the null head is also considered as the zero topic and the head drop is
actually the topic drop phenomenon. More exactly, the head drop in relative clauses
will be realized only in discourse and such drop phenomenon as matter of fact
undergoes two processes that are topicalization and drop. Therefore, head drop is
topic drop.

Besides dialogue examples, a textual example is given below in (24) to strengthen
the point stated above. In (24) abstract noun shenghuo ‘life’ serves as a head of a
relative clause, and it happens to drop in context.
(24) Meigeren dou xiang zhuiqiu xingfu de shenghuo;, yuanli
Everybody all would like to look for happy DE life break away from

tongku de ¢;. Qishi, wulun xingfu de ¢, haishi tongku de e, women
Sorrow DE e;. In fact, whatever happy DE e;, or sorrow DE ¢ we

bixu yonggan miandui.

Must  boldly face.

‘Everybody would like to look for happy life and break away from
sorrowful life. In fact, whatever it is happy or sorrowful, we must boldly
face it.’

Secondly, the construal of the dropped head as pro encounters some empirical
problems. Head dorp is not considered as pro-drop in this paper because it is
impossible for Chinese relative clauses to recover the dropped head with a resumptive
pronoun.
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I and Johnyesterday  buy books ASP  but I buy DE it
bei tamen jiezou le.
BEI them borrow ASP
“* T and John bought books yesterday. But it which I bought were
borrowed by them.’
It is failed for the pronoun to appear after DE in (25). This is the example in which
DE is followed by the inanimate such as shu ‘book’ in (25). Example (26) is shown
below by contrast, in which an animate thing follows after DE, but it is impossible for
the animate following DE to drop.
(26) Suiran women shinian mei jianguo LiMing le, danshi women

yiran

Although we  ten years not see LiMing ASP but  we
still

nenggou jiqi, jinglichongpei de ta, jijixiangshangde ta,

can remember  vigorous DE he enthusiastic DE he

maomaoshishi de  ta.
Boldfaced DE ke
‘Although we have not seen him for ten years, we can still remember
him whatever he is vigorous, enthusiastic or boldfaced.’
(27)* Suiran women shinian mei jianguo LiMing le, danshi women

yiran

Although we  ten years not see LiMing ASP but  we
still

nenggou jigi, jinglichongpei de e, jijixiangshangde e,
can remember  vigorous DE e enthusiastic DE e

maomaoshishide e.

Boldfaced DE e

“*Although we have not seen him for ten years, we can still remember
him whatever is vigorous, enthusiastic or boldfaced.’

It is worth thinking that 7a ‘he’ after DE can be substituted by the Personal Name
‘LiMing’ and if ‘LiMing’ follows after DE, ‘LiMing’ can still be substituted by the
pronoun ‘ta’. Some scholars may think the dropped head can be pro and consider (26)
as an counter example to the point that dropped heads in relative clauses can never be
recovered by a resumptive pronoun. As a matter of fact, the pronoun ‘he’ in (26) can
never drop In that position, which is shown in (27). If the animate cannot happen to
drop after DE, then it does not at all need to be recovered by a resumptive pronoun.
Thus, it is very clear that the dropped heads in relative clauses can never be recovered
by a resumptive pronoun. The null head is least considered as a small pro because a
small pro can be recovered by a resumptive pronoun.

In this paper it is claimed by the author that the head-drop in relatives is actually

a topic drop phenomenon rather than a pro-drop one for EC (Empty Category) in the
head position can never be replaced by a resumptive pronoun, as well head drop
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phenomenon in relatives can be explained under topic drop hypothesis. And according
to Gu (1998) the trace and the resumptive pronoun can’t appear in the same
environment, that is to say they display complementary distribution both in Chinese
and English, so the EC in the head position is believed to be the trace left by the head,
which moves to the topic position, rather than a pro. Moreover, only if a relative
clause is set in a discourse is the head of the relative possible to drop, which means
the reference of the dropped head noun must be recovered from a discourse topic.
Besides, the dropped head noun originally must be the focus of the discourse and later
it changes from new information to old information, under which circumstance the
head of a gapped relative clause may happen to drop. While a topic also happens to
drop when it changes from new information to old information, which indicates that
some relation may exist between the dropped head and the topic. In short, the null
head must be treated as an A’-bound element rather than a pro. The head drop in
relative clauses will be realized only in discourse and such drop phenomenon as a
matter of fact undergoes two processes that are topicalization and drop. Therefore,
head drop is topic drop.

5. Conclusion

Unlike English, relative clauses whose head must be obligatorily overt, Chinese
relatives present the property of head omission once in a given context. In this paper,
a large amount of evidence is given to prove that head drop in relative clauses is
actually a topic drop phenomenon and the null head is a zero topic. In Chinese,
relatives allow head drop because in relative clauses the head nouns are loosely
associated with the predicates inside the complement clauses. This makes them differ
from appositives that have a tight relationship between the head and the predicate and
thus do not allow head drop. Two prerequisites for the occurrence of head drop are
that relative clauses must be in a fally given discourse and that the head may happen
to drop under the circumstance that it originally must be the focus of the discourse
and later it changes from new information to old information. These two requirements
indicate that the head of a relative is related to topic to some extent. It is then claimed
that the head drop in Chinese relatives is topic-drop. It is assumed that the head of the
relative is first topicalized and then dropped. So two processes, topicalization and
drop, are involved in this head drop phenomenon. Excluding pro-drop from the
analysis on the nature of the head drop proves the impossibility of a resumptive
pronoun occupying the head position for recovering the meaning of the null head.

There are also two research questions left here for consideration. What is the
relation among head drop, topic drop and topic chain? If head drop is topic drop, what
impact will it have on the information structuring of the sentence?

One answer to the first question is that head drop is one kind of topic drop and

topic chain is a tool to recover the dropped head from discourse. And the point that
head drop is topic drop is proved in this paper will greatly impact the information
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structuring of the sentence. Under such a proposition, the basic element for sentence
information structuring will be assumed to be topics in Chinese. In regard with the
definition of topics Chao once made a suggestion that ‘the grammatical meaning of
subject and predicate in a Chinese sentence is topic and comment, rather than actor
and action’ (1968: 69). According to Shi (2000), the topic-comment construction is a
syntactic device employed to fulfill certain discourse functions. It is assumed that a
topic has some relation with the comment clause. The topic NP has no independent
thematic role of its own and plays no role in syntactic processes that involve specific
thematic roles or structural positions, unless the topic is related to the position where a
thematic role is assigned. Since topic has no independent thematic role but always
depends on an element inside the comment for its thematic role, it has no syntactic
function of its own. Semantically, topics are subcategorized into superordinate,
basic-level and subordiate topics basing on their different linguistic levels and
semantic properties. “A superordinate topic, according to Oosten (1986), is a “mental
structure” of a schema, a scene, or evaluation. A basic-level topic is a participant in
the scene or schema, whereas a subordinate topic is a part or an aspect of a basic-level
topic. Whether analyzing from syntax or semantics, topic in Chinese seems to be the
basic element of information structure in a sentence. And these two questions are
proposed here for the readers’ consideration. ‘
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Some Notes on gam2 and gam3 in Cantonese”
Joanna Ut-Seong SI10 and Sze-Wing TANG
The Hong Kong Polytechnic University
1. Introduction
This paper discusses the properties of the modifying indexical element gam in
Cantonese. Gam appears in two different forms, with variations in tones: gam2 and gam3.
Both elements have the function of ‘pointing’. Gam?2 points to a property (eventual,

nominal or situational) and gam3 points to a degree of a scalar property. The usages of
gam2 and gam3 are illustrated below:

(1)a.Gam2 sik6 b.Gam2 ge3 jand  ¢. Gam2 aa4... d. Gam3 goul
GAM  eat GAM GE people GAM SFP GAM tall
‘eat like that’ ‘people like that’ ‘if it is the case...” ‘this tall/that tall’

Both gam2 and gam3 can point deictically and anaphorically. By deictically, we refer
to a situation in which gam2/3 refers to a reference that is in the immediate non-linguistic
surrounding, with the aid of demonstration. By anaphorically, we refer to a situation in
which the reference of gam2/3 is established in the previous discourse. There is yet
another use of gam2/3 in which case gam2/3 is preceded by a description, as illustrated in
(3) and (4). The reference is then the content of the description. We refer to this situation
an ‘establishing’ use of the gam2/3."

(3) 2. Maan6-maan6 gam2 haang4 b. Faalfaalfitlfitl gam2 ge3
naamd4jan2
slow-slow GaM  walk flashy GAM GE man
‘slowly walk’ “flashy type of men’
@) Zoengl toiz  gam3 goul
CL table Gam tall

‘tall as a table’

The paper is organized as follows. In section 2, we discuss the different usages of
gam2 and show that gam2 always points to a property. The nature of the property is
dependent on what gam2 is associated with and its position with respect to its associate.
In section 3, we illustrate the use of gam3 in modifying adjectives, showing that it is used

* The research reported here is conducted within the context of the project ‘A comparative study on
modification strategies in Chinese and English’ (G-YX59), funded by The Hong Kong Polytechnic
University.

! We borrow the term ‘establishing” from Hawkins (1978, pp.131). He uses the term ‘referent-establishing
relative clauses’ to refer to relative clauses like the woman he went out with last night, where a definite
referent is established at the point the noun phrase is uttered.

Wong, Colleen. (ed.) 2008, Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of Hong
Kong, pp. 98-108. Hong Kong: The Linguistic Society of Hong Kong.



with gradable adjectives and it points to a degree of adjective-ness. In section 4, we
discuss similarities and differences between gam2 and gam3, as well as some
speculations.

2. Gam2
2.1 Event modification
2.1.1  Pre-verbal

When gam?2 is followed by a Verb Phrase (VP), it behaves like a manner adverbial
(Sio & Tang 2007). By manner, we refer to both method and style of action (e.g. killing
someone with guns and killing someone slowly). Suppose 1 see someone swimming at this
moment with flippers and I utter (5) with pointing. In such a case, gam2 is used
deictically. Alternatively, if I tell my friend the story a few days later and he utters (5).
Gam? is then used anaphorically.

5) Gam2 jaud-seoi2 doul dakl!
GAM  swim-water also  okay
‘How can someone swim like that!’

When gam?2 comes with a preceding description, the description establishes the
reference of gam2. In (6), gam2 refers to the manner of having one’s mouth wide open.

(6)  KeoiS magk3:daaif:hau2 gam2 jaud-seoi2  gaa3

3sG  make taut-big-mouth GAM  swim-water  SFp
‘S/He swims with her/his mouth wide open.’

Some modifiers can combine with a VP to give rise to a manner reading without
gam2. For instance, in (6), gam2 can be absent without affecting the grammaticality.’
There are also modifiers that need gam?2 to make them into manner adverbials. For
instance, without gam2, the following sentence would be ungrammatical.

7 Peter seng4 go3  model *(gam3) haangdlou6 gaa3
Peter as-if CL model GaM  walk road sFp
‘Peter walks as if he is a model.”

This suggests that some modifiers are inherently ‘manner’ while some are not. For
modifiers that are not inherently ‘manner’ in nature (the precise qualification of which
needs further research), adding gam2 can give it a manner interpretation.

There are, however, a few cases in which gam2 does not only refer to manner when
preceding a VP. It happens to a few complement-taking verbs like gong2 ‘say’, waa6
‘say’, zou6 ‘do’, lam2 ‘think’ etc, . This is illustrated below:

2 Sio & Tang (2007) show that adverbials with-gam2 and without gam? differ in that for the former, the
modification is obligatorily restrictive while the latter is optionally restrictive.
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(8) A: Ngo5 mou5 jung6 gaa3 B:Nei5m4 hou2 gam2 gong? laal
I1sG  NEG  worth SFP 28G NEG good GAM say  SFP
‘I am useless.’ ‘Don’t say things like that!’

) M4  hou2 jukl-sau2-jukl-goek3 gam2 gong2 laal
NEG good move-hand-move-foot GAM say  SFP
‘Don’t speak with your limbs moving around’

In (8), gam2 in B’s utterance refers back to the comment made by A (that A being
useless), which interpretatively, can be understood as the complement of gong2 ‘say’. In
(9), gam2 refers to the manner in which the action of saying is carried out.

2.1.2 Post-verbal

As we have just shown, in the majority of cases, gam2 gives rise to a manner reading
when it precedes a VP. It can in fact also follow a VP, in which case, it is more natural to
interpret gam2 as referring to an evaluation of the event. Compare the two sentences
below, pay attention to the position of gam2 with respect to the VP coeng2-gol:

(10) Keoi5 gam2  coeng3-gol ge2

3G GaM sing-song SFP

‘How come she sings in such a way!’

Possible interpretations of gam2: with her throat, with two microphones, etc.
(manner)

(11) Keoi5 coeng3-gol (coeng3-singd) gam2 ge2
3sG sing-song sing-RES GAM  SFP

‘How come she sings like that!’

Possible interpretations of gam2: too loud, too much of a creaky voice, etc.
(evaluation)

The position-interpretation co-relate observed above is also manifested in the
question-counterpart of gam2, dim2. The position and interpretation of dim2 show the
same co-relation. Consider (12) and (13) below:

(12) Peter dim2 jau4-seoi2 gaa3?
Peter DIM  swim-water QP
‘In what way does Peter swim?’
Answers: e.g. with his head up, swim naked, etc.

(13) Peter jaud-seoil (jaud-sengd) dim2 aa3?
Peter swim-water Swim-RES DIM QP
‘How does Peter swim?’
Answers: e.g. very good, very fast, etc.
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Tsai (1999) makes a similar observation based on the Mandarin counterpart of dim2,
zenme yang, which he glosses as ‘how-manner’. Consider the following contrast, taken
from Tsai (1999), paying attention to the position of zenme-yang with respect to the verb
chang ‘sing’:

(14) Akiu shang-ci zenme-yang chang-ge?
Akiu last-time how-manner sing-song
‘How did Akiu sing last time?’
Answers: a. you houlong ‘with throat’ (method)
b. hen dasheng ‘very loudly’(style of action)

(15) Ge, Akiu shang-ci chang-de zenme-yang?
song Akiu last-time sing-RES how-manner?
‘How did Akiu perform in singing last time?’
Answer: a. bu zenme-yang ‘not so (good)’ (resultative)
b. tai dasheng ‘too loud” (style of resultant state)

Tsai (1999) treats pre-verbal zenme-yang ‘how-manner’ as a pre-verbal modifier and
the post-verbal zenme-yang as a complement. In particular, he takes pre-verbal zenme-
yang to be modifying v’, giving rise to either method or style of action reading. He
postulates a result clause headed by the post-verbal zenme-yang, which predicates upon a
resultative event/state introduced by the resultative marker de. If the subject of the
resultative clause is an event, then the resultative reading arises. If the subject of the
resultative clause is a state, the style (of state) reading arises. We suggest that the same
structure can be applied to the Cantonese gam?2 and dim2. Following Tsai (1999), we
adopt the following structure for Cantonese:

(16) vP
ty
subj v
ty
dim2/gam?2 v
ty
v VP
ty
(Obj) v’
ty
v RC (Resultative Clause)
ty
PRO  dim2/gam?2

El

The higher gam2/dim2 gives rise to a manner reading (method, style of action) and
the lower gam2/dim2 gives rise to an evaluation reading (resultative, style of resultant
state).
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2.2 Nominal modification
2.2.1 Pre-nominal

When gam2 appears within a nominal, it refers to a nominal property. Like most other
nominal modifiers, gam2 has to be followed by a modification marker ge3. As noted
earlier on, when gam? is preceded by a description, it is used ‘establishingly’. In this
usage, gam2 ge3 can appear either preceding the demonstrative, as in (17) or between the
classifier and the noun, as in (18):

(17) Wan4-wan4-dei2 gam2 ge3 go2 zung? gam2gok3
kind-of-dizzy GAM GE that CL feeling
‘that kind-of-dizzy-type feeling’

(18) Go2 zung2 wan4-wand-dei2 gam2 ge3  gam2gok3
that CL kind-of-dizzy GAM GE feeling
‘that kind-of-dizzy-type of feeling’

The [modifier- gam2ge3] string can also appear to the left of the numeral ‘one’, as in
(19a), but with other numerals, the resulting phrase sounds very marginal as in (19b). The
[modifier- gam2ge3] string is focused in (19a).

(19) a. Hou2-ci5 gel gam3 ge3 jatl gaub jeS
like gel  GAM GE one CL thing
‘a piece of gel-like stuff®

b. ??Hou2-ci5 gel gam3 ge3  saaml gau6 je5
like gel GAM GE three CL thing
Intended reading: ‘three pieces of gel-like stuff’

When bare gam?2 ge3 appears in a phrase-initial position or between the classifier and
the noun, it is interpreted deictically if it is uttered with demonstration (e.g. pointing to a
dog of a peculiar quality in the surrounding) or it is interpreted anaphorically (e.g.
referring to some previously mentioned quality of dogs).

(20) Gam2 ge3 gau2 doul maai5?
GAM GE dog even buy
“You are buying such dogs?’

(21) NgoS5 soeng2maai5 jatl zek3 gam2 ge3  gau?
1sG  want buy one CL GAM GE dog
‘I want to buy a dog of such quality.’

It is however impossible to place gam2 ge3 to the left of the demonstrative, as shown
in (22):
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(22) *Gam2 ge3 go2 zek3 gau2
GAM GE that CL dog

It is possible to put bare gam?2 ge3 to the left of the numeral ‘one’, as in (23a), but the
phrase sounds marginal with other numerals, as in (23b).

23) a Gam2 ged jatl go3  naamdjan2
Lame geo
GAM  GE one CL man
‘a man of such quality’

b. ?? Gam2 ged jatl  baak3 go3  naamdjan2
GAM  GE one  hundred CL man

Intended reading: ‘a hundred men of such quality’

(24)
A summary of the observations is presented in the following table:
o= o-demonstrative | Classifier-o- o-one o-two, three...
noun
[modifier-gam2 | N v (with a in|X
ge3] focus)
[gam2 ge3) X N N (with o in | X
focus)

When gam?2 ge3 modifies a nominal, it gives rise to a kind reading. As expected,
individual-levels modifiers are compatible with gam2 ge3 as in (25), but stage-level
modifiers are not as in (26).

(25) Sengd-jat6  fai6 gam2 ge3  gau2
all-day bartk GAM GE dog
‘this/that type of dog(s) that bark(s) all day long’

(26) *lJilgaal fai6-gan2 gam2 ge3  gau2
now bark-PROG GAM GE dog
Intended reading: ‘the now-barking type of dogs’

NPs denote kinds while DPs denote individuals. In order to account for the
modifying-kinds reading, we assume that gam2 ge3 is generated right on top of NP,
presumably in the specifier of some projection related to modification. We have observed
that for [modifier-gam2 ge3] strings, they can appear both to the left of the demonstrative
or between the classifier and the noun. We assume that the different positions are derived
by movement.
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[Modifier-gam2 ge3] and [gam2 ge3] strings can precede the numeral ‘one’ and in
these cases, the [modifier-gam?2 ge3] and [gam2 ge3] strings are focused. The derivation
of the pre-‘one’ position of [modifier-gam2 ge3] and [gam2 ge3] strings can be viewed as
movement from NP to some focus position in the left periphery of the noun phrase. It is
unclear to us as to why the numeral ‘one’ behaves differently from other numerals in
these constructions. It might be the case that in such constructions, ‘one’ is functioning as
an indefinite article rather than an authentic numeral. There is at least one piece of
evidence that supports this claim. ‘One’ can be stressed when the quantity reading has to
be emphasized in regular noun phrases, as in (27). However, when ‘one’ is preceded by
[modifier-gam2 ge3] and [gam2 ge3], ‘one’ cannot be stressed, as shown in (28a) and
(28b). The stressed ‘one’s are placed within boxes.

27 Ngo5 jaus zek3 gau2, m4  hai6 saaml zek3 gau2
1s¢  have one CL dog, NEG BE three CL dog
‘I have got one dog, not three dogs.’

(28) a. * Hou2-ci5 gel  gam3 ge3 gaub je5
like gel GAM GE one CL thing
‘A gel-like piece of item’

b. *Gam2 ge3 go3  naamdjan2
GAM GE one CL man
‘A man of such quality’

Note that without a preceding modifier, gam2 ge3 cannot appear to the left of a
demonstrative, though it can appear to the left of ‘one’. In other words, the combination
of the absence of a modifier and the presence of a demonstrative make the movement
impossible. Gam2 is an indexical element. It has to get its reference from somewhere. It
can be viewed as a variable that needs to be bound either by some contextual operator
(when used deictically or anaphorically) or by the preceding modifier. In other words,
gam2 containing an unbound variable cannot move across a demonstrative, the following
configuration is ungrammatical:

(29) gam2 ge3 [e]; Dem...t;
2.2.2 Post-nominal

Gam2ge3 cannot appear in front of proper names, showing that in a phrase- initial
position, it is obligatorily restrictive. However, it can ascribe a property to a proper name
in a predicative sentence:
30) a *gam2 ge3  Peter b. Peter hai6 gam2 gaa3

GAM GE Peter Peter BE GAM  SFP
‘Peter is like that.’
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The grammaticality contrast between (30a) and (30b) suggests that gam2 gives rise to
different interpretations depending on its position. In a phrase-initial position, gam2 is a
pre-nominal modifier and is only restrictive. Thus it can’t appear with proper names,
which have rigid designations. When gam?2 acts as a predicate, we treat it as the predicate
of a Small Clause (SC) with NP/DP as the subject. Gam?2 in this case is attributive in
nature, and is thus compatible with proper names. The relevant structural differences are
shown in (31) and (32).

3D NP/DP (32) SC
ty ty
gam2ge3 NP/DP NP/DP gamlge3

2.3 ‘Situational’ use

When gam2 is not followed or preceded by anything, it refers to the property of a
situation. In (33), gam2 refers to the situation that A has got no cash. 1t is interpreted
anaphorically. Gam2 can also be interpreted deictically if A, instead of saying he has no
money, shows an empty wallet to B. Gam?2 is not used establishingly when referring to
the property of a situation.

(33) A: Ngo5 mou5 daai3 cin2 timl B: Gam2 aa4, ngo5 bei2 sinl laal

ISG NEG bring  money SFP GAM SFP, 18G give first SFp
‘I forgot to bring any cash.’ ‘In that case, I will pay first.”
3. Gam3

Gam3 is always followed by a gradable adjective. Let X be the adjective, [gam3-X]
refers to a degree of X-ness. It combines equally well with open-scale and closed-scale
adjectives. It can be used deictically, with demonstration accompanying the utterance as
in (34). It can also be used anaphorically as shown in (35). When gam3 is combined with
a non-gradable adjective, it is uninterpretable, as in (36).

(34) Gam3 mun$5 laal (closed-scale
adjective)

Gam  full  sFp

‘this full’ (with the index finger touching the side of a beer glass)

(35) A:Tiud sing2 jau5 saaml.maid gam3 coengd(open-scale adjective)

CL rope have three meter GAM long
“The rope is three meters long.’

B: Gam3 coeng4 doul m4 gau3 bo3

GaM long still NEG  enough SFP
“That is still not long enough.”
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(36)# Peter Gam3 daanlsanl gaa3
Peter GAM single SFP
Lit. ‘He is that single.’

In addition to a degree reading, gam3 can have an intensifying meaning on top of the
degree reading, meaning ‘very’, as in (37). It, however, cannot be used alone to mean
‘very’ without the indexical meaning, as in (38).

(37) Go3 naamdzai2 gam3 goul ge2
CL boy GAM tall  SFP
“The boy is so tall.’

(38) *Ngo5 md zil keoi5 jau5 gei2 goul,
1sG NEG know 3SG have how tall
daan ngoS zi keoi5 gam3 goul
but 1sG know 3¢ GaMm tall
Intended reading: ‘I don’t know how tall he is (in measurement), but I know he is
very tall.’

When there is a preceding description, only the indexical reading is possible.

(39) Saaml mai5 gam3 goul
three meter GAM tall
‘three meters tall’

Note that in (39), gam3 can be absent. The meaning does not alter much.’ However,
there are degree modifiers that cannot modify the adjective directly without gam3, as in
(40).

(40) Zoengl toi2 gam3 goul
CL table GaMm tall
‘tall like a table’

What this suggests is that, similar to the use of gam2 in manner modification of
events, there are modifiers that are inherently degree-like. For these modifiers, gam3 is
not needed to mediate the relationship between the modifier and the adjective. For those
modifiers that are not degree-like, gam3 can be used to make them into degree-modifiers.

4. Gam?2 and gam3: Similarities, Differences and Cross-linguistic Relevance

Gam2 and gam3 are both indexical elements that can be used deictically,
anaphorically and establishingly. Another interesting similarity between gam2 and gam3
lies in their establishing use. In manner modification of event, for modifiers that cannot
combine with the VP directly, gam2 makes them into legitimate manner adverbials.
Similarly, in degree modification, for modifiers that cannot combine with an adjective

? The measurement seems to be more precise when gam3 is absent.

- 106 -



directly to denote a degree, gam3 makes them into legitimate adjectival degree modifiers.
In other words, gam2 and gam3 alter the nature of the preceding description in such a
way that they can modify an event and the degree of an adjective respectively.

With respect to their differences, gam2 and gam3 differ in that gam2 refers to a
property while gam3 refers to a degree of a property denoted by an adjective. The
difference in the reference is not only reflected in their tones. Gam2 can always be
followed by an associative noun joeng2 ‘appearance’ while gam3 cannot (Sio & Tang
2007).

41 a Gam?2 joeng2 b. Gam3 (*joeng2)

In other words, the modification relation between gam?2 and the modifiee (e.g. VP,
NP, etc.) is not direct. Gam2 ascribes a property to joeng2 “appearance’ and gam?2 joeng2
as a whole ascribes a property to the event or the nominal. Furthermore, as is shown,
gam?2 (joeng2) can appear in different environments while gam3, on the other hand,
always appears with an adjective.

Having one and the same indexical element to refer to nominal/verbal properties and
degree is not merely a Cantonese idiosyncrasy. In fact, many languages use identical
indexical elements to refer to nominal/verbal properties and degree, for instance, the
Czech tak, the Duich zo, etc. (see also Landman & Morzycki 2003 for discussion in
Polish, Russian and German). Some illustrative Czech examples are provided below:*

(42)
(a) Tak tandi. (b) Takovy muz (c) Tak
TAK dance.3SG.PRES TAK-M.NOM man.M.NOM TAK
‘dance in such a way’ ‘such a man’ ‘It is the
case.’
(d) Tak (hle) velky (e) Tak  velky
TAK(see) big.M.NOM TAK  big.M.NOM
‘this big’ (with demonstration) ‘so big” (exclamation)

Another similar example is the English such as in such is life and such a lovely house,
which seems to have both a referential/demonstrative-like usage (referring to a property)
and an intensifying usage (Wood 2002 and references therein). This cross-linguistic
robustness suggests the usage of the same indexical element in these environments is not
a co-incident. The remaining questions are how these different environments are related
and what functional category should be assigned to such eclements. We leave these
questions for further research.

* We are grateful to Frantisek Kratochvil for the Czech data.
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Abstract

This paper examines the development of you (%) from a lexical verb to a
functional category as it is in Cantonese in you+VP syntactically and cognitively.
Through grammaticalization and language contact, the emergence of you+VP
construction in Mandarin indicates the possibility of symmetric you vs. meiyou
aspectnal system in addition to well-established asymmetric ones such as the /e vs.
meiyou systems.

1. Introduction

The Chinese word you () is a polysemous verb that has many meanings and is
used widely in various situations. In Mandarin, it mainly expresses ‘possession,’ e.g.
FHE—AF5. I have a book.’; ‘existence’, e.g. 3 _bFH —IiEH . ‘There is a picture
on the wall.’; ‘comparison, achievement in amount’, e.g. /NHAFHFHHEEIN 45
T+ ‘Xiaoming is as tall as his father now.” (L1, 1999; Liu, 2000; Chao & Han et al,
2005); “occur, happen’, e.g. {5 T . “He is sick now.” (Liu, 2000; Chao & Han et
al, 2005).

Nowadays, we frequently hear you+VP constructions among Northern Mandarin
speakers and it is becoming popular in Mainland China, especially among the younger
generation and the media. It seems that you now has one more trendy usage in
Mandarin, expressing not only lexical meanings but also temporal notion, as
illustrated in (1) and (2):

MHafm F & BH oo W e
Ni* you’ mei® you' chi' fan' a?
You have NEG have eat dinner SFP?
‘Did you have dinner?”

B:FH W,
youg a.
have SFP.
“Yes, I did.”

@ & # xH £ R By AT,
Wo®  zai' mei’guo® ye' you' qu' zhe'yang' de  chao' shi’,
1 in  USA too have go this NOM super market,

Wong, Colleen. (ed.) 2008. Selected Papers from the 2006 Annual Research Forum of the Linguistic Society
of Hong Kong, pp. 109-125. Hong Kong: The Linguistic Society of Hong Kong.



AR A iE & Oom! (www.homemsg.focus.cn)
ke’ ren’jia' bu’ rang' wo® pai'l

but PRON not let me photograph!

‘I went to this kind of supermarket in the US too, but picture-taking was
prohibited.’

This paper will examine the development of you(FH ) from a lexical verb to a
functional category as it is in Cantonese and trace the mechanism of development of
you+VP structure in Mandarin.

2. Literature Review

English “have (done)” influence on Cantonese “yauh (VP)”, which was referred to
as “language transfer analysis” (Shi, 2002) couldn’t explain “you+VP” in Mandarin
trendy usage.

In Mandarin, Shi Yuzhi’s recent paper concerning Chinese perfective marker (Shi,
2004) pointed out that le (1) and mei(you) [¥%("F)] are the affirmative and negative
perfective markers in Mandarin Chinese and the pair forms an asymmetric system.
Emergence of you+VP here gives rise to a possible symmetric system involving a you
vS. mei you contrast.

Heine (1977) depicted possession in some European and African languages from
the perspective of cognitive sources and grammaticalization. Heine reports that in
English, as well as many other European languages, “constructions using ‘have’ as
their predicate base have given rise to both expressions of verbal possession and of
perfect aspect” (p.189). The case of you might be the application of this tendency in
Mandarin.

Previous studies on word you mainly focused on the syntactic scope of you
constructions (L1, 1942; Ma, 1983; Huang, 1989, etc.) and post-you constituents (Zhu
1982, etc.). The present study will focus on the possible development of you from
lexical verb to aspect marker, i.e. from possessive/existential verb you to functional
you in you+VP structure in Chinese.

il

3. Lexical Meaning Extensions of you
3.1 Basic lexical meanings of you in Ancient Chinese

In the etymological dictionary entitled Shuo Wen Jie Zi (% CAESF, Notes on
Language and Characters, compiled by Xu Shen (1) in the East Han Dynasty
around 110-121 AD), the Chinese character you (5, ‘have’) is a compound character
formed with the characters F ‘hand’ and / ‘meat’ meaning “to have (possess), or, the
state of having (existence) meat in hand”. ‘Possession’ and ‘existence’ are the two
basic meanings of you in ancient Chinese (Wang, 2005). You in (3) demonstrates the
meaning of ‘possession’ and the sentence here means that ‘everyone possesses
personal hobbies’.
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3

B 4 % H KB 5 4,
min®*  sheng' ge4 you' suo® le* xi',

people live every have PRT hobby SFP,
& Moo LA E.

yu’ du’ hao' xiu' yi* wei® chang?.
I  only like think to as  usual

‘Everyone has hobbies. I like doing thinking.’
[Chuci,Lisaojing (3£ FF-B55%4£), in Warring States Period]

In (4), you demonstrates the other basic meaning of ‘existence’, often

translatable as English ‘there be’:

“

oomoH" W th fH %t
he’ ce' you’ liang® shan'  xiang' duif,
river side have two mountain each face,

K BoH &)

shui® chu' gi® jian'.

water out PRON between.

‘On both sides of the river, there are two mountains facing each other; the water
flows out from between them.’

[Shuijingzhu (FK£:F), in Southern and Northern Dynasties]

In Ancient Chinese, you is also used with the basic meaning of ‘happen’ (He,

1988, p.108), ‘occur’ or ‘take place’ as in (5). It explains how Zhangheng's
seismograph works by depicting a possible situation happening, occurring, or taking
place in the future. The reading of ‘happen’, ‘occur’ or ‘take place’ here could be
cognitively regarded as derived from ‘existence’ you on the condition of situation in
context and its possibility of occurrence.

Gy # W oz, M mo iR T,

m? you’ di*  dong®, zun' ze*  zhen® long?
if have earth quake, cylinder CNJ shake dragon,

Hl koo R, W BEER BT Z.
ji! fa!  w®  wan’, er’ chan’chu® xian® zhil.
machine launch vomit ball, CNJ frog hold PRON.

‘If there is an earthquake, a dragon which faces the direction of the earthquake
among the eight dragons on the cylinder would shake. The ball in the dragon’s
mouth would drop down and the frog positioned right below the dragon would

hold the ball in its mouth.’
[Houhanshu, Zhangheng Zhuan (JG{L 5 « 5k{F4%), in Southern and Northern
Dynasties]
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3.2 Lexical meanings of you in Modern Chinese

6 L HF W 4 BETf.
ta' you’ liang® ge' hai’zi.
he have two CL children.
‘He has two children.’

nH®rHF — XK HH
wo® you® yi* ben’ shu'.
I have one CL book.
‘T have a book.”

® X K ®2F B = % M
zhe* zhang' zhuo'zi you® san' tiao® tui’.
this CL table have three CL legs.
“This table has three legs.’

(6) and (7) illustrate the meaning of ‘to be in possession of’, where the possessor
is animate, while the possessee can be animate or inanimate. In (8), the possessee is a
part of the possessor and both of them can be inanimate.

) E# f  %ZAE .
Xiang'gang® you’ weizduolli"ya4 gang’.
Hong Kong have Victoria Harbor.

‘Hong Kong has the Victoria Harbor.’/*There is the Victoria Harbor in Hong
Kong.’

(10 £¥ Lk 7 — A B8
zhuo'zi shang you’ yi* ge' shu'bao'.
table above have one CL Dbag.
“There is a bag on the table.’

Existential yowu is still a basic meaning in contemporary Mandarin. ‘Hong
Kong® (Xiang'gang®) in (9) can be regarded as the inanimate possessor of the
inanimate possessee the Victoria Harbor (Wei'duo'li'ya’gang®), or as the place and
location where the Victoria Harbor (Weilduo'li'ya’gang’) exists. As the term
‘existential’ suggests, you indicates that there is something or something exists in
some place. It can be cognitively regarded as a subset of ‘possession’ you (Zheng,
2004) with the ‘possessor’ argument being an abstract one, including places and
locations such as ‘Hong Kong’ (Xiang'gang’) and ‘on the table’ (zhuo'zi shang”) in (9)
and (10) respectively.

1 e B4 F b #8 M2 & T.
Xiao’ming® yi'jing' you’ ta' ba‘'ba na*me gao' Ile.
Xiaoming  already have he father that tall SFP.
‘Xiaoming is as tall as his father now.’
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(12) /pRI H o R & 7.
Xiao’gang' you’ wu® chi’ gao' Ile.
Xiaogang  have five feet high SFP.

‘Xiaogang is five feet tall now.’

Possession verb you in earlier examples takes two arguments, both of which can
be animate or inanimate. Both of (11) and (12) have a comparative construction
viewed as an abstract possessee argument: In (11), Xiaoming has something, that
something being the same height as his father’s (lit. such height as his father’s).
Xiaoming’s height is compared to his father’s to show how tall he is now. It can be
interpreted as ‘Xiaoming has the height of his father now’. In (12), the height
Xiaogang has is expressed by saying ‘He achieves the height of five feet’. It conveys
abstract ‘possession’ with an abstract ‘possessee’ argument. I assume the ‘comparison
or achievement in amount’ reading in Modern Chinese (Lii, 1999; Liu, 2000; Chao &
Han et al, 2005) is derived from ‘possession’.

)i H % T
ta' you’ bing' le.
ta have sickness SFP.
‘He is ill.’

MW #BmF % B2 F OF T, (Zhao,1979)
zhe' hai*zi zui® 1 you’ ya® le.
this kid mouth inside have teeth SFP.

‘Teeth are growing the kid’s mouth.’

In Modern Chinese, ‘happen’, ‘occur’ or ‘take place’ you (Liu, 2000; Chao &
Han et al, 2005) also usually expresses that something happens to someone or
occurs/takes place somewhere as shown in (13) and (14) which can be alternatively
interpreted as ‘There is sickness in his body now’ and ‘There are teeth in the kid’s
mouth now’ respectively, indicating both the result of occurrence and the state of
existence. In such circumstances, the ‘happen’, ‘occur’ or ‘take place’ reading of you
in is conditionally regarded as derivative of ‘existence’ you. Available examples of
‘occur’ you this paper dealing with in context types are providing “bridging context”,
not yet evolved to a “switch context” (Heine, 2002) in its lexical grammaticalization.
Figure 1 shows its lexical extension.

Verb you ‘have’

‘possession’

‘existence/there be’

v

!

‘comparison/ - ke place/
achievement in oceur, taxe place

*
amoint’ happen

Fig. 1
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From the lexical meanings analysis of verb you, we see a progression of its
meaning from concrete to abstract. In addition, you begins to develop from a lexical
verb in the contexts to a functional category syntactically and cognitively, which will
be examined in the following sections.

4. Another Look at you+VP in Cantonese

Like in Mandarin, H (you) is also a verb in Cantonese yauh (in Cantonese
Romanization). Besides being used as a verb, yauh is categorized as a primary

auxiliary in Cantonese (Luke & Nancarrow, 2004), which can be placed before verbs
in yauh+VP in Cantonese.

Cantonese grammar books identify two main functions for yauh+VP structure: As
an auxiliary, H/yauhS and 11/mou5 (% /you and ¥ H /meiyou in Mandarin) before a
verb is used to indicate past events, but is highly emphatic (Matthew & Yip, 1994;
Luke & Nancarrow, 2004) as shown in (15) and (16):

aHafE H 1 ' M 0y g2
Leih yauh mouh  sihk saai di  yeuhk a?
You have not-have eat all CL medicine PRT?
‘Have you taken all the medicine?’

B: B g & W .
Ganghaih yauh sihk saai la.
surely have eat all PRT.
‘Of course, I have taken all (of them).”  (Matthew & Yip, 1994: 281)

(I6)A:H X IO E0E Bk
Go chi ngohdeih heui-jo Chekchyuh waan.
That time we go-PFT Stanley.
“That time we went to Stanley.’

B:% M- & W H -
Haih a, ngoh dou yauh heui.
Is PRT, 1 also have go.
“That’s right, I went too!” (Matthew & Yip, 1994: 281)

YauhtVP in Cantonese is also used to describe the present with a habitual
meaning, often conveyed or reinforced through the use of adverbs of frequency
{Matthew & Yip, 1994), as shown in Example (17):

(17) AR HH #w A W W
bouji yaht-yaht dou yauh gong gusih.
newspaper day-day all have talk  stock-market.
“The paper talks about the stock market every day.” (Matthew & Yip, 1994:281)

This kind of sentence with yauh+VP is quite typical and commonly used in
Cantonese. Cantonese speakers retain this grammatical structure to express the
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function of (emphatic) past when they speak Mandarin. For example in (18), the
Mandarin-speaking host asked Cantonese-speaking Director why he slowed down
script writing when he was directing. In the director’s utterance, yauh+VP structure in
Cantonese was phonetically converted into you+VP in Mandarin. Such utterance
indicates him trying to affirm and emphasize his action of ‘providing the actor a
finished script’ with you (yauh). Same situation also found in actor’s response in (19)
where you’ jiang® (B #}) is marked with past tense “told a story’.

(I8 —FEFA: BAVFTmMERRE, NHEREITH=HAEM, 9833 EENR
B, JUANA, AT LSRR BAE. R W IEE, A amxagT
W2 AR N AR ?

‘—Host: As far as I know, you had written 13 scripts in the 80’s. It’s quite fast to

finish one script in a few months. Why did you slow down script writing after being a
director? Have you ever been concerned about the actors?’

—EHRHE: T F & RAE & e W ERE P

—Wangz Jia'weit: wo? youd_gei® ju ben® _ggil ' tal de, ye® xie® de? hen® kuai®.
—Director Wang: 1 have give script give him PRT, also write PRT very fast.
‘—Director Wang: 1 did give a script to him. [ wrote very fast, too.’

( Excerpt from (ZEARANED, CCTV)

(19)—EFA: H—REFRILRAGISR, WEFRIAEG?

‘—Host: Didn’t you have a script when you first joined Director Wang’s movie?’

— R M o— s o F A WE RO, REEREE, Frelr
BHE—REEAF.

——Llang Chao wel3 na yl cit, ta—_mr] ng~ h1 gei® wot_lg— wo’ jue® de’
hen® xin' ying®, suo® yi® cai® you® di* yi' ¢i* de he® zuo®.

—Actor Liang: that one time, he have tell story give me listen, I feel very
interesting, so have first cooperation.

‘—Actor Liang: That day, he told me the story. I thought it was very interesting. Then
we cooperated.”

(CCTV, CERANEY Z CEEMK “TeREAE") , 200449 H 29 H)

“It can be expected that different kinds of archaic and medieval features be
potentially preserved in certain of the more conservative dialect groups of Sinitic”
(Chappell, 2004). Southern Chinese dialects such as Min, Kejia and Yue (Cantonese)
retain more Old Chinese grammar than Modern Mandarin does (Yuan, 1983; Norman,
1995; Shi, 2002). Given considerable dialectal contact, it is directly related to and
may be the synchronic resource of you+VP pattern in Mandarin.

5. you Evolves to a Functional Category in Mandarin

You+VP structures in conversations and in declarative sentences are mainly of two
types in Mandarin.



5.1 you+VP in conversations

You+VP in conversations usually appears in response to the youmeiyou+VP form
in questions, which often invites an affirmative answer with you+VP. This perfective
response token morphologically and syntactically conforms to its negative and
interrogative counterparts, meiyou+VP and youmeiyou+VP respectively.

In Mandarin, the negative and interrogative form of possession verb you before
noun phrases are meiyou (¥ /not have) and youmeiyou (5 1% /have not have)
respectively:

NP

Affirmative | yout+NP

R F XL B,

ni® you® zhe* ben® shu'.

you have this CL book.

“You have this book.’

Negative meiyou+NP

i & - N

ni® mei’ you® zhe® ben® shu'.
you not have this CL book.
“You don’t have this book.’
Interrogative | youmeiyou+NP

rRERE XL

ni® you® mei’ you® zhe’ ben® shu'?
you have not have this CL book
‘Do you have this book?’

Youmeiyou+VP is a “lately emerged” interrogative form in Mandarin (Ding,
1961). The development of such an interrogative form is from meiyou, which
modifies a VP (Ota, 1958). The following chart highlights the comparison between
you+NP construction and you+VP construction.

NP VP
Interrogative | Youmeiyou+NP Youmeiyou+VP
wHE B F XEH? R H & HIZ R

Ni*you’mei’you’ zhe*ben’shu'? | N2 you® mei® you® chi' fan*?
You havenothave this CL book | You have not have eat dinner

‘Do you have this book?” ‘Have you eaten dinner?’
Affirmative | You+NP You+ VP

" F XE . RE 2 R

Ni® you® zhe* ben® shu'. Wo® you® chi' fan*.

you have this CL book I have eat dinner

“You have this book.’ ‘I have eaten dinner.’
Negative Meiyou+NP Meiyou+VP

" B/EH XE B, R &H "7 .
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Ni* mei” you® zhe® ben® shu'. Ni® mei® you’ chi' fan”.
you not have this CL book You not have eat dinner
“You don’t have this book.” “You haven’t eaten dinner.’

Le (1) and meiyou (&7 are the standard pair of affirmative and negative
perfective markers in Mandarin (Shi, 2004). In this conversation, the yes answer
should be utterance (20):

(20) I g iR T
Wo® chi' fan' le.
1 eat dinner PFT.
‘I have eaten dinner.’

The answer to the question youmeiyou+VP should be VP+le or meiyou+VP in
Mandarin, depending on whether affirmative or negative responses are intended. This
perfective marker system involving le/meiyou+VP is therefore asymmetric.

Meiyou (‘not have’) before VP is an auxiliary for negating completion of the
action (Zhao, 1979). In the affirmative response of the conversation, by getting rid of
the negator mei in negative answers, you might be the affirmative perfective marker
which functions equally as /e, marking perfect aspect [indicating “perfection in the
sense of completion of the relevant act” (Radford, 1999)] as shown in sentence (21B).
It is possible for Mandarin speakers to add you before VP since there exists a natural
gap before VP. You+VP and meiyou+VP are possibly to form a symmetric system of
perfective markers.

ehafk FH & FH & W
ni® you' mei? you® chi' fan*?
you have not have eat dinner?
‘Have you eaten dinner?’

BE F " K.
wo’ you’ chi' fan®,
I have eat dinner
‘I have eaten dinner.”

5.2 you+VP in declarative sentences

You+VP structure is also observed in declarative sentences with some verbal
phrases such as 2% ‘progress’, #h0 ‘increase’ and 284k ‘change’, all of which are
also abstract NPs:

22y adk %3 F P,
wo® xue’xi® you’ jin'bu’.
1  study have progress.
‘My study shows progress.’

-17-



b %3 #HFP T,
wo® xue’xi® jin'but le.
I study progress PFT
‘My study has progressed.” (‘My study shows progress.’)

23) a4 F£ W R H .
jin' nian® de chan’liang® you’ zeng'jia'.
this year de crop have increment.
“This year’s crop shows an increment.’

b4 F R #w T
jin' nian’ de chan’liang* zeng'jia' le.
this year de crop increase PFT
“This year’s crop has increased.’(‘This year’s crop shows an increment.”)

(24)a fE0 F T
qingzkuang4 you3 bian*hua®.
situation have change.

“There is some change in the situation.’

b H4 4K T.
qing’kuang® bian’hua® Je.
situation change PFT.
“The situation has changed.’ (‘There is some change in the situation.”)

Examples (22a), (23a) and (24a) are definitely good in accordance with you+NP in
Chinese grammar. $&7 ‘progress’, 3l ‘increase’ and Z84¥, ‘change’ are construable
as either abstract nouns or verbs. Since Chinese lacks derivational morphemes, these
words (namely ‘progress’, ‘increase’ and ‘change’) are morphologically the same
when used as noun or verb. Their usage paves the way for the rise of yout+VP
construction. They provide evidence of a ‘bridging context’ (Evans & Wilkins 2000;
Heine 2002) for the possibility of you being aspect marker in you+VP.

The lack of morphological marking between noun and verb in Chinese is an
important feature facilitating this development. Interestingly though, it is language
contact with southern dialects that sparked you+VP in Mandarin.

Another usage of you+VP in declarative sentences is illustrated in (25) to (27)
below, where 45 ‘give’, & ‘go’ and & ‘watch’ are pure verbs without ambiguity. It
appears to be influenced by similar usage in Cantonese as demonstrated in section 4.
General and emphatic indication of past event is shown in (25) and (26). Expression
of habitual meaning is reinforced by frequency adverbs, as shown in (27).

MW R EH, ®H % it LD
na’ tian' sheng'ri!, wo® you® gei® ta' liwu’.
That day birthday, I have give he present.
‘1 gave him a present on his birthday.’
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ey FH 2: 2 {/‘\B’J a&4L, 7§§ B AR M.
wo® you qu’ can'jia' ni*de hun'li®, g,ongl xi® ni® la.
1 have go attend your weddmg, congratulations.
“I did go to your wedding. Congratulations!”

VO 7%3% %‘Iﬂ -] % 4 Ll % E S X -
wo® tian'tian' dou' you® kan® ni’de ying®ji?, fei'chang® de bu’cuo®.
I everyday all have see your album, very good
“I have been looking at your album everyday. 1¢’s really very nice.” [Bi -8
BIR-FRKEE A, 2002. (cf. Yang & Dong, 2003)]

In Mandarin, T /e and ¥ F meiyou form an asymmetric aspect system. That is, le

is attached postverbally, and preverbal meiyor has no etymological relation with
affirmative /e.

In this section, you is not a lexical verb in context but a functional category. There
is just a negative morpheme mei before you to be removed for affirmation. In this case,
you and meiyou are both preverbal for perfect aspect. A symmetric perfective marker
system in Mandarin provides syntactic and cognitive foundation for you acquiring its
functional features.

Bybee et al. (1994) presented the path of development of ‘be/‘have’ leading to
perfective and simple past as follows: ‘be/‘have’> resultative > anterior > perfective/
simple past (pl105, Fig. 3.1). By contrasting between perfective and past, Bybee et al.
(1994) assumed that “simple pasts are more grammaticized than perfectives, and in
some cases, are further developments from perfectives” (p.92). You in (23) and (24) in
Mandarin and (17) in Cantonese (presented in section 4) indicates that you somehow
is even undergoing extension to simple past context.

From earlier analysis of you+VP in Contemporary Mandarin, ancient Chinese and
Cantonese, it is worth noting that you in you+VP structure in Mandarin is a functional
category being a perfective marker which is complementary with /e; and in “bridging
contexts” a simple past marker. However, in contrast to /e, you has its specialness and
can not completely be a substitute of /e.

6. The Specialness of you in you+VPp

Tense and aspect are common in languages in the world, yet every language may
have its own logic and system of tense and aspect. Chinese is believed to be a
tenseless language in which no overt temporal morpheme like -ed in English is
attached to the predicates. But Chinese is not an aspectless language.

As a grammatical notion, aspect deals with how the event described by a verb is
viewed. There are two main categories of aspect, namely, of imperfective and
perfective (Comrie, 1976). According to Yang and Bateman (2002), “(in) the Chinese
aspect system, the combination of individual aspects is much more semantically
restricted and much less grammatically regular than that in English.”

In Mandarin, yout+VP structure usually occurs in response to youmeiyou+VP
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questions, which leaves a natural gap before VP as highlighted in (28) P24} ‘eat
dimner’. If the question involves postverbal perfective marker le; and sentence final
interrogative particle /ma (VP+le+ma) instead of preverbal youmeiyou, Mandarin
speakers would refer to use perfective marker /e as in (29). The postverbal and
preverbal position of /e; and you is a major difference, especially in discourse.

AR B B EF IR ?
Ni* you’ mei® you® chi' fan*?
You have not have eat dinner?
‘Have you eaten dinner?’

B F K.
wo’ you® chi’.
I have eat.
‘I have eaten.’

AR B |OT 2
Ni* chi' fan* le ma'?
You eat dinner PFT ma?
‘Have you eaten dinner?’

B:& 2 T.

wo’ chi' Je.

I eat PFT.
‘I have eaten.’

Cantonese perfective marker “Urzo™ (Zhang, 1972; Yuan, 1989; Yue, 2004, etc.)

can not appear together with “Hyauh” (Zhang,1972), neither can you with le co-occur
in Mandarin.

@BO*F B ¥ E X &.
yauh maaih zo ze bun syu.
have buy PFT this CL book
‘I have bought this book.’

@G X T X £ H#.
you’ mai® le zhe* ben® shul.
have buy PFT this CL book.
‘I have bought this book.’

In practical speech, you+VP usually emphasizes a fact insisted by the speaker. In
“FRMEHR T /wo® chi' fan® le”, le;s; here refers to the completion of eating and it is
relevant to the current state that “I’'m not hungry now.” In contrast, by saying “H8 7
Bwo® you® chi' fan*”, the speaker intends to emotionally affirm the fact of “I have
eaten”. This strong affirmation or assertion alludes to a (potential) contrastive view,

perhaps one which the speaker suspects the hearer subscribes to, and which the
speaker needs to counteract.
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You also expresses habitual meanings when referring to the present, as discussed
in section 5.2 and shown in Example (27), reproduced here as (32). This is another
difference between you and /e and you.

(G32)F& KRR # A F HRI9EE W8 .
wo’ tian'tian' dou' you’ kan® ni’de ying’ji®, fei'chang” de bu’cuo®.
1 everyday all have see your album, very good
“I have been looking at your album everyday. It’s really very nice.” [ ®- 8
FIR-ZEREE T A, 2002. (cf. Yang & Dong, 2003)]

7. More Evidence of you+VP in Pre-Qin Works

GHEH  EF AW, B R B F T E
jie' gu®  shengren® ye, wu® weit neng” you’ xing® yan';
all ancient saint people SFP, 1 NEG can have do SFP,;

VLR PR B { P S
nai’ suo® yuan’, ze* xue’ kong’zi’ ye'.

1 PRT wish, PRT learn Confucius SFP.

*All the three are ancient scholars; I could not have done as they did. What | wish
is to learn (of the ways of) Confucius.’

[Mengzi (#2-F), Warring States Period]

Evidences more than (33) in Pre-Qin works show that you had once been used as a
perfective marker indicating completion of an action or event (Liu, 1999). Southern
Chinese dialects such as Min, Kejia and Yue retain more Old Chinese grammar than
Modern Mandarin does (Yuan Jiahua, 1983; Jerry Norman, 1995). You has aspect
marker function after its grammaticalization in Kejia Dialect (Zheng, 2005); yauh+VP
structure is still being used as aspect auxiliary in Cantonese further shows that the
functional usage of you is preserved in the Chinese language. The trendy use of you as
a functional category in Mandarin appears to have been triggered after language
contact with southern dialects. This provides fertile soil for you+VP to be reacquired
in Northern Mandarin. Heine and Kuteva (2005, p.14) pointed out that in the ‘contact-
induced’ language change, “...the same grammatical category may re-emerge in a
given language, and that this persistence or ‘diachronic stability’ is a phenomenon
entirely language-internally conditioned.”

8. From Possession to Perfective Marker—Cognitive Development of you

Heine (1977): in English, as well as many other European languages,
“constructions using ‘have’ as their predicate base have given rise to both expressions
of verbal possession and of perfect aspect” (p.187). The case of you demonstrates the
application of this tendency in Mandarin. Consider the examples below:

English: T have a house. I have eaten.
German: Ich habe ein Haus. Ich habe gegessen.
French: J’ai une maison. J’ai mangé. (Heine, 1977)

Heine (1977) noted that “the development from possession to perfect aspect has
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been accounted for with reference to a kind of metaphorical process, whereby the
possessor of an object is used as a vehicle to express the agent of an action ... this
process was triggered by specifying possession” (p.192). The stages of the
metaphorical process are sketched as steps from A to E:

A. He has a letter

B. He has a letter # (a) written (one)

C. He has written # a letter

D. He has written

E. He has gone (Heine, 1977)

AR F — A #Em. possessor has possessee—>
Wo® you® yi® ge* tong'zhi'.
I have one CL notice
‘I have a piece of notice.’

B. | & F — 4 BEH (B %k R possessor has event / action
Woyou’yi® ge* tong'zhi' (yao®) gao4su4 ni>. |2

1 have one CL notice (o) tell you.
‘I have a piece of notice to tell you.’ agent has action>

C|®& & HF 1R agent has done something->
Wo® you’ gao'su® ni’.
1 have tell you
‘I have notified you.’

D. |1 % & F & ¥ #HE. agent has done something
Wo® you® kan® zhe' bu® dian'ying®.
I have watch this CL. movie

‘1 have watched this movie.”

This metaphorical process also cognitively accounts for the grammaticalization of
you in Mandarin.

At stage A, possession verb you is in a transitive structure where “I” am the
possessor of the possessee “a piece of notice”. At stage B, the possessee is modified
by “to tell you” and “I” am the possessor of the action or event of “telling you (the
piece of notice)” as well. Meanwhile, then, the possessor of the action of “telling you
(the piece of notice)” can be viewed as the agent of the action. At stage C, “tell” is
used as the main verb, the possessor is reinterpreted as the agent. The interpretation
focuses on the agent ‘having an action done (by the agent himself/herself). In effect,
this is construable as ‘the agent has done something’. Finally in stage D, the main
verb might be preceded by the perfective marker you.

9. Conclusion

Chinese is believed to be a tenseless language, but rich in aspect. Through cross-
dialectal influence in late 20th century, you+VP structure has become popular in
Mandarin speaking areas. In Ancient Chinese, you was an auxiliary indicating perfect
aspect before verbal phrases. yout+VP template is thus available for Mandarin even
though it was not recounted until recently. This paper tries to trace the possible
development of you from a lexical verb to a functional category by comparing its
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usage in Cantonese; and suggests that you+VP structure might not just be due to
language contact, but there must be cognitive motivation and variable and structural
facilitation within the language for its occurrence. The path of development of you
proposed in this study is outlined in figure 2.

Analyses of you+VP in conversations (led by the youmeiyou+VP question) and in
declarative sentences reveal that you has undergone its evolvement to be an aspect
marker, which has some specialness that /e has not. The Mandarin perfective marker
system has the possibility of acquiring a symmetric system with you besides the
asymmetric systems with /e. The cognitive motivation of this new usage of you in
Mandarin conforms to a commonly observed development of possession verbs
evolving into aspect markers in many other languages.

northern Modern Mandarnin 4

Le guo  [yow. Verb]
»

| AUOIOUAS

Pre-Qin — later ancient Chinese R
[vou Verb] youtvVP

youtVP é
Southern dialects ) U«;&‘:
fvou, Verbiaspect marker}” g
voutVP g
Dhachronic Development
Fig. 2
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Aspectual Contributions of Verbal Particles: Spatial, Temporal and Functional

Colleen WONG and Patricia MAN

Department of English
The Hong Kong Polytechnic University

1. Introduction

Verbal particles keep receiving interests from linguists of Germanic languages
(e.g. Dehe et al. 2002). Apart from the special syntactic links between the particle
and its host verb, the apparently unpredictable semantic contributions of the particle
to the resulting construction in many cases arouse questions such as the complications
involved for learners to acquire such knowledge. This paper looks at the acquisition
of English verbal particles by Cantonese-speaking secondary school students in Hong
Kong.

We study the operation of ‘aspectuality marking’ by means of ‘particles’. In
English the post-verbal elements are analysed as ‘particles’ since they form
lexicalized combinations with the preceding verbs. We call these verb-particle
constructions VPCs for short.

We devise two levels of aspectuality marking using particles. One is marking at
semantic level, and this has two sub-types. The other is marking at functional level
(cf. Hampe 2002). The picture looks like this:

Marking at semantic level:
Type la: V + telic particle 2 bounded VPC
Type 1b: V+ atelic particle 2 unbounded VPC

Marking at functional level:
Type 2: telic V + telic particle <> bounded VPC (strongest event interpretation)

Unlike Brinton (1988) who treats the telic particles as marking ‘aktionart’
meaning and the atelic particles as marking ‘aspectual’ meaning, we do not
differentiate the semantic level on which these two groups of particles operate since
they both mark ‘aspect” in the broader sense of the term. The difference between the
two particle groups lies in boundedness: telic particles make bounded VPCs and atelic
particles make unbounded VPCs.

We find in our Cantonese learner corpus of written English that most particles are
telic. The telic particles (Type 1a) largely retain their literal spatial meanings in the
resultant VPCs. At the same time, a smaller number of VPCs are formed with telic
particles used in their extended or metaphorical sense. Less than 10% of all VPC
types involve particles used in their temporal, non-spatial sense which meet
Jackendoff’s (2002) description of aspectual particles. Some of these aspectual
particles fall into our Type la, and some others, Type 1b. Only around 10% of all
VPC types we have found are formed with atelic particles (Type 1b). And less than
10% of all VPC types involve type 2 marking.

Wong, Colleen. (ed.) 2008. Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
Hong Kong, pp. 126-137. Hong Kong: The Linguistic Society of Hong Kong.



This reveals a picture of the learners’ acquisition of aspectuality. Students’ use of
verbal particles shows that aspectuality is expressed largely through retaining the
spatial meaning of verbal particles rather than idiomatic meaning.

2. The Meanings of Verbal Particles

In this paper, we will follow the treatment of Lindner (1981) and use ‘particle’ as
a term to refer to an adverb when the construction it enters into is shown to be VPC.
VPCs are distinguished from verb-preposition constructions in the relative position
between the particle or preposition with the noun object. This is shown in (1)-(4)
below:

(1a) He sped up the process.
(1b) He sped up the pole.

(2a) The man reeled in the line.
(2b) The man reeled in the street.

(3a) He sped the process up.
(3b) *He sped the pole up.

(4a) The man reeled the line in.
(4b)*The man reeled the street in.

While a preposition can only appear immediately after the verb, therefore right
before the object noun phrase, a particle can either precede or follow it. So in (1-4)
above, only the (a) sentences contain particles (as italicized). The (b) sentences
contain prepositions (as underlined).

Lindner (1981) takes both idiomatic and non-idiomatic constructions as VPCs.
This differs from the more traditional studies such as Fraser (1976) which treat only
idiomatic expressions as VPCs. The consequence of such difference is revealed in
their analysis of the meaning of the particle: Whereas Fraser argues that the semantic
contribution of the particle in a VPC is unsystematic and not independent, Lindner
argues that the particle contributes systematically to the meaning, including literal and
extended meanings, of the VPC.

2.1 Systematic vs. unsystematic semantic contribution

Fraser (1976:5) points out that there are VPCs of which ‘the particle appears to
have retained an adverbial force.” For example:

(5) bolt down, drink down, gulp down, swallow down
(6) hang up, nail up, paste up, screw up

The particle in another group of VPCs such as faded out “appears to modify the
meaning of the verb, giving it a completive sense’ (p.6). These two groups of VPCs
Fraser calls systematic combinations since ‘the particle appears to cause a consistent
change in meaning of the verb stem.” (p.5) But he takes this to be a small group as
compared to the majority of English VPCs which involve figurative combinations.
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Fraser attempts to define English VPCs as a particular type of lexical idiom. He
argues that like idioms in general, the semantic interpretation of the VPC is
independent of its component parts and so the particle should not be seen as
contributing to the meaning of the VPC systematically.

Adopting the cognitive approach of Langacker’s', Lindner (1981) treats both
idiomatic and non-idiomatic expressions as proper members of VPCs by showing the
semantic connection among the apparently diverse meanings of the same particle in
various contexts. She offers explanations for the meanings of a particle in
combination with different verbs in a schematic way. Taking ouf and up as examples,
she shows how these adverbial particles can be interpreted through a network of
semantic extensions using subschemas of ‘removal’, ‘expansion’ and ‘departure’ for
out, and those of ‘vertically higher’ and ‘approach’ for up.

Among the three subschemas of out, ‘expansion’ (as in flatten ouf) and ‘departure’
(as in set ouf) are treated as limiting cases of ‘removal’(p.139). Extensions of the
subschema ‘removal’ bring the meanings of ‘distinguishing, choosing, rejecting and
change from hiddenness to accessibility’ (as in find ouf) (p.103). Extensions of the
subschema ‘expansion’ bring the meanings of ‘clarification’ (as in lay outf) and
‘distribution’ (as in give our) (p.128-9).

As compared with out, the meaning of up is more abstract. And between the two
subschemas, ‘approach’ is more common than ‘vertically higher’. The completive
sense is one of the extensions of the ‘approach’ subschema (p.147).

Later in this paper we will show that in our data, many particles retain spatial
meanings.

2.2 Aspectual contributions of particles: semantic level

Now that we have moved to semantic analysis of particles, we will show Brinton’s
analysis of the aspectual meaning of particles. She argues that the most common
particles like up, down, off and so on, instead expressing resultative meaning, mark
telicity, which contributes to the aktionsart meaning. This corresponds to what we
call Type la marking. She also suggests that a few other particles like on and along
mark iterative or continuative aspect and they correspond to our Type 1b marking.

Marking at semantic level:
Type la: V + telic marker -> bounded VPC
Type 1b: V + atelic marker -> unbounded VPC

In Brinton’s analysis, six particles (up, down, out, off, through and over) show
clear telicity marking (our Type la marking). Three other particles (on, along and
away) mark continuative or iterative aspects (our Type 1b marking).

The group of particles Brinton (1988) analyzes as marking telicity includes the
more commonly used up, down, out, off, and the less frequent through, over and

' We refer to Langacker’s versions of Space Grammar, the latest one being 1999.
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away (in the sense of ‘to the end’, ‘completely’, ‘until it is finished’ or ‘all of it/them’
(1988:169).

(7) The children are eating up the candy.

(8) The management decided to close down the plant.
(9) The lights are fading out.

(10) You should shur off the electricity.

(11) Have you thought through the problem?

(12) We have read over the documents.

(13) She is throwing away her money.

She points out that the telic particles show their nature not so much through vague
paraphrases of ‘completely’ or ‘to an end’, but through a series of formal tests which
set apart telic from atelic expressions (Brinton 1988:171-3).

We agree with Brinton that the particles in (7-13) above are telic. But we think
the meaning of away in (13) cannot be taken to be parallel to those other particles in
the sentences cited here. We think away retains a strong spatial sense here. Thus we
will treat this version of away as a telic particle not because it expresses any aspectual
meaning (e.g. ‘completion’, ‘continuation’) through non-spatial denotation but
through the spatial boundary denoted.

Telic particles are incompatible with stative verbs.> They can occur with activity
verbs, which are by definition unbounded. But unexpectedly, they may also occur
with bounded aspectual classes like accomplishments and achievements. Although
not every achievement verb can take these telic particles (14-15), some are fine with
them (16-18) (Brinton 1988:173-4):

(14) *notice up/out
(15) *realize out/through

(16) won out
(17) found out
(18 met up

Accomplishment verbs are in general possible with telic particles:

(19) heal/clean up
(20) flatten out

To explain this semantic redundancy of telic particles in VPCs involving
accomplishment and achievement verbs, Brinton adopts Traugott’s (1982) comment
that the addition of a telic particle to an already telic verb ‘serves to make a covert
endpoint overt’ and Lindner’s analysis that ‘the particle serves to “profile” the goal’
(Brinton 1988: 175).

? Fraser (1976, p.11), for example, also observes that particles in general cannot combine with stative
verbs.
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Another group of particles which also contribute to the aspectual meaning of the
VPC are on, along and away. Brinton analyzes them as marking
continuative/iterative aspect (in the sense of ‘continue’ or ‘keep (on)’) as in the
following sentences (Brinton 1988:175-6):

(21) He worked away at the problem for hours
(22) You should carry on with your work.
(23) You shouldn’t string him along.

For activity verbs, which by definition refer to unbounded situations, it is natural
to conceive that the particle delimits the situation denoted by the VPC by adding a
boundary to it. However, Brinton’s explanation of this semantic redundancy of telic
particles going with telic verbs (of accomplishment and achievement) as to help
‘make a covert endpoint overt’ leaves room for more elaborate explanations.
Accounts established on functional level and cognitive level may render the picture
somewhat more convincing and comprehensive.

2.3 Aspectual contributions of particles: functional level
2.3.1 Hampe (2002): strongest event interpretation

Hampe (2002) argues that on functional level, semantically redundant particles are
indices of the speaker’s emotional involvement. She claims that the redundant VPCs
represent the ‘superlative’ versions of their simple-verb counterparts in the sense that
they are formally and lexically marked and in that they are used to refer to the
‘strongest’ event interpretation possible (the one referring to its entirety)’ (p.153).
Support for this argument has been found in corpus-based investigations.® It is
observed that most redundant VPCs (e.g. cool down, queue up, cover up) are
significantly less frequent than the corresponding simple verbs (eg. cool, queue,
cover). This supports the hypothesis that the redundant VPC is the formally marked
member since it meets the requirement of involving material surplus (the fact that a
‘redundant’ particle is added to the simple verb counterpart), and the requirement of
significantly lower frequency.”

In terms of text types, redundant VPCs occur more frequently in spoken and less
formal discourse (e.g. telephone conversations) and in those with ‘evaluative’ and
‘persuasive’ speaker goals (e.g. commentaries, reviews and editorials).

Hampe does not exclude the possibility that the semantically redundant part icles
still contribute to the aspectuality of the VPC and express the speaker’s involvement
at the same time. The particle may be enhancing the lexical meaning of the VPC
(p.147) at the same time.

On the cognitive level, a semantically redundant particle repeats a substructure of
the conceptual base of the verb to which it is added. This results in a conceptual
overlap that becomes a salient part of the conceptualizations. Such profiling function

? The corpora investigated include the British corpus collection which consists of the MCA, the LOB,
the LLC and the SEC, and the Collins Online, an extract of the “Bank of English”.

* C£. Dik, Simon (1989), The theory of functional grammar. Dordrecht: Foris Publications, P. 41.
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(cf. Lindner 1981) of the particles is congruent with their function to express the
speaker’s emotional involvement (Hampe 2002, p.181).

In the following we will introduce Jackendoff (2002)’s analysis of verbal particles
to lend support for Hampe’s ‘strongest event interpretation’ account.

2.3.2 Jackendoff (2002): excessiveness

Although Jackendoff (2002)’s basic concern is the syntax of VPCs, his analysis of
both idiomatic and productive VPCs reveals that there is a correlation between
‘excessiveness’ and certain types of VPC. Before going into his analysis of VPCs
which involve excessiveness, let us take a look at his semantic categorization.

Jackendoff divides VPCs into six groups according to their meanings. The first
group are verb-particle idioms such as throw up (=vomit), or bring up (a child) and
semi-productive expressions such as pass out, black out, knock (NP) out, burn (NP)
out and so on (in the sense of ‘go into an unusual mental state’).

The second group involves directional particles such as zake up as in sentences
like ‘Beth took the food up’. We will see that this is the largest group of VPCs found
in our data (section 3 Tables 7 and 8).

The third group involves aspectual particles inciuding up in the sense of
‘complete’, away and on in the sense of ‘keep on V-ing’, through in the sense of
‘from beginning to end’, and over in the sense of ‘re-V’. We will come back to this
group in section 3.2.3.

The fourth group is the ‘time-away’ construction as in sentences like ‘Bill slept
the afternoon away’. The subject of the sentence is in some sense heedlessly using
the time up (p.83).

The fifth group is the totally productive ‘V/ N-d out’ construction as in sentences
like ‘I'm (all) coffeed out.” The subject of the sentence is ‘worn out from too much
V-ing or too much N’ (p.85).

The last group contains the idiomatic constructions in the ‘his heart out’ family as
in sentences like ‘Richard ran his head/butt off’ and ‘Harold sang his heart out’.
The adverbial meaning of these constructions could be roughly paraphrased as ‘to
excess’ (p.87).

Among the six groups of VPCs, four involve the meaning of excessiveness. They
include (1) the semi-productive V+out , a sub-group of group one listed above, (eg.
pass out, black out, knock NP out, burn NP out, stress NP out), which has the general
meaning of ‘go into an unusual mental state’; (2) the ‘time-away’ construction, which
has the basic meaning of ‘heedlessly using the time up’; (3) the totally productive
‘V/N-d out’ construction, which means to be ‘worn out from too much V-ing/too
much N, and (4) idiomatic constructions in the family of his heart out (e.g. Richard
ran his head/butt off or Harold sang his heart out.) which roughly means doing
something ‘to excess’.
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Although the four groups of VPCs which express excessive meanings as analyzed
in Jackendoff (2002) are not redundant VPCs, there is a link between ‘excessiveness’
and Hampe (2002)’s ‘strongest event interpretation’. Both point to a more than
expected completion of an event. The event is not only brought to an end by reaching
its presumed endpoint. It has gone beyond this, making the conventional event
boundary a measure of the extravagance of the whole situation.

Although in our corpus we do not find VPCs expressing excessive meanings as
described in Jackendoff (2002), we do find a number of redundant VPCs as listed in
Hampe (2002).

3. Data and Analysis
3.1 Data

In this section, we will present the VPCs found in our corpus. We have consulted
O’Dowd (1998)’s list of twenty alternating P-forms (ie. forms that can be either
preposition or adverb).” We have searched through our corpus for these items and
found thirteen particles which form VPCs. They are up, out, down, off; through, over,
away, back, in, on along, around and by.

As shown in Table 1, we have put the thirteen particles into two groups ie. telic
and atelic, corresponding to our Type la and Type 1b marking respectively. Nine
particles are telic and seven of them are mentioned in Brinton (1988), namely, up,
down, out, off, through, over and away.® In addition, we have also found iz and back.
Four atelic particles are found in our corpus, namely on, along, around, and by.
Among these, on and along are mentioned in Brinton (1988).

We identified constructions as VPCs only if the particle (ie. any of the P-forms) is
not followed by any object NP, or the object NP following the particle can be replaced
by a pronoun that can occur before the particle (ie. occurring in the VNP sequence).
We have found 259 VPC types (not tokens) according to this criterion, of which 237
are formed with telic particles and 22 with atelic particles.

Table 1 telic and atelic particles (Type 1 marking)

Telic particles (Type 1a marking) Atelic particles (Type 1b
marking)
Particles Up, down, out, off, through, over, away, in, | On, along, around, by
back
No. of VPC types | 237 22
formed

Concerning our Type 2 marking which involve redundant particles, we found less
than 10% (ie 20 out of 259) of the VPC types in our corpus that match Hampe
(2002)’s list of redundant VPCs. A few other VPCs in our data may also be treated as
redundant, though they are not found in Hampe’s list. They include:

3 away’ is not on O’Dowd’s list because it is not an alternating P-form, but we have included it in our
list as it is treated as a telic particle in Brinton (1988) and meets the requirement of a directional
particle, a group of verb particles identified in studies like Jackendoff (2002).

8 «away’ is put under the telic group in our findings because no occurrence of VPCs with this particle
involves the continuative aspect. All occurrences involve the directional meaning of the particle.
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retreat back, return back, raise up, sit down, stand up

In Table 2, we have listed the particles and their host verbs of the 20 redundant
VPCs found.

Table 2 redundant VPCs (type 2 marking) (total:20)

particle host verb

Up queue, rise, break, cheer, cover, fix, light, open, pack, save, shut,
smash, tidy, tie, wake

Out cry, check

Down calm, cool

Away Hide

In Tables 3-5, we have arranged the verb-particle combinations according to the
aspectual class (ie. stative, activity, accomplishment or achievement) of their host
verb. Most VPC types (ie.153 out of 259) are formed with activity verbs (Table 3).
94 VPC types are found to form with accomplishment verbs (Table 4). There are only
8 VPC types formed with achievement verbs (Table 5) and no VPC types are formed
with stative verbs. Our findings thus support the observation made in studies like
Fraser (1976) and Brinton (1988) that stative verbs do not occur with particles.

Table 3 particles with activity verbs as host (total VPC types formed: 153)
particle host verb
Up blow, bring, call, climb , eat, be fed , grow , hold , jump, look , pick ,
pull , queue, raise, rise , sit, stand, stay, take, turn , use, walk, wash
Out bring, call, carry, clamber , crash , cry, drop , fly, hold, jump, lay, leap,
look, march, move, pick, pull, read, run, rush, scream, shoot, shout,
sing, ‘slap” (=slip), speak, stay, step, take, teach, tell, throw, tumn, walk,
wipe, work
Down bent, calm, climb, cool ,count, drop, fall, follow, jump, knock, look,
move, push, run, sit, turn, walk, write
Off bomb, fall, show, take, tear
Through bring, drive, jump, look, march, read, ‘rumble’(=rummage), rush,
spread, squeeze, sweep, think, walk
Over fall, jump, run, talk, trip, turn
Away bring, draw, fly, hide, keep, move, pass, run, show, stay, take, throw,
walk
Back bring, bully, call, drive, fight, look, move, phone, pull, run, take, teach,
think, travel, turn, wear
In ‘boom’(= bomb), join, move, rush, shoot, step, storm, swim, take,
walk
On drive, keep, pick, turn, walk
Along walk
Around crawl, look, move, run, tum, wander, waich
By Pass
Table 4 particles with accomplishment verbs as host (total VPC types formed: 94)
particle host verb
Up break ,_build, catch, cheer, come, cover , fix, give, get, go, lessen, light,
loosen , make, open, pack, put, save, send, set , shut, sign, smash, sum,
tidy, tie, wake
Out break, burst , check, come, give, get , go, lock, put, sell, send, set, sort,
wear
Down break, come, cut, faint, flush, get, go, mark, put, settle, slip
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Off cut, get, go, pay, put, set

Through | burst, come, go, get, pass

Over faint, go, put

Away get, give, go, send, speed

Back answer, come, change, gel, give, go, retreat, return, send
In check, come, fill, go, get, put

On clip, come, get, go, put, switch

Around g0

By g0

Table 5 particles with achievement verbs as host (total VPC types formed: 8)
Particle | host verb

In fit

Out find, leave

Off die

Over leave

Back find, see, welcome

4 VPC types are formed with nouns or adverbs (dress up, gangs up, be brimmed
over, and double back)

3.2. Analysis
3.2.1 Are particles mostly telicity markers?

As shown in Table 1, most VPCs found are formed with telic particles. While 237
VPC types are telic, (Type la) only 22 VPC types are atelic (Type 1b). It is true that
more than half of the VPC types are formed with activity verbs and all of them are
turned into accomplishments after combining with the telic particles except in one
case (take up) (see Table 3). But a considerable amount of VPCs are formed with
already bounded aspectual classes (ie. accomplishment and achievement). Recall that
there are 94 VPCs formed with accomplishment verbs (Table 4) and 8 with
achievement verbs (Table 5). We do not think that the particles are added to mark a
boundary, something which is already inherent in the host verb. As mentioned in
section 2.2, Brinton (1988) points out that the telic particles added to accomplishment
or achievement verbs may help ‘make a covert endpoint overt’. But we think that
there are two other good reasons to add a telic particle to an accomplishment or
achievement verb: (1) to express spatial meaning; and (2) to express the speaker’s
involvement, as suggested in Hampe (2002). We will first deal with spatial meaning.

Particles are analyzed as expressing spatial meaning when they are used in the
literal directional sense. As shown in Tables 6 and 7 below, among the 13 particles
found in our data, 9 (except up, over, on and by) are found to be used in the literal
spatial sense in at least half of the VPCs formed with them.

Table 6 telic particles used in the literal spatial meaning

Telic particles | No. of VPC types with | Total no. of VPC types
the  literal  spatial | formed with the particle
meaning of the particle

Up 15 52

Out 27 52

Down 15 29

Off 6 12
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Through 15 18

Over 2 11

Away 17 18

Back 14 28

In 12 17

(total) (123) 237

Table 7 atelic particles used in the literal spatial meaning

Atelic particles | No. of VPC types with | Total no. of VPC types
the  literal  spatial | formed with the particle
meaning of the particle

On 3 11

Along 1 i

Around 8 8

By 0 2

(total) (12) 22)

Given the high frequency of particles used in the spatial sense, we do not want to
say that particles are telicity markers that express non-spatial meanings. Rather, we
want to retain Brinton (1988)’s view by saying that the particles are mostly telicity
markers but telicity is constructed through not only non-spatial (ie. temporal) but also
spatial meanings expressed by the particles.

Lindner (1981)’s analysis provides a more comprehensive account of our data
since it not only directly explains the large group of VPCs with particles retaining the
spatial meaning, but also the extended uses of the particles.” More importantly, her
analysis would also allow us to see why a number of VPCs are not used in their
extended sense if the spatial meaning is the basic one. The following VPCs are those
with particles which could have contributed to an idiomatic meaning but do not:

call up (= wake up, =/= phone up), hold up (=/=rob), look up (=/=search for),
pick up (=/=learn , improve eic.), run out (=/= use up), turn up (=turn louder, =/=
show up)

3.2.2 To what extent the particles contribute to the temporal (ie.non-spatial)
meaning to the VPCs?

In section 2.3, we have introduced Jackendoff (2002)’s semantic categorization of
verbal particles. He has put particles under six groups, one of which is the aspectual
particles. He identifies the following five particles in the specified use as aspectual
particles:

(i) up (in the sense of “completely”)

(i) away (in the sense of “keep on V-ing”)

(iii) on (in the sense of “keep on V-ing™)

(iv) through (in the sense of “from beginning to end”™)
(v) over (in the sense of “re-V”)

(our type 1a),
(our type 1b)
(our type 1b)
(our type 1a)
(our type 1b)

7 Although Lindner did not offer explanation for particles other than up and out, we could follow her
approach in extending the different versions of a particle from its basic spatial meaning.
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In our data, we found altogether 110 VPCs formed with up, away, on, over and
through . Less than a quarter (ie. 23) of these VPCs involves the aspectual sense as
specified in Jackendoff (2002). These VPCs are listed as below:

()15 (out of 52) VPCs with up, which include:

blow up (a house), break up, bring up (a child), , cover up, dress up, be fed up (with),
Jfix up, eat up, light up, loosen up, open up (one’s mind), pack up, save up, shut up,
smash up, sum up, tidy up, tie up, use up, wash up

(ii) zero (out of 18) VPCs with away

(ii1) 4 (out of 11) VPCs with on, which include:
drive on, go on, keep on, walk on

(iv) zero (out of 11) VPCs with over

(but we found 2 VPCs with over in other aspectual senses:
“completely”: be brimmed over

“until it is finished™: go over)

(v) 4 (out of 18) VPCs with through, which include:
think through, look through, read through, go through (=experience)

3.2.3 How many redundant VPCs’ are found in our corpus? (Type 2 marking)

Apart from expressing spatial meanings, sometimes a telic particle is added to an
accomplishment or achievement for functional reason. As shown in Table 2, there are
20 redundant VPC types found in our data. As mentioned in section 2.3, redundant
VPCs occur more frequently in spoken and less formal discourse, it is unsurprising to
find a low frequency of redundant VPCs (less than 10% out of all VPCs) in our
corpus which involves all written compositions. But it is interesting to see some
redundant VPCs listed in Hampe (2002) (the ones put in brackets below) have the
same host verb with those found in our data (shown below), only that they are formed
with different particle so that the meanings of the particle and the host verb do not
overlap:

(1) sell out (cf. sell up/off)

(it) mark down (cf. mark out/off)
(iii settle down (cf. settle up)
(iv) write down (cf. write up)

(v) fill in (cf. fill up)

The above 5 VPCs found in the data all involve particles in the literal or extended
spatial senses.

4. Conclusion
To the extent that Type la marking (i.e. the particles forming VPCs are mostly

telic) overwhelmingly outnumbers type 1b marking, and that most of the host verbs in
the telic VPCs are activity verbs (i.e. they are atelic before combing with the particles),
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we conclude that particles found in our learner corpus contribute primarily to telicity.
This is in line with Brinton’s (1988) view that particles are basically telicity markers.
But our study shows that we have to allow such aspectual feature (i.e. telicity) to be
constructed not only by temporal (i.e. non-spatial) meaning, but also spatial meaning.
Aspectuality of VPCs is often composed by spatial meanings, sometimes by temporal
meanings and at other times, functional meanings.
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(5) 2T A: “You X go to the green(red) room.” “fR X =40 (4040) ff1E{H
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X HY & HIE A% must/shoulds must/ may F1 should/may 2> Hi i LR . IXFT
BTy VR o7 A — SR AR T R A R IR, Eln— AT T E T A
M4, TTRESUEBE N0 A a0 B P ENT B BB RS T2
M), Hirst F1 Weil (1982) 1L RZ 2 RIREING,  f0fbA7(1982: 666)F it <. .. 1
NN SEHIBUR BT R A AL & I B F AR T ..(“..., there was the
complicated social dynamics involved in two contradictory authority figures to
confuse the children;... .”)”,

FEFRATETRR A, WL B YR IR A 28, SRR R AR S T e
Wi, SERJLEX B ORISR HN. Fik, Hirst A Weil (1982)M P 3EiE =
BIF IR BN %1 B T IR AT M. A SO SS sk B, JLEX RS
R EAR S HUARRL: DOE ) LEAL 5-6 ¥ DA R XHE A E EM R HUK,
7-8 B BT A AR B AR A .

4. 2 WETEANBESEHR

BADGETLREEEET . RIS SE TR 575 2 5T E S A0

(A—FA = [ - [ (A—
E)

(AgE. BEL &) O O - CHIREAN)
(RHEER. 0= -0  (FRAED
REER, REA) O (—ER

(—5E) 0
WIS EEANEET 2R, HRE L& T =i,
B, WENSEFHTEE, WA—EAR VP,

B, BENEERTEE, WARETHEER VP,
=, BEEMEEETEE, WRNIZA VP,

4. 2. 1 AAEREESESR

KT EEELAR TE R L E IR R R B0, 4 XU 5 2R 1R R RRITE
BX LS E RS ORETIR . & 9 2 WAL R B
P RSB NI EE R
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CIRLEAN VPR TR—E “RAZ IR T T AR
Am | Ave
AN B 5 He ANE BT o el
4-5 % 1 6.67% 2 13.33%
71
5-6 % 8 53.33% 11 73.33%
i)
6-7 % 8 53.33% 10 66.67%
pa|
7-8 % 11 73.33% 11 73.33%
1
RN 15 100% 15 100%

MEE N EREX IERERRE, EXERE, BTNz 5w /e 8 KiE
NESRREE LWAR, FFULEERNIEEGLESE., fLANNES 208
T, 78 ZHJLESRANIEEREEER (2=2.15, p<.05).

BN ETFERNEERMOMRE R, 5-6 PHIILELKIEIEETH
MR RUT] e AR L RS, BRI AR VP RIR—E R VPIA]
EMGREENN T BT 7-8 Z M BA EE—ANEFHIKT. B, XEXE
TR IV E RS RN EAPARNEAN VPRI —ER VP E E Xk
R BT . MR RRY, AR HIERT 6-78, EE1-8 B
BUF RERGEHHMT N E T 15

WE A B LEEFTIE R A SR I ZEAb A TR R A BE B BT RIK 1
BN, B RO LB XER A, 7 T AR S AN
TR, IR E 7 b 7-8 FER ZTY KRS

(7 Z)Y: MRT. REEFEVDEBEANZFHETRALAHN, B
RTRF BT ERLEN.

WEEEXFHEZANR, N TRERNDEERETERILERG, EEER
BUNE, EERHEENERN.

TRl IR A R AR R e R S SR A R L
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CATEEAR VPP IRTARNiZ% “—SE PR R
Ax A vp?
N3 Br 5 el NI BT &5 e
4-5 % 0 0% 4 26.67%
4
5-6 % 3 20% 11 73.33%
gl
6-7 % 3 20% 11 73.33%
48,
7-8 & 8 53.33% 14 93.33%
20
e N 14 93.33% 15 100%

HRH T JLETE 5-6 D S RERINE— s D 7R U E FR %
A, 7-8 B )LEMNAW SN CAFERENES (2=1.02,p>.05). St E,
5-6 &l 6-7 & LB RH PMHIFEX BN BER VPRI iZA VP, T 7-8
SR ILEFBITE 53.33%09F5X B SRR E XA ZE R, 41895
5RAVAFLEEEER (2=2.48, p<.05).

4. 2. 2 BXHEWBEES

CARFPAR VPPRRTFCRN % “OAIR IR T %
HE | A vp?
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il
5-6 % 7 46.67% 13 86.67%
H
6-7 % 5 33.33% 12 80%
4
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gl
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FEALT IR AZ T, 5-6 S 6-7 & JLENHAM S RANEARTELER
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AR VPPRI“RREZA VP e R sEL 7-8 2 LB A BEFE 3T R, A7)
RIS ISR BB R (221.996, p<.05).
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4. 2. 3 T
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HE, MHKERS: 4 Mod & VP
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Null vs. Overt Subjects and Pre- vs. Post-verbal Modals in English-Cantonese
Interlanguage: Testing the Full Transfer/Full Access Hypothesis

John WAKEFIELD
The Hong Kong Polytechnic University
1. Introduction

Linguists who study second language acquisition (SLA) within a Universal
Grammar (UG) framework focus largely on first language (L1) transfer and/or UG
access (see White, 2003 for background and details). One of the more prominent
theories addressing both L1 transfer and UG access is Schwartz and Sprouse’s (1994;
1996) Full Transfer/Full Access Hypothesis (FT/FA), which argues that ‘all the
principles and parameter values as instantiated in the L1 grammar immediately carry
over as the initial state of a new grammatical system on first exposure to input from
the target language’ (Schwartz and Sprouse, 1996: 41). In addition to complete
transfer of the L.1’s parameter values as the initial state, FT/FA also argues that full
access to UG restructures the interlangauge, causing its UG parameter settings to be
reset from the settings of the L1 to the settings of the L2. This is conditional, however,
on the learner being exposed to a sufficient quantity of positive and unambiguous L2
input data.

The study reported in this paper was a test of the full transfer component of the
FT/FA hypothesis. It was a follow-up study of Wakefield (2006), which looked at the
acquisition of copula-drop in addition to all of the grammatical features examined in
the present study: null subjects; overt subjects; the preverbal modal ho2ji5; and the
post-verbal modal dakl. The informants in both studies were English-speaking
learners of Cantonese (ELCs). The results of Wakefield (2006) were consistent with
the predictions of FT/FA regarding full access to UG for all the grammatical
structures tested, because the scores of the advanced-learner informants on the
language test were virtually the same as those of the native-speaker controls for every
grammatical structure tested. However, except for the copula-drop sentences, the
results were not entirely consistent with FT/FA’s predictions regarding full transfer of
the L1. Based on speculations about the reasons for this, the language task was
modified for the present study to see if, in addition to support for full UG access,
support for full L1 transfer could also be obtained for each of the structures examined
(see §4.2 for details). The results were that both the full transfer and full access
components of FI/FA did receive research support in all the structures tested.
However, the evidence of full transfer regarding null vs. overt subjects was not as
strong as expected; the results appear to show that ELCs acquire null subjects at a
surprisingly early stage.

2. Previous Tests of FT/FA

An investigation of FI/FA must look for one, or both, of the following: 1)
evidence that the initial-state parameter settings are either the same as, or different
from, the parameter settings of the L1, thus providing evidence either for or against
full L1 transfer, respectively; and 2) evidence of either the success or failure of

Wong, Colleen. (ed.) 2008. Selected Papers from the 2006 Annual Research Forum of the Linguistic Society of
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parameter resetting, thus providing evidence for or against full UG access,
respectively. Among the studies that have claimed to find evidence in support of
FT/FA, some found evidence supporting full L1 transfer (e.g., Slabakova, 2000;
Griiter and Conradie, 2006). Others found evidence supporting full UG access (e.g.,
White et al, 2004; Slabakova, 2005). And several found evidence of both full transfer
and full access (e.g., Craats, Corver and Hout, 2000; Montrul, 2001; Marsden, 2003;
Augusto, 2003).

In contrast to the above findings, other studies have claimed to find evidence
against FT/FA. Several found no evidence of L1 transfer {(e.g., Ionin and Wexler,
2001; Yuan, 2003; Sopata, 2005; Cabrera and Zubizarreta, 2005). I am aware of only
one study that claimed to find positive evidence of no L1 transfer, and therefore to
have falsified FT/FA (H&kansson, Pienemann and Sayehli, 2002). And I am only
aware of one FT/FA-related study that claimed to find evidence against parameter
resetting (Kong, 2005). No study I know about found counter evidence to both the full
transfer and full access components of FT/FA.

The only way to justify further FI/FA research is to assume that none of the
above studies has unequivocally falsified FT/FA. There is good reason to take such a
stance. Ionin and Wexler (2001), for example, claimed to find no evidence of L1
transfer, but for some reason they did not discuss the performance of the beginner-
level informants in their study. Similar to Ionin and Wexler, Montrul (2001) also
found no evidence of L1 transfer in the interlanguage of her intermediate informants
regarding one of the grammatical structures she examined. Unlike Ionin and Wexler,
however, Montrul did not conclude that L1 transfer did not occur. She said that she
did not know how her intermediate-level informants would have performed had they
been tested at an earlier stage; it is possible that L1 transfer existed in the early stages
of their interlanguage, and that it disappeared as they progressed beyond that stage. In
order for a study to test the full transfer portion of FT/FA, beginner-level informants
must be included. Since these two studies did not discuss the performance of
beginner-level informants, it is reasonable to assume that they did not falsify FT/FA,
though they did raise enough doubt in FT/FA to justify more research.

The strongest claim of falsifying FT/FA came from Hékansson, Pienemann and
Sayehli (2002), whose informants had not successfully acquired the verb second (V2)
word order in German, even though V2 is also a feature of their L1 Swedish. A
potential reason for this was that German was the informants’ L3; they had all been
learning L2 English for a year longer than they had been learning L3 German. This
could therefore have been a case of L2 transfer, and the only way to determine this for
sure would be to replicate the study using Swedish-speaking informants who have no
1.2 English.

Regarding access to UG, Kong (2005) concluded that his informants, who were
Mandarin-speaking learners of English, did not have full UG access because they did
not successfully acquire obligatory overt subjects. It could be argued, however, that
his informants had not yet reset the parameters relevant to overt subjects because their
entire language-learning experience was classroom based. It was also not clear as to
whether or not the informants language instructors were native-English speakers.
Perhaps the informants had not yet been exposed to a sufficient quantity of positive
and unambiguous L2 input data. I stated above that beginner-level informants must be

- 157~



used in research studies that test for full L1 transfer, and by the same logic, it is
reasonable to propose that research studies that test for full UG access should include
advanced-level informants who have been acquiring their L2 in an L2 environment.

In short, 1 assume that FT/FA has not been unequivocally proven false, and that
the overall results of FT/FA-related research are inconclusive. Further research is
therefore needed. White (2003: 17) said that linguistic competence can only be tested
indirectly, but ‘[wlhen results from different tasks and different groups of learners
show the same trends, this suggests that we are indeed gaining insight (indirectly) into
the nature of the underlying linguistic competence.” In this light the present study is
Jjustified by the fact that it contributes to the collection of FT/FA-related findings
using different types of grammatical constructions within a different type of
interlangauge.

3. Linguistic Background and Predictions

To test FT/FA, the present study looked at two pairs of syntactic structures, each
of which was comprised of one structure that was L1-like and one structure that was
not L1-like. On the surface, the two members of each pair of structures were virtually
identical in terms of their number and type of overt constituents. One pair compared
the acquisition of a subject-verb (SV) construction to that of a topic-(null subject)-
verb (T(S)V) construction. The other pair compared the acquisition of a preverbal
modal (ho2ji5) to that of a post-verbal modal (dakl).

3.1: SV vs. T(S)V

In the discussion that follows, some of the citations refer to Mandarin, but the
relevant facts are the same for both Mandarin and Cantonese. Matthews and Yip
(1994: 73) said that moving the object of the verb to the front of a Cantonese sentence
is the ‘most common and straightforward form of topicalisation... [and it is a form that]
is also widely used without a subject, where the implicit subject is unknown or
generic.” Sentence (1) is an example of this:

(1)  Go2-gaa3 cel zing2-zo2.
that-CL  car repair-PERF
“That car, (someone) repaired it.”

Sentence (1) is an NP-VP construction, i.e., the NP go2-gaa3 cel is followed by
the VP zing2-zo2. It is a topic-comment construction derived through left-dislocation
of the object to the topic position. Li and Thompson (1981: 160) said that ‘[wlhen the
direct object is the topic, the subject may be unexpressed if it is unimportant,
unknown, or understood.” To show that the NP in (1) is the object, and that the
sentence has an unexpressed subject, the NP can be placed back into object position
and a subject can be added before the verb:

(2)  Keoi5 zing2-zo2 go2-gaa3 cel.

S/he repair-PERF that-CL car
‘S/he repaired that car.’
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This can then be transformed into a topic-comment construction by topicalizing
the object through movement:

3 [Go2-gaa3 cell};, keoi5 zing2-zo2 ¢
that-CL car s/he repair-PERF
‘That car (topic), s’he repaired.’

The subject can then be made null, resulting in the equivalent of (1):

4 [Go2-gaa3 cel); @ zing2-zo2
that-CL car repair-PERF
“That car, (someone) repaired it.’

Under this analysis, (1) and (4) are construed in this way:

&) [Topic G02-gaa3 cel; [susjeat @ [vp zing2-z02 t; 1]
that-CL car repair-PERF
‘That car, (someone) repaired it.’

The above demonstrates that sentence (1) is a derived topic-comment construction
with a null subject. Li and Thompson (1981: 89) said that sentences like (1) are
‘topic-comment constructions in which the subject of the verb is not present,” which is
also the conclusion of other linguists (e.g., Yip and Rimmington, 2004; Li, 2005).

Yip (1995: 89) said that ‘English topicalization structures... are essentially
restricted to the colloquial left-dislocation of subjects and objects.” The Chinese word
order in sentence (3) is just such a structure and could actually be used in English,
especially in a context of contrast:

6) This car *(s/he) repaired, that car *(s/he) didn’t.

Topicalized sentences like (6) are only acceptable in English, however, if the
subjects are overt. The difference between English and Cantonese regarding this
structure is therefore nor that this form of topicalization is grammatical in Cantonese
but not in English, but rather that subject nullification is grammatical (and common)
in Cantonese but not in English." It is worth noting, however, that although this
structure is grammatical in both languages when it has an overt subject, it is not
commonly used in English.

The Cantonese construction shown in (1) only works with transitive verbs, of
course, because the derived topic is actually the object, and without a transitive verb
there can be no object. Cantonese therefore has two types of NP-VP sentences that
share the same construction on the surface, but have very different underlying
structures. When the verb is intransitive, the NP is not a topicalized object; it is a
subject:

"It is of course well known that English frequently drops the subject in second-person imperatives, i.e.,
‘Go home’, ‘Sit down’, etc. However, the English counterparts to the structures being discussed here
cannot have null subjects.
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@) Go2-bun2 syul dit3-zo2
that-CL book fall-PERF
‘That book fell.’

Here, the verb “fall” indicates a change of location and does not require an agent.
An inanimate entity can function as the grammatical subject in such a case. Even
though sentences (1) and (7) are both NP-VP constructions, their underlying
structures differ: (1) is a topic-verb construction with a null subject (T(S)V), while (7)
is a subject-verb (SV) construction.

This study looked at ELCs’ acceptance of sentences such as (1), a T(S)V
construction, and compared that to their acceptance of sentences such as (7), an SV
construction. If the arguments of FT/FA are correct, then sentences such as (7) should
be easily acceptable due to L1 transfer, while sentences such as (1) should be
unacceptable at the initial state, but gradually become acceptable later on as the
interlanguage parameter affecting null subjects is reset. The parameter involved,
according to Huang (1982/1998), is the feature [-Agr]. Huang argued that a language
licenses null subjects that are pro if 1) it has both the features [+Agr] and [+strong Infl]
(e.g., Italian), or 2) it has the feature [-Agr] (e.g., Chinese). English does not allow
pro-drop because it has the features [+Agr] and [-strong Infl]. According to this
analysis, if EL.Cs reject null subjects in Cantonese at first, but then acquire them later
on, this would indicate that their interlanguage resets the L1 parameter setting of
[+Agr] to the L2 parameter setting of [-Agr].

3.2: ho2ji5 vs. dakl

In Cantonese there are two modals, ho2ji5 and dakl, that have similar meanings to
each other (i.e., ‘can/able to’ or ‘may/permitted to’) but have different feature-related
properties, resulting in different word-order constructions; ho2ji5 occurs pre-verbally’
and dakl occurs post-verbally. All Cantonese linguists consider #02ji5 to be a modal
auxiliary. Wong (1998) and Kwok (1971, cited in Luke and Nancarrow, 1998) said
that dak! is also a modal auxiliary, but not all linguists agree. According to Luke and
Nancarrow (1998: 92), for example, dak] ‘should not be described as an auxiliary’
because it follows verbs and does not precede VPs.

Regardless of whether or not dak! is an auxiliary, however, it is unquestionably a
modal that shares certain properties with ho2ji5. Matthews and Yip (1994) said that
ho2ji5 is a modal auxiliary that ‘means “can” or “may” in the sense of something
being possible or permissible’ (p. 231), and they referred to dak/ as a verb that can
express modality indicating ‘potential, including both possibility and permission’ (p.
242). Cheng and Sybesma (2004) referred to dakl as a modal element that denotes
permission or potential, and they included two sentences in their study that were only
different in the respect that one used dakl and the other used %02ji5. They said the
two sentences were ‘very close in meaning’ (p. 421). There is no complete agreement
about the exact categorization of dakl, but there is agreement that 1) both 402ji5 and
dak] are able to express the modal notions of possibility ‘can’ or permission ‘may’; 2)
dakl is used post-verbally; and 3) 402ji5 is used pre-verbally.
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The language task used in this study only included sentences whose meanings
could be expressed similarly using either #02ji5 or dakl. Some sentences expressed
permission:

(8) Lei5 jidgaal ho2ji5 coS.
you now can sit
“You can sit now.’

(9) LeiS jidgaal co5 dakl.
you now sit can
“You can sit now.’

Others expressed ability:

(10) Lil-zek3 maa5 jidgaal ho2ji5 paau2.
this-CL  horse now can run
‘This horse can run now.’

(11) Lil-zek3 maa5 ji4gaal paau2 dakl.
this-CL.  horse now run can
“This horse can run now.’

Each sentence included an ungrammatical counterpart. The ungrammatical
counterparts of (8) and (9), for example, are (12) and (13):

(12) *LeiS jidgaal co5 ho2jiS
you mnow sit can

(13)  *Lei5 jidgaal dakl co5
you now can sit

The adverbial ji4gaal ‘now’ was included in all of the 402/i5 and dakl sentences
to provide a temporal contrast.

Since the word order for ho2ji5 is the same as it is for English modals, it should be
readily accepted from the beginning if the L1 fully transfers. The word order used
with dakl, however, would require parameter resetting and would only be acquired
successfully with UG access after sufficient exposure to the right kinds of L2 input
data. Assuming the analysis of Cheng and Sybesma (2004), the functional features
affecting the word order of dak/ involve two separate modal positions (Modl and
Mod2), one preverbal and one post-verbal. The dakl that expresses permission
occupies the preverbal Modl slot, but unlike all other modals in Cantonese, it is
unable to check for features of [AGR] with regard to I°, which is empty. Therefore the
verb must raise, forming a complex modal head in the Mod1 position that is able to
check for features of [AGR] with 1°. After the verb raises, it is attached to the front of
dakl in the Modl position, making dakl post-verbal. The dakl that expresses
‘potential” (similar to ability) is aspectual in nature, and therefore occupies the post-
verbal Mod?2 position and takes an AspP as its complement. It needs to check features
against V°, but since it is adjacent to V’, it can remain in its post-verbal position. In
either case, therefore, dakl ends up in the post-verbal position.
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4. The study
4.1 The informants

The informants were 41 ELCs, aged 19 to 26. All of them were missionaries that
had received 3 months of full-time (i.e., 9 hours/day), intensive Cantonese training
before arriving in Hong Kong. In Hong Kong they spoke Cantonese with locals on a
daily basis. They were divided into two groups based on the length of time they had
been acquiring Cantonese. Group one was comprised of 23 informants who had been
leamning Cantonese from 3 to 7 months, and group two was comprised of 18
informants who had been learning Cantonese from 8 to 15 months. In addition to the
ELC informants, 10 native-speaker controls were also tested.

4.2 The experiment

A grammaticality judgment task was used. In creating the judgment task, I took
into account the five things that Cowan and Hatasa (1994) concluded are necessary
for making grammaticality judgments reliable and valid: 1) use common language
that is not too context specific; 2) test for at least three samples of each sentence type;
3) use short sentences because long, grammatically complex sentences do not get
consistent judgments even when tested on native speakers; 4) use sentences without
any potentially ambiguous stimuli; and 5) use a native-speaker control group.

The results from the native-speaker controls were used to select the final list of
sentences for the language task. The only sentences used were those that all the native
speakers agreed were either definitely acceptable or definitely not acceptable. As a
result, 2 of the 34 non-spoiler sentences that were tested on the native speakers were
not included on the language task for the ELCs. The resulting language task included
6 tokens each of T(S)V and SV sentences (ie., sentences like (1) and (7),
respectively), as well as 10 tokens each of ho2ji5 and dakl sentences, half pre-verbal
and half post-verbal (i.e., sentences such as (8), (9), (12), and (13)). In addition, there
were 12 spoiler sentences, making a total of 44 sentences in all. For the ELC
informants, the sentences were written using the Yale system of Cantonese
Romanization because that was what they were familiar with. For the native-speaker
controls, the sentences were written in traditional Chinese characters.

The sentences in this study were simplified modifications of those used in
Wakefield (2006). Based on the results of that study, as well as on follow up
interviews, it was concluded that the L1-like sentences contained non-L1-like features
that interfered with the informants’ judgments. For example, the SV and T(S)V
sentences began with bare classifiers (i.e., Bun2 syul dit3 z02). To rectify this,
demonstratives (such as go2) were added, making the sentences like (7).

During the language task, a timed audio recording was played for the informants
to follow. This reduced the likelihood that they could rely on their metalinguistic
knowledge. On the audio each sentence was spoken aloud twice by a native speaker,
with a two second pause in between. After that there was a twenty second pause,
during which the informants judged and translated the sentence. They were instructed
to work as quickly as they could and to wait until the recording moved on to the next
sentence before continuing. To judge acceptability, the informants marked one of four
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statements with a tick. The scoring system was similar to the one used in Hawkins and
Chan (1997). For acceptable sentences, the informants were given scores as follows
according to which statement they chose:

1. Definitely acceptable 3 points
2. Not sure, but it seems acceptable 2 points
3. Not sure, but it does not seem acceptable 1 point

4. Definitely not acceptable 0 points

For unacceptable sentences, they were given scores as follows:

L. Definitely acceptable 0 points
2. Not sure, but it seems acceptable 1 point

3. Not sure, but it does not seem acceptable 2 points
4. Definitely not acceptable 3 points

If they judged a sentence to be either definitely or seemingly acceptable, they
translated it into English. If they judged a sentence to be either seemingly or definitely
not acceptable, they wrote: “I think this sentence is unacceptable.” This prevented
informants from unintentionally noticing which informants were translating and
which were not. They were therefore unable to know whether or not their fellow
informants had judged a given sentence as acceptable or unacceptable.

5. The Null Hypothesis

Because the findings of Wakefield (2006) supported the full access portion of
FT/FA, the null hypothesis of this follow up study, as stated in (14), (15), and (16),
addresses only the full transfer portion of FT/FA:

(14) For all comparable structure pairs (i.e., h02ji5 vs. dakl and SV vs.
T(S)V), group one will not perform better on the L1-like structure than
it will on the non-L 1-like structure.

(15)  Groups one and two will not belong to the same statistical population
with
regard to their performance on each of the L1-like structures.

(16)  Groups one and two will belong to the same statistical population with
regard to their performance on each of the non-L1-like structures.

If group one performs better on each Ll-like structure than it does on that
structure’s non-L1-like counterpart, then (14) can be rejected (i.e., if group one’s
performance on each type of h02ji5 sentence is better than its performance on each
type of dakl sentence, and if its performance on the SV sentences is better than its
performance on the T(S)V sentences). It will be made clear below as to how parts (15)
and (16) of the null hypothesis can be rejected.
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6. The
Results and
Discussion

The graph in
figure 1
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standard
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modal
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tokens of

each type of sentence, each having a maximum score of 3. Therefore, the maximum
possible score for each of the four types of modal sentences was 15. The graph in
figure 2 shows the means and standard deviations of all three groups for both the SV
and T(S)V sentences. There were 6 tokens of each type of sentence, each having a
maximum score of 3. Therefore, the maximum possible score for each of the two
types of sentences was 18. The native-speaker controls obtained the maximum
possible score for every sentence on the language task.
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Figure 1 shows that group one accepted a much higher number of preverbal modal
sentences than post-verbal modal sentences. This translated into significantly better
mean scores for the sentences using L1-like #02/i5 than for the sentences using non-
L1-like daki. More specifically, the graph in figure 1 shows that the mean score for
either type
Figure 2 of hoZji5
- sentence is
higher than
the mean
score for
either type
of dakl
15 sentence.
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Correspondingly, figure 2 shows that group one also performed better on the L1-like
SV sentences than on the non-L1-like T(S)V sentences (though not to the degree that
was expected). Based on these combined results, (14) can be rejected.

I will now consider (15) and (16). A One-Way ANOVA was used to compare the
means of the two groups for each of the six types of sentences included on the
language task. In this way, the two variables ‘group one’ and ‘group two’ were treated
as two categories of a categorical variable in.the same way that, for example, male
and female would be treated as categories in order to test whether, on average,
belonging to one or the other category affects performance on a given task. Each of
the six One-Way ANOV As used one of the six sentence types as a dependent variable.
The purpose of this was to see whether or not groups one and two belonged to the
same statistical population with regard to each sentence type. It was assumed that if
L1 transfer existed in the ELC informants’ interlanguage, this would help group one’s
performance on Ll-like structures and hinder its performance on non-L1-like
structures. The result would be that group one would tend to belong to the same
statistical population that group two does with regard to L1-like structures, but not
with regard to non-L1-like structures. This is what one would predict, for example, for
the categories ‘male’ and ‘female’ with regard to a comparison of means for ‘IQ’ as
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opposed to a comparison of means for ‘height’, where ‘IQ’ for our purposes here is
analogous to L1-like and ‘height’ is analogous to non-L1-like.

Looking first at the non-L1-like sentences, there was a statistically significant
difference between groups one and two for preverbal dak! (F = 4.1; p=0.05; df = 1),
for post-verbal dak! (F = 4; p = 0.05; df = 1), and for the T(S)V sentences (F =5.1; p
< 0.05; df = 1). Now looking at the L1-like sentences, there was not a statistically
significant difference between the two groups for post-verbal ho2ji5 (F = 3; p = 0.09;
df = 1), for preverbal ho2ji5 (F = 1.1; p=0.3; df = 1) or for the SV sentences (F = 0.5;
p = 0.47; df = 1). This is not surprising if we assume full transfer. With regard to
interlanguage features that are properties of both the L1 and the L2, there should be a
tendency for early L2 leamers who are helped by transfer to perform in a way that is
not significantly differently from more advanced learners. At the same time, there
should be a significant difference between early and more advanced L2 learners
regarding structures that are different from those in the L1. Based on the results, both
(15) and (16) of the null hypothesis can be rejected.

The study reported in this paper provided research support for FT/FA, but the
results were not exactly as expected because the informants in group one performed
better than expected on the T(S)V sentences. One possibility is that the beginner-level
informants judged the T(S)V sentences to be like English passives with a dropped
auxiliary, or to be a subject-predicate construction with a dropped copula. Many of
the informants translated these sentences as, for example, ‘The clothes were washed’
rather than ‘Someone washed the clothes.’ In this case, the contrast between the two
sentences ‘The book fell” and ‘The car (was) fixed’ would not be one of topicalization
and pro-drop, but rather one of copula- or auxiliary-drop. Even if this was the case,
however, it is still surprising that the informants were able to acquire the T(S)V
constructions so early on, and that there was not a bigger difference between their
performance on the T(S)V constructions and the SV constructions. This is especially
true in light of the fact that the results of Wakefield (2006) indicated that the majority
of ELCs take more than 2 years to acquire copula-drop in sentences such as Go2-zil
batl (hai6) ngo5-ge3 ‘That pen *(is) mine.’

If one were to adopt an empiricist (i.e., non-UG) perspective, the most likely
prediction would be that ELCs could process, and would therefore accept, a copula-
drop sentence whose word-for-word gloss is (17) just as readily as (or more readily
than) a T(S)V sentence whose word-for-word gloss is (18).

(17)  that pen mine
(18) that car fixed

However, since there appears to be such a large difference in acquisition time
between these two structures (only a few months for T(S)V compared to a few years
for copula-drop), the implication is that something is influencing the ELCs’ language
acquisition process instead of (or in addition to) learning mechanisms such as analogy,
inductive generalization, puzzle solving, etc. If FT/FA is correct, the results can be
explained in terms of parameter resetting. Specifically, if the feature [+AGR] changes
to [-AGR] in ELCs’ interlanguage sooner than the feature [+TNS] changes to [-TNS],
this could explain why ELCs acquire pro-drop before copula-drop or auxiliary drop.
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Assuming Huang’s (1982/1998) analysis along with FT/FA, resetting the [+AGR]
parameter to [-AGR] should cause language learners to acquire pro-drop. And since
topicalization of the object is acceptable in English, ELCs should theoretically acquire
T(S)V constructions at roughly the same time that they acquire the feature [-AGR]. If
[-AGR] is acquired early, but [-TNS] is not, then beginner ELCs probably do not
consider T(S)V sentences to be cases of copula- or auxiliary-drop, because copulas
and auxiliaries both carry [TNS] in English. This analysis provides a possible
explanation as to why ELCs take such a long time to acquire copula-drop sentences,
while they acquire T(S)V sentences very early on.

A problem still remains, however, because FT/FA would predict that L1 transfer
would cause ELCs to reject T(S)V sentences at the initial state. To address this we
could say that perhaps there was a larger gap between the acquisition of the two
contrasting constructions SV and T(S)V at an earlier stage of the ELCs’ interlanguage
due to L1 transfer, and that for the reasons just explained, the informants were able to
acquire pro-drop very quickly as a resuit of the [AGR] parameter being quickly reset.
Further research to investigate this would be helpful, but it would be very difficult to
test for judgments of these sentence structures on informants who had been learning
Cantonese for less than 3 months. It would perhaps be more effective to investigate
the acquisition of other pro-drop constructions in beginner and intermediate ELCs (or
L2-Mandarin learners) to see if pro-drop actually is acquired at such an early stage in
L2-Chinese interlanguage. To test whether the above speculations are on the right
track, further linguistic research could also design language tasks that attempt to
isolate the features [-AGR] and [-TNS] in order to examine when each feature is
acquired in L2-Chinese interlanguage.

7. Conclusion

The aim of the present study was to test for L1 transfer in the acquisition of null
vs. overt subjects and pre- vs. post-verbal modals in the interlanguage of ELCs. The
results indicated that the informants’ performance on the Ll-like ho2ji5 and SV
sentences was aided by L1 transfer, and that their performance on the non-L1-like
dakl and T(S)V sentences was hindered by L1 transfer. Based on the results of the
experiment, all three parts of the null hypothesis, as stated in (14), (15) and (16) were
rejected, and it was claimed that, combined with the findings of Wakefield (2006),
both components of FT/FA received empirical support. The informants’ performance
on the T(S)V sentences was much better than expected; it was assumed that there
would be a larger gap between the scores of the SV and T(S)V sentences within group
one. This result indicates that ELCs acquire T(S)V constructions surprisingly early on.
One possibility is that the informants judged the T(S)V sentences as passive sentences
with a dropped auxiliary, or as subject-predicate constructions with a dropped copula.
However, this would conflict with the results of Wakefield (2006), which concluded
that ELCs take a very long time to acquire copula-drop. It was concluded that the
results can be explained better by assuming that ELCs reset the feature [+AGR] to [-
AGR] much sooner than they reset the feature [+TNS] to [-TNS]. Suggestions were
given for further research, specifically to see if English-speaking learners of Chinese
actually acquire pro-drop as soon as was indicated by the study reported here, and to
see if the feature [-AGR] is acquired sooner than the feature [-TNS].
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The research study reported here provided more evidence in favor of a UG-based
approach to language acquisition and language teaching. While lending further
support to the idea of a natural, communicative style of language acquisition, its
support of FT/FA also suggests that knowledge of the parametric differences between
L1 and L2 grammars can be beneficial to teachers and curriculum writers. As linguists
continue to learn more and more about which parameters must be reset with regard to
specific L1s and L2s, curriculum writers should be more able to aim accurately
towards the right kinds of language input data that trigger the resetting of parameters.
This is especially relevant to the beginning stages of acquisition, but is also relevant
to later stages, since some parameter settings appear to take much longer to reset than
others.
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